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Lesson at the Eleventh Grade of SMA Muhammadiyah 1 Karanganyar in the 
Academic Year 2017/2018.Thesis.English Education Department, Islamic 
Education and Teacher Training Faculty. 
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 The objective of this study is to describe the students’ learning autonomy 
in English lesson. In this research, the researcher also intended to explore the 
supporting factors in developing students’ learning autonomy in English Lesson.  
 In this research, the researcher used qualitative descriptive research. This 
research was carried out in SMA Muhammadiyah 1 Karanganyar on April 2018. 
The subject of this research was the eleventh grade students of class XI ICT in the 
2017/2018 Academic Year. The techniques of collecting data in this research were 
passive participant observation, interview and document analysis. The researcher 
conducted the observation in English teaching learning process for four times. The 
researcher also held the interview with one teacher and ten students of XI ICT 
class and documentation to support the data. The trustworthiness of the data, the 
researcher used data triangulation and method triangulation. In analyzing the data, 
the researcher used interactive model analysis, included reducing the data, 
presenting the data, and drawing conclusion or verification of the data.The 
researcher used Chan’s theory for analyzing students’ learning autonomy and 
Benson’s theory for analyzing the factors that support autonomous learning in XI 
ICT class of SMA Muhammdiyah 1 Karanganyar. 
The results of the research showed that the students’ learning autonomy in 
English Lesson at eleventh grade of SMA Muhammadiyah 1 Karanganyar was 
categorized into good in their autonomy and there are factors supporting the 
auotomous learning. Some characteristics of good autonomous learner were 
shown by the students in the English learning process both in the classroom and 
out of classroom. The students were highly motivated in learning English. They 
also had great enthusiasm and activeness in English learning process. The great 
enthusiasm and activeness guided them to reach another characteristics of 
autonomous learner such as willing to ask question about their difficulties in 
learning process, highly motivated in joining English learning, goal oriented, 
initiative learning, and making use of the opportunities to develop their learning. 
The process of autonomous learning in XI ICT of SMA Muhammdiyah 1 
Karanganyar was supported by some factors included resource based approaches, 
technology based approaches, classroom based approaches, teacher based 
approaches and learner based approaches. 
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CHAPTER I 
INTRODUCTION 
In this chapter the researcher discussed about background of the study, 
identification of the problem, formulation of the research, limitation of the 
problem, the objectives of the study, the benefit of the study, and the definition of 
key term. 
A. Background of the Study 
In education, English is a part of curriculum of the elementary school 
until university. According to Han (2014:7) the dynamic field of English 
language learning and teaching has been taking many steps forward in 
accordance with the pivotal advancements in technology and economical and 
political situations on the world. Theories, strategies and practices of language 
teaching and learning in the recent decades are subject to change in a way to 
focus more on the communicative, functional and individual aspect of 
language. The current trend today is the learner autonomy, so the teacher and 
the learner roles seem to be reassigned. 
The concept of learner autonomy was mostly associated with adult 
education and self-access learning system and seemed to be matter of learners 
doing things on their own (Michaela, 2015:5). Michaela further notes that 
however partly under the impact of learner-centered theories of education, it 
was beginning to figure in discussion of language teaching generally, and 
through more national curricula came to include learner autonomy as a key 
goal. This brought an important shift of emphasis learner autonomy now 
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 seemed to be a matter of learners doing thing not necessarily on their own but 
for themselves. These developments were accompanied, and to some extent 
driven, by a steady increase in the number of academic publications dealing 
with one or another aspect of learner autonomy.  
According to Michaela (2015:6) the reason why autonomy is called for 
in the 21th century is because this approach learning is much more suitable for 
the requirements of a modern age. On account of growth of technology and 
information explosion, there are more learning materials. However, the 
quantity of sources compromises their quality in a significant way. 
Autonomous learning is seen as suitable alternative to traditional education. 
As a consequence, self access centre have been established in order to provide 
learning support and enable learners to make informed choices about their 
learning. In recent years, autonomous learning has no longer been associated 
with distance adult learning exclusively. The development of autonomy has 
now become “ an educational goal modern languages education, not only at 
college and university level, but also a life goal for language learners” (Han: 
2014).  
According to Little (2001), there are two reasons of trying to make 
learners have autonomy in language learning. First, if learners are reflectively 
engaged with their learning, it will be more efficient and effective, because it 
is more personal and focused. The efficiency and effectiveness of autonomous 
learner means that the knowledge and skills acquired in the classroom can be 
applied to situations that arise outside the classroom. Second, if learners are 
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proactively committed to their learning, the problem of motivation is solved. 
Autonomous learners draw on their intrinsic motivation when they accept 
responsibility for their own learning, and success in learning strengthens their 
intrinsic motivation. If language learning depends on language use, learners 
who have a high degree of social autonomy in their learning environment 
should find it easier to master the full range of discourse roles on which 
effective communication depends.  
Mattarima (2011:15) states that autonomy in learning is necessary and 
it is one of criteria of successful learners. Autonomous learners have strong 
efforts to inquire what is learnt, how it is learnt, and why it is learnt. They will 
need few helps from their teachers. They have great potency in appropriately 
selecting their learning strategies, and mostly learn in their own strategies and 
styles. 
The ability of learning autonomy can built a variety of treatments in 
study. Actually, learning independently has become one of the goals of 
national education in the State of Indonesia as published in the National 
Education Act Number 20 of 2003, whose contents as follows 
Pendidikan nasional berfungsi untuk mengembangkan kemampuan 
dan membentuk watak serta peradaban bangsa yang bermartabat 
dalam rangka mencerdaskan kehidupan bangsa, bertujuan untuk 
berkembangnya potensi peserta didik agar menjadi manusia yang 
beriman dan bertaqwa kepada Tuhan Yang Maha Esa, berakhlak 
mulia, sehat, berilmu, cakap, kreatif, mandiri, dan menjadi warga 
Negara yang demokratis serta bertanggung jawab. 
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In the act, there is one of goal of education is to make independent 
human. The notion of students’ learning autonomy is how a students’ ability 
to learn the direction of their learning or to learn independently. The ability of 
autonomy is owned and can be developed in each individual. Therefore, every 
individual has the potential to develop their own independence in learning 
depends on the way to develop it.  
SMA Muhammadiyah 1 Karanganyar is the one of senior high school 
in Karanganyar. It is located in Jl. Brigjen Slamet Riyadi, Karanganyar and 
firstly built on December 10 1975. SMA Muhammadiyah 1 Karanganyar is 
the one of the best senior high school in Karanaganyar. They have grade A for 
their school accreditation. As the other senior high school, English be the one 
of important lesson in that school. The students learn English started in 10th 
grade till 12th grade. In SMA Muhammadiyah 1 Karanganyar, English 
learning has more time allocation in a week. In there, English learning also 
divided into two subjects they are Bahasa Inggris and Ketrampilan Bahasa 
Inggris. Bahasa Inggris more focus on the theory of English language, 
meanwhile Ketrampilan Bahasa Inggris emphasizes on English skill practice 
of speaking and listening.  
Based on the pre research observation, the researcher found that the 
students very enthusiastic in joining the English learning process. Before the 
class begin the researcher observed that students have some preparation such 
as prepare the learning source and dictionary. While the learning process, they 
show their activeness with answering the teachers’ question, go to the front of 
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class and present their discussion, etc. Not only in classroom activities, the 
students also learn English in out-of-class activities. Some of the students join 
English club in SMA Muhammadiyah 1 Karanganyar named MEC (Moeslem 
English Club). MEC is the one of English club (extraculiculer) in SMA 
Muhammadiyah 1 Karanganyar which is active in improving students’ 
English ability. Beside that the some students also joined the English course 
after the school activities. It was the one of the students’ effort to developing 
their English learning. All of those activities above indicate that the XI ICT 
students of SMA Muhammadiyah have a good autonomy in their English 
learning process. In this research focused on the classroom teaching learning 
process in XI ICT class of SMA Muhammdiyah 1 Karanganyar. 
From those activities above, the students’ achievement in learning 
English is very satisfying. Moeslem Smart Club often join debate competition 
to exercise their ability in speaking English. Recently, SMA Muhammadiyah 
1 Karanganyar got bronze medal in Muhammadiyah Competition 2017 which 
is held in Aceh.  
Based on the description above the researcher wants to conduct the 
research in SMA Muhammadiyah 1 Karanganyar entitled Students’ Learning 
Autonomy in English Foreign Language Lesson at SMA Muhammadiyah 
1 Karanganyar Academic Year 20117/2018  
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B. Problem Identification  
There are some problems that concerning to this study. Based on the 
background of the study that have been discussed, the researcher identified 
some problems encountered. The researcher involved the identification of the 
problem such as:  
1. The students have some different characteristics in language learning 
autonomy 
2. The students have variety efforts in building their learner autonomy in 
english language learning 
3. Some students have different ways in developing their own independence 
in english learning process 
 
C. Limitation of the Study 
The researcher limited her research in learning English that were doing 
by the students in SMA Muhammadiyah 1 Karanganyar. The researcher 
discussed about the students’ learning autonomy in English lesson and the 
supporting factors in fostering learner autonomy in the English teaching 
learning process of XI ICT. Researcher took in XI ICT class of SMA 
Muhammadiyah 1 Karanganyar. 
 
D. Problem Statement 
Based on the background study above, the researcher formulates the 
problems the study follows: 
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1. How is the students’ learning autonomy in English lesson on the eleventh 
grade of SMA Muhammadiyah 1 Karanganyar academic year 2017/2018? 
2. What factors are supporting the students’ learning autonomy in English 
lesson on the eleventh grade of SMA Muhammadiyah 1 Karanganyar? 
 
E. Objective of the Study 
Based on the problem statement mentioned above, the researcher has 
the following objectives: 
1. To know the students’ learning autonomy in English lesson at the eleventh 
grade of SMA Muhammadiyah 1 Karanganyar Academic Year 2017/2018. 
2. To know the factors that support students’ learning autonomy in English 
lesson on the eleventh grade of SMA Muhammadiyah 1 Karanganyar. 
 
F. Benefit of the Study 
The result of the study was intended to know the students’ learning 
autonomy in English foreign language class. It gave information about the 
importance of learner autonomy in developing students’ independence in 
learning. The results of the study were expected to give benefits both 
theoretically and practically. 
1. Theoretical Benefit 
a. The research can be one of the study material in develop students’ 
learning autonomy in English teaching learning process. 
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b. The result of the this research can enriech knowledge and insight to 
the readers about students’ learning autonomy in English teaching 
learning process, in this case the students’ learning autonomy in 
the eleventh grade of SMA Muhammdiyah 1 Karanganyar in the 
academic year 2017/2018. 
c. The result of this research can be useful to the English teacher as 
an information about students’ learning autonomy in English 
teaching learning process. 
2. Practical Benefits 
a. For the students, it can give information about how to promote 
their learning autonomy in English learning.  
b. For the teacher, by knowing about students’ learning autonomy, it 
will help English teacher in designing the material and the teaching 
method that can applied in the classroom to maximize the learning 
result. 
c. For the researcher, the result of this study might be useful the other 
researcher as the reference to conduct future researches that have 
relation with learner autonomy in English learning. 
 
G. Definition of Key Terms 
The researcher has many theories that have relation about his research. 
The theories get from book, journal, e-book or internet. There are two 
definitions of this research, Learning English and Learner Autonomy 
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1. Learner Autonomy 
Learner autonomy is the ability to take charge of one’s own learning, 
which is specified as to have, and to hold, the responsibility for all the 
decision concerning all aspects of this learning (Holec, 1981) 
 
2. Autonomous Learning 
Benson (2001: 101) states that autonomous learning facilitates target language 
use in the larger world that lies beyond the immediate learning environment 
and allows the learner to take maximum advantage of the language-learning 
opportunities that continually arise in language use. 
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CHAPTER II 
REVIEW OF LITERATURE 
In this chapter, literature relevant to the study in question will be 
presented. The concept of autonomy in language learning and the factor 
supporting learner autonomy will be defined and described.  
A. Theoretical Review 
1. Notion of Learner Autonomy 
a. Definition of Learner Autonomy  
The concepts about learner autonomy have been promoted in 
literature over the past 30 years and it is a concept which is attracted 
interest by language teachers as we have moved toward more 
communicative pedagogical approaches which is encourage students to 
participate in their learning more fully (Miller:2009). According to 
Holec (1981:78) describes the term autonomy as the ability to take 
charge of one’s own learning. That statement explains that the concept 
of autonomy in language learning is independence, where the learner 
has the ability to decide what they will learn and how they will learn the 
language. Holec elaborates this definition as the ability to have and to 
hold the responsibility for all decisions concerning all aspects of 
learning, such as: determining the objectives, defining the content and 
progression, selecting methods and techniques to be used, monitoring 
the procedure of acquisition, and evaluating what has been acquired. In 
short, they refer to the capacity of making decisions at successive stages 
10 
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of the learning process. In other word the concept of autonomy signifies 
learner’s expansive approach to the learning process rather than a 
specified style of teaching or learning  
Learner autonomy has a relation with constructivism theory. 
Constructivism learning theory holds the learners are active 
constructors of knowledge meaning, learning subjects. Constructivism 
is not a new concept. It has its roots in philosophy and has been applied 
to sociology and anthropology, as well as cognitive psychology and 
education. According to Haiyan (2014:155) constructivism learning 
theory emphasizes that learning is the center and learner autonomy 
should be given full pay. During the whole learning process, teachers 
mainly play the role of organizer, guider and assistor. Learners should 
not only understand new knowledge but also analyze, check and 
criticize new knowledge during the learning process. Haiyan explains 
that teachers’ prior task is to stimulate learners’ learning interest and 
learning motivation and then connect current content with learners’ 
original knowledge and experience organically. Learners don’t come to 
classroom with empty heads. They have formed certain knowledge and 
experience based on their past life and study. 
According to Gray (1997:89) constructivist are structured so 
that learners are immersed in experiences within which they may 
engage in meaning-making inquiry, action, imagination, invention, 
interaction, hypothesizing and personal reflection. Teachers need to 
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recognize how people use their own experiences, prior knowledge and 
perceptions, as well as their physical and interpersonal environments to 
construct knowledge and meaning. The goal is to produce new learning 
environment that provides meaningful learning experiences for 
autonomous learners. 
As the explanation above, the cultivating of learner autonomy is 
based on constructivism theory and reflects constructivism theory fully. 
They supplement each other. Constructivism as theoretical support, 
learner autonomy advocates learner-oriented study, emphasizing 
learners’ role of cognitive subject. Knowledge is not passed on by the 
teacher but learners’ acquiring through meaningful construction with 
the help of necessary learning materials and others. 
Thanasoulas (2000:74) notes that the term autonomy has been 
used in five ways:  
1) for situations in which learners study entirely on their own,  
2) for a set of skills which can be learned and applied in self-directed 
learning,  
3) for an inborn capacity which is suppressed by institutional 
education,  
4) for the exercise of learners’ responsibility for their own learning, 
and  
5) for the right of learners to determine the direction of their own 
learning.  
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From the definitions above, we can see that learner autonomy 
can’t be easily defined. Learner autonomy can be seen as learner’s 
behavior or capacity, and it can be expressed through a range of activities 
and skills. However, Holec (1981) gives a comprehensive definition of 
autonomy which the writer would like to adopt in this paper, i.e. the 
ability to take charge of one’s own learning which covers decisions 
concerning all aspects of learning. 
 
b. Component of Learner Autonomy  
There are two components that make up learner autonomy. 
Littlewood (1996:427) defines an autonomous person as one who has 
an independent capacity to make and carry out the choices which 
govern his or her actions. According to Littlewood (1996:428) this 
capacity depends on two main components as follow: 
1) Ability  
Ability divided into two components, which depends on 
possessing knowledge about the alternatives from which choices 
have to be made and skills for carrying out whether choices seem 
most appropriate. It means that a student may have the ability to 
make independent choice. 
2) Willingness 
A person may be willing to make independent choice for 
his/her learning process. Willingness also divided into two 
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components on both motivation and the confidence to take 
responsibility for the choice required. 
According to the explanation above about component of 
autonomy, it can be concluded that from two main components 
there are four components (knowledge, skill, motivation and 
confidence) that should be presented in learner autonomy to make 
independent choice. It is obvious that making independent choices 
is the core of the learner autonomy. 
 
2. Notion of Autonomous Learning 
a. Definition of Autonomous Learning 
Autonomous learning basically refers to learner responsibility 
to their own learning process. Benson (2001: 101) states that 
autonomous learning facilitates target language use in the larger world 
that lies beyond the immediate learning environment and allows the 
learner to take maximum advantage of the language-learning 
opportunities that continually arise in language use. 
Benson (2001: 76-103) relates autonomy in language learning to 
three levels of control. The first is control over learning management, 
which can be described in the behaviors that learners employ to manage 
the planning, organization, and evaluation of their learning. The second is 
control over cognitive processes which is related to the psychology of 
learning, such as attention, reflection, and metacognitive knowledge. The 
third is control over learning content which concerns with what learners 
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want to and have to learn. These three levels of control are 
interdependent. Effective learning management depends on control of 
cognitive processes, while control of cognitive processes has 
consequences for learning management. Autonomy also implies that 
learning management and control over cognitive processes should involve 
decisions concerning the learning content. 
Further Little (2008) defines that learner autonomy as holistic 
view of the learner that requires us to engage with the cognitive, 
metacognitive, social dimensions of language learning and to worry 
about how they interact with one another. The cognitive dimension 
refers to the thinking and reasoning skill. This dimension is closely 
related the brain activities in receiving, manipulating and processing 
information.  
Weiner (2000:42-43) states that meta-cognitive dimension is 
identified as general skills through which learners manage, direct, 
regulate, and guide their learning, i.e., planning, monitoring, and 
evaluation. In the planning phase, the learners identify learning goals 
and define how the goals can be reached. This phase is usually carried 
out before the learning process takes place. Besides, this phase can be 
done when the learning process is in progress that is called planning-
in-action. If so, it is possible for the learners to change their learning 
goals and consider the method to reach it. Next phase is monitoring. In 
this phase, the learners monitor their own learning process. They 
monitor how they learn and identify difficulties they face. The last 
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phase is evaluation, in which the learners evaluate the outcome of their 
learning process. The evaluation at this phase has three steps. Those 
are: the learners examine the outcome of their learning process; the 
learners define criteria for assessment; and the learners apply the 
assessment and evaluation. 
According to Little (2001), in educational contexts, learner 
autonomy entails reflective involvement in planning, implementing, 
monitoring and evaluating learning. He further notes that language 
learning depends on language use, so in language learning, the scope of 
learner autonomy is constrained by what learners can do in the target 
language. Little (2001) also explains that the development of autonomy 
in language learning is governed by three basic pedagogical principles:  
1) Learner involvement, i.e. engaging learners to share responsibility 
for the learning process,  
2) Learner reflection, i.e. helping learners to think critically when they 
plan, monitor and evaluate their learning, and  
3) Appropriate target language use, i.e. using the target language as 
the principal medium of language learning.  
 
b. Types of Autonomous Learning  
Learner autonomy can develop students’ independence in 
creating learning environment of the classroom and become part of 
pedagogical objectives of language learning. According to the Gardner 
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and Miller (1999) when a syllabus is created to promote learner 
autonomy, the focus of the syllabus is about a student-centered 
approach. The learners can choose their own learning direction and 
learners can be encouraged to reflect on their learning and ways to 
improve it (Little, 1997). However, the teacher still has a role in 
assisting learners with their learning.  
In a classroom based pedagogical approach that encourages 
learner autonomy, the teacher creates the opportunities or the chances 
for the students to exercise their capacity for autonomy by providing 
an environment in which they can negotiate new roles as learners 
within the social context. There are two types of autonomous in 
language learning as follow; 
1) Autonomy in classroom language learning 
According to Morrison (2008) the process of autonomy 
within conventional EFL classroom, the aspect that should be 
implemented is democratic principles. Freedom-based education is 
not a modern-age invention, Benson (2001) said that our pedantic 
mania for instruction is always leading us to teach children the 
things they would learn better of their own accord. 
In classroom practices, the teacher allows students to 
choose what they study and how they study it. This approach of 
teaching respects individual learning styles of learners and also 
provides them opportunities to experience autonomy. The 
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researcher assumes that when students are free to choose to study 
according to what they are interested in, they are more engaged in 
the process, learning is more meaningful and they usually have 
better results. Another benefits of giving students a voice in the 
content of the course is that during this process, students encounter 
opposite point of views so they learn to listen and reach a 
compromise by discussion with others. 
2) Autonomy out-of-class language learning 
According to Lamb (2004:26) Out-of-class learning refers 
to the efforts of learners taking classroom-based language courses 
to find the opportunities for language learning and use outside the 
classroom. Out-of-class learning is a relatively new area in the 
literature on autonomy and students tend to engage in out-of-class 
learning activities more frequently than their teachers know, often 
showing considerable creativity in situations where opportunities 
for out-of-class learning appear to be limited. 
 
c. Characteristics of Autonomous Learner 
As the main participants of the term autonomy, the learners are 
ascribed the control in an autonomous environment. According to 
Dickinson (1993:34), although quite a lot of learners actually do not 
know what is going on in their classes, autonomous learners are able to 
identify what has been taught. They are able to formulate their own 
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learning objectives in collaboration with teacher, or as something that 
is in addition to what the teacher is doing. In addition, autonomous 
learners can select and implement appropriate learning strategies 
consciously, and they can monitor their own use of learning strategies. 
Lastly, autonomous learners should monitor their own learning and 
self-assessment.  
According to Little (2001), autonomous learners understand the 
purpose of their learning programme, explicitly accept responsibility for 
their learning, share in the setting of learning goals, take initiatives in 
planning and executing learning activities, and regularly review their 
learning and evaluate its effectiveness. It means that the practice of 
learner autonomy requires a positive attitude, a capacity for reflection, and 
a readiness to be proactive in self-management and in interaction with 
others. 
Thanasoulas (2000) states that someone qualifies as an 
autonomous learner when he “independently chooses aims and purposes 
and sets goals; chooses materials, methods and tasks; exercises choice and 
purpose in organising and carrying out the chosen tasks; and chooses 
criteria for evaluation.” 
Based on CIEL Handbook (2000:5) learner autonomy indicates 
a number of dimension in which learners move away from dependence 
on the teacher and: Take responsibility for their own learning and learn 
to learn, develop key transferable skill (study time management, IT, 
personal skill etc,) actively manage their learning; seeking out the 
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opportunities and using appropriate learning strategies and involve 
themselves in an interactive process in which they set short and long 
term learning objectives reflect on and evaluate progress.  
According to Chan (2001) that the learners identified the 
following characteristics qualities of autonomous learners; 
1.  Highly motivated 
Motivation is something that energizes, directs, and 
sustains behavior; it gets students moving, points them in a 
particular direction, and keeps them going. We often see 
students’ motivation reflected in personal investment and in 
cognitive, emotional, and behavioral engagement in school 
activities. All students are motivated in one way or another. 
2. Goal oriented 
Goals are more personal and should be set by students 
to be accomplished by students (Madden, 1997).  When goals 
are created by students, the goals become more personal and 
students are more likely to take ownership.  Also students can 
focus on areas that they personally struggle with and work to 
become stronger in those areas (Bloom, 2009).  Students need 
to be taught the difference between mastery goals and 
performance goals, and they need to be taught how to write 
goals. With knowing well about their learning goals, they will 
have learning autonomy automatically. In addition to know 
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what type of goals students should focus on, it is also important 
to review progress of learning. 
3. Well organized 
There are some variant ways for creating a well-
organized individual learning. That is because what works well 
depends on students’ capabilities and needs. 
4. Hard working 
Hard working in learning is needed by the students to 
achieve their maximal learning result. They have to spend more 
time in learning process to ensure that they really understand 
about the materials. 
5. Initiative 
Initiative learner has the ability to decide and do the 
right thing without anyone instruction. In autonomous learning 
initiative is the one of abilities needed to construct the students’ 
mind in order to build the independence in making learning 
decision. 
6. Enthusiastic about learning 
The enthusiastic learners have a high need for 
achievement. Based on their high need they will study hard and 
showed their enthusiastic in the classroom learning process. 
7. Willing to ask question 
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The learners with their autonomy in learning guide 
them to ask the questions related on their difficulties in 
learning.  
8. Making use of every opportunities  
Autonomous learner takes every chance they get to 
improve their learning result. 
From those characteristics above autonomy for the language 
learners has been described as a process that enables learners to 
recognize and assess their own needs, to choose and apply their own 
learning strategies or styles. These characteristics from Chan (2001) 
show us what learners should be able to do in order to manage their 
learning effectively. To achieve success in developing these 
characteristics, students need to be presented with autonomous learning 
opportunities, and support in the development of the necessary strategies 
to be successful. 
 
3. Factors Supporting Learner Autonomy  
There are some factors that supporting learning autonomy in English 
Foreign Language Lesson. Han (2014) suggests there are various factors in 
promoting learner autonomy in language learning: 
a. Self-instruction refers to learning without a teacher or learning 
without a direct control of a teacher 
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b. Self-direction is described as the process or the techniques used in 
directing one‘s own learning. 
c. Self-access refers to learning from materials and facilities that are 
organized to facilitate learning; self-instruction in using these 
materials 
d. Distance learning which is closely connected with online learning and 
cyber-schools 
e. Out-of-class learning refers to the efforts of learners taking classroom-
based language courses to find opportunities for language learning and 
use outside class. 
Based on the explanation above learners are reflectively engaged in 
planning, monitoring and evaluating their own learning themselves. 
Therefore, this will bring about success as the learning process was 
basically focused on the learning process they experience. 
Meanwhile, according to Benson(2001:112) there are some practices 
as supportive of learner autonomy in language learning classroom, 
however, the categorization will be applied here as it seems to be the most 
comprehensive one. The figure below displays the practice associated with 
the development of autonomy in language learning: 
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Figure 1.1 Approaches in autonomy language learning according to 
Benson (2001) 
 
Based on the figure above Benson explains that the six approaches 
are the supporting factors in fostering students’ learning autonomy, they 
are follow:  
a. Resource-based Approaches 
Self-access, which is defined as a way of describing 
materials that are designed and organized in such a way that 
students can select and work on their own (Benson, 2001:113). 
These materials give learners responsibility of deciding the extent 
of the materials together with the ways to make use of the 
materials. Additionally, self-access centers operate in a variety of 
cultural and educational environments and they appear in various 
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forms as facilities in institutions, part of libraries, or language or 
computer laboratories. 
Other key concepts are self-instruction and distance 
learning (Benson, 2001:131). When we consider autonomy, these 
ways of learning come to foreground. These two ways seem to be a 
good way of promoting autonomy; they need a certain degree of 
autonomy to work properly, though. 
As briefly described, self-access learning, distance and self-
instruction all seem to give students some kinds chances for 
independent study, however the question arises at this point; 
whether they are sufficient in practice to promote autonomy? 
Gardner and Miller (1999) claim that self-access learning, self 
instruction and distance learning may be autonomous learning 
method however they make little progress in terms of autonomy 
and language learning. This is partially due to the lack of sufficient 
support or direction for the use of resources. 
 
b. Technology-based Approaches 
Computer assisted language learning comes to mind when 
we say technology-based approach. There is a lot of research done 
in the area with the respect to the benefits of computer assisted 
language learning and the use of internet in language classrooms 
(Little, 1996). Some researchers support learner autonomy in that 
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they help learners self-direct in their learning and control the 
process to the extent learner do. Benson (2001:141) claims that it 
differs from self-access learning respect to its chances for 
collaboration and increased motivation to lean new technologies 
adding that more empirical data is to be collected on the type of 
language used and the effectiveness of CALL environment for 
language improvement. 
The benefit of the internet is that students can study 
whenever they want using an unlimited range of authentic materials 
(Benson, 2001: 139). The significant internet-based activities 
include writing e-mails and joining on-line discussion which 
provide opportunities for collaborative learning. Hence, students 
can interact with other students, teachers, and target language users. 
There are also many websites providing English learning sources 
and activities which can be utilized by the students to improve their 
skills. 
 
c. Teacher-based Approach 
Teacher autonomy has come to be regulated as inevitable 
for learner autonomy. Characterized by recognition that teaching is 
always contextually situated, teacher’s autonomy is a continual 
process of inquiry into how teaching can best promote autonomous 
learning for learners. It involves understanding and making explicit 
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the different constraints that a teacher may face, so that teacher can 
work collaboratively towards confronting constraints and 
transforming them into opportunities for change, the collaboration 
that teachers autonomy requires suggests that outside the classroom 
teachers need to develop institutional knowledge and flexibility in 
dealing with external constraints. It also suggests that teacher 
autonomy can be strengthen by collaborative support and 
networking both within the institution and beyond, negotiation thus 
forms an integral part of process of developing teacher autonomy 
(Benson, 2001:218) 
To the definition above, they also add some qualities of 
autonomous teachers. They propose that teacher autonomy involve 
negotiation skills; institutional knowledge in order to start 
effectively constraints on teaching and learning; willingness to 
confront institutional barriers in socially appropriate ways to turn 
constraints into opportunities to change; readiness to engage in 
lifelong learning to the best of an individual’s capacity; reflection 
on the teaching process and environment; commitment to 
promoting the learner autonomy. 
According to Benson (2001:174) developing learner 
autonomy involves a lot of more for the teacher role than most 
teachers realize. Although they may be ambitious and even eager to 
tart helping their students developing autonomy and awareness of 
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language learning process, they may still be ignorant of what this 
means for the teacher role, it is not just a matter of changing 
teaching techniques, it is matter of changing teacher personality  
Therefore, according to explanation above language teacher 
should receive professional knowledge on how to develop and how 
to encourage fostering autonomy in students, which would make it 
necessary for the, to have the necessary education and 
professionalism to act teacher’s role initiator. 
 
d. Classroom-based Approach 
According to Benson (2001:151) classroom-based 
approaches to learner autonomy give emphasis to changes in the 
relationships between learners and teachers inside the classroom. 
This type of approach to fostering autonomy is more related to 
what is going on inside the classroom as may be predicted. Learner 
will have a good collaborative and supportive environment by the 
teacher if it is benefited in a good way. Therefore, it is apparent 
that learner autonomy will be promoted in such classrooms where 
the learners are a part of the decision-making process about the 
learning process. 
Benson (2001:155) mentions that through classroom-based 
approaches the learners have also the chance of monitoring their 
own learning process. It means that classroom-based approaches 
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will enable learners to manage the effectiveness of their learning, 
evaluate their progress, control over the content, cognitive, and 
evaluative aspects of their own learning procedure. 
 
e. Curriculum-based Approaches 
According to Benson (2001) argues that curriculum based 
approaches to autonomy broadens the principle of learner control 
over the management of learning to the curriculum as a whole. The 
development of curriculum of several ways would foster autonomy 
because the learners will feel that their choices and decisions are 
valued. In addition to that they would be motivated to take place 
voluntarily in learning process and the curriculum they have 
partially created. 
  
f. Learner-based approaches 
Approaches taking learner as a source of fostering 
autonomy put emphasis on the production of behavioral and 
psychological changes in learners who will be taking control 
(Benson, 2001:143). These types of approaches mainly focus on 
learner development, learner training and strategy training. 
Similarly, Cohen (1998) as cited in Benson (2001) argues that  
“Strategy training, explicitly teaching students how to apply 
language learning and language use strategies, can enhance 
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students’ efforts to reach language program goals because it 
encourages students to find their own pathways to success, 
and thus it promotes learner autonomy and self direction”. 
Language learners need training in learning  strategies in 
order to increase their potential and contribute to their autonomy. 
Indeed, the teacher should be a model in the use of strategy using. 
The teacher’s job is not only to teach language, but to teach 
learning. For the students, strategies have to be learned. The best 
way to do this is with “hands-on” experience. Students need to 
become independent, self-regulated learners. Self-assessment 
contributes to learner autonomy (Freeman and Anderson, 2011). 
From that explanation above displays how learner-based 
approaches to fostering autonomy and strategies use are 
interrelated. In addition the more learners are involved in the 
process of effective strategy use in learning process the more 
independently they will learn, which will bring about the 
autonomous learner. 
The distinction made in the classification above lies in the focus of 
the approaches. However, these approaches are interdependent, and 
sometimes are combined in eclectic ways. It is likely that learning 
autonomy will be fostered effectively through a combination of 
approaches. 
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B. Previous Study 
Related to the present research, the researcher needs to review 
previous research of similar topic in order to find out the similarities and 
differences between the previous research and this research. The previous 
research that used by the researcher is the thesis from Wahyuniwati 
Wahyudi, English Department Faculty of Teacher Training and Education 
Widya Mandala Catholic University. The title of the thesis is “Learning 
Autonomy of English Education Study Program Students in Widya 
Mandala Catholic University. This study is an attempt to answer the 
questions: Are EESP Students in Widya Mandala autonomous learners? 
What is their degree of learning autonomy? What factors affect their 
learning? Is there any correlation between students' learning autonomy and 
their learning achievement (GPA)? The researcher states the reason of her 
study is that a process of learning in universities is completely different 
from a process of learning in high schools. The lecturers in universities do 
not directly spoon-feed the students with the materials. Another reason is 
that English as a foreign language is rarely used in the real situation 
outside the classrooms. Because of that, the English Department students 
should take more effort to survive in their study. In order to be successful 
language learners, the English Department students should take 
responsibilities in their own learning by being independent or autonomous, 
because any successful learning is an independent learning. There are three 
distinctive result of the research. The first is that English Department 
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students are less autonomous with the degree of learning autonomy 2.94, 
but they tend to be autonomous because the degree is almost 3 and the 
maximum degree is 4. The strongest factors affect English Department 
students' learning are social or cultural purpose, home support, 
selfefficacy, role models, experiencing pleasure, self-esteem, and 
selfconfidence. The second result is that there is a positive correlation 
between English Department students' learning autonomy and their 
learning achievement (Grade Point Average or GPA). The third result is 
that the calculation of the correlation between students' learning autonomy 
and their learning achievement is 0.24. It means that there is a low 
relationship between students' learning autonomy and their learning 
achievement. The learning autonomy correlates the learning achievement 
5.9%. 
The second study was entitled The Autonomy of Saudi EFL 
Learners written by Fakih Alrabai in 2017. This study addresses a new 
area of research in Saudi Arabia. Using a sample of 630 Saudi students, it 
investigates learners’ level of autonomy and its relationship to academic 
achievement in English as a foreign language. The findings revealed that 
learners were not “non autonomous”. Gender had a significant effect on 
autonomy and achievement. These findings emphasize the vast lack of 
awareness of the vital role of learner autonomy in the Saudi EFL setting. 
The study suggests that Saudi learners and teacher alike require increased 
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awareness of the importance of the concept of autonomy to promote Saudi 
EFL learners autonomy. 
The third study was entitled Autonomous Language Learning 
Strategies of Turkish Foreign Language Teacher Trainees in View Of 
Receptive and Productive Skills Development. This research was respect 
to  a teacher-dominated educational context that is considered similar to 
those of other eastern countries, studies in Turkey concerned with 
autonomous learning, though of great importance, remain scarce. 
Motivated by this gap in the literature and the fact that out-of-class 
learning is a relatively new area in the literature on autonomy, the present 
study, using a descriptive survey model and convenience sampling, 
focuses on the out-of-class language learning strategies of Turkish learners 
of a foreign language. The findings of the study can be considered context-
specific, such as the still frequent use of vocabulary cards, and technology-
related, such as the use of language learning websites and digital games. 
Furthermore, it was found that even the strategies viewed as traditional, 
such as listening to songs, are now frequently employed via the Internet. In 
consideration of these findings, we believe that contemporary information 
and communication technologies can be exploited as effective means of 
autonomous learning within a framework of training learners of learning 
how to learn and of setting learning goals for them as teachers, who will 
never be completely replaced by technological instruments. 
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According to the explanation above, this research has similarity 
with the previous study which is focus on students’ learning autonomy. 
However, this study is different from the previous study above. The 
subject of this research is the students of Senior High School not from 
university. As we know that there are some differences about learner 
autonomy between senior high school students and university students. 
This researcher wants to focus on students’ learning autonomy in English 
lesson at SMA Muhammadiyah 1 Karanganyar academic year 2017/2018. 
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CHAPTER III 
RESEARCH METHODOLOGY 
This chapter covers the research design, place and time of research, Data and 
source of the data, subject and informant of the research, technique of collecting 
data, research instrument, the trustworthiness of data and technique of analyzing 
data. 
A. Research Design 
The researcher applied qualitative descriptive design. According to 
Ritchie and Lewis (2003:3) qualitative research is a naturalistic, interpretative 
approach which is concerned with understanding the meaning which people 
attach the phenomena (actions, decisions, belief, value etc). In qualitative 
method the researcher are interacting with people and having an interview in 
natural setting to get deep information.  
Elliot and Kratochwill (1999:34) states that descriptive study is a 
research which the investigator examines and reports things the way they are 
in a effort to understand and explain them. That is why the research is based 
on descriptive qualitative. Descriptive qualitative is a method chosen when 
straight descriptive phenomena are desired. 
Descriptive research aim to provide as accurate account as possible of 
what current practice is: how learners to learn, how teacher do teach, what 
classroom do look like, at particular moment or particular place. 
The researcher uses descriptive qualitative design which mainly aims 
to investigate-understood of students’ learning autonomy in SMA 
35 
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Muhammadiyah 1 Karanganyar. The researcher describes how the students’ 
autonomy way in English language learning. 
 
B. Place and Time of The Research 
The study took place in SMA Muhammadiyah 1 Karanganyar which 
is located in Jl. Brigjen Slamet Riyadi, Karanganyar. SMA Muhammadiyah 1 
Karanganyar is one of Islamic senior high school in Karanganyar which has 
good achievement especially in English language learning. The researcher  
held the research on March until April.  
 
C. Data and Source of The Data 
According Lofland as quoted by Moleong (2001:112) the sources of 
data in qualitative research are document or others, for the additional data can 
be words or events. The research data on this research collected in form of 
information through students’ interview about students’ learning autonomy 
including how students’ learn, students’ self planning, self monitoring and 
self evaluation in English language learning, what autonomy approaches that 
used by students in English learning. 
The sources of the data in this research include events, informants and 
documents: 
1. Event 
The event was in the form of the teaching learning process in English 
classroom at XI ICT class of SMA Muhammadiyah 1 Karanganyar 
Academic Year 2017/2018 in four meetings.  
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2. Informant 
The researcher took the English teacher and the students of XI ICT of 
SMA Muhammadiyah 1 Karanganyar as the key of informant to be 
interviewed.  
3. Document 
The researcher took the document related with English lesson at SMA 
Muhammadiyah 1 Karanganyar to know the students’ achievement in 
English learning. 
 
D.  Subject  of The Research 
The subject of the research is the eleventh grade students of SMA 
Muhammadiyah 1 Karanganyar in the 2017/2018 Academic Year. The 
eleventh grade students of SMA Muhammadiyah 1 Karanganyar are divided 
into 15 classes. The sample of this research used purposive sampling 
technique. The participants were chosen based on characteristic which needed 
by the researcher.  
The researcher chosen XI ICT  class that consist of 35 students, they are 
11 males and 14 females. The researcher chosed class XI ICT because that is 
the most attractive and active class than other. The researcher also found 
some autonomy characteristics in pre observation in XI ICT class. 
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E.  Technique of Collecting Data 
The sources of qualitative data are observations, interviews, phone 
calls, photographs, recording, drawing, journal, email, message and 
responses, personal and official document and informal question (Gay, 
2006:413). Based on the theory above, in this research, the researcher used 
observations, interviews and official documentations. According to Gay 
(2006:204) there are three main technique of collecting the data. They are 
observing, interviewing, and examining. The researcher used observation, 
interview and study document. 
1. Observation  
The researcher collected the data by observing the students in 
teaching learning process. According to Moelong (2004:125-126) 
observation is a method to watch something as an object seriously and 
continuously by the researcher. The researcher also watched the object 
continually, and then noted the behaviors and the real events which 
happened. In the research, the researcher used passive participation 
observation because the researcher came to the classroom but she did not 
involved in the classroom activities that is observed. As stated by 
Sugiyono (2007:227) passive participation means the researcher is present 
all the scene of action but does not interact or participate. The observation 
got field note of the observation and the target of the observation is the 
students. It was used to answer the autonomy learning of the students in 
classroom learning process.  
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2. Interview 
The researcher interviewed the teacher and student. Interview was 
focus on communication where a person was trying to get information 
from another (Gay, 2006:418). The researcher collected the data by taking 
notes during interview, writing notes after interview and audio- or 
videotaping the interview. The main interviewee was the students. The 
researcher also interviewed the teacher to know about the learner 
autonomy in language learning classroom activities. The researcher used 
written notes to record the answer from students and the teacher. 
The researcher took information about students’ learning autonomy 
in English foreign language lesson both in classroom activities and out-of-
class learning activities. 
3. Documentation 
Documentation is constructed from word ‘document’ that means 
something either written or film which researcher does not prepare before 
or researcher does not take (Meloeng, 2004:161). This technique was used 
by the researcher to support the data collection from observation and 
interview.  
The document used is the documents that have relationship with 
the effort to promote students’ learning autonomy such as, the attendance 
list of the students, syllabus, lesson plan, students’ worksheet. The use of 
the document was to complete the information obtained through 
observation and interview.  
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4. The Trustworthiness of Data 
In analyzing the data, the researcher needs to analyze the validity of the 
data sources to get the valid data. To prove the trustworthiness of the data the 
researcher uses the triangulation techniques. Triangulation technique is the 
technique of examining the trustworthiness of the data which uses the things 
outside the data in order to examine the dta and to be compare of the data 
(Meleong, 2002:178) 
Patton (1984) stated that there are four kinds of triangulation technique. 
The first one is data triangulation or source triangulation, in which the 
researcher uses some source in collecting the data to make validity. The second 
is investigator triangulation in which validation of the data can be examined by 
some researchers. The third is methodological triangulation, in which the 
researcher can validate the data by using some technique in collecting the data 
then the theoretical triangulation is used in more than one theory to discuss 
related the topic of the research.  
According to Moleong (2007:330), triangulation technique consists of 
four methods, namely:  
1. Data triangulation which uses a number of data sources in research 
2. Investigator triangulation is the use of several different researchers or 
evaluators. 
3. Theory triangulation is using multiple perspectives to interpret a single 
set of data. 
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4. Methodology triangulation namely the use of various methods for 
assessing single problem 
From the triangulation technique explanation above the researcher 
used data triangulation and method triangulation. Data triangulation drove the 
researcher use many sources of data in collecting the data. It means that the 
same data will be more valid if it is taken from many different sources. The 
focus of this triangulation based on different sources of the data. The 
researcher interviewed the students and the teacher. So, source of data 
triangulation is done by comparing different data which is obtained from 
different sources. Then method triangulation means in checking the data 
validity a problem, the researcher will compare some methods of collecting 
data (observation, interview and documentation). In validate the data the 
researcher compares the data she will find during the observations and the 
data find from interviews. After observing the process of the teaching 
process, while observing the supporting and impeding factors appeared, the 
researcher does the crosschecking by comparing them to the data interview. 
In addition, the source of triangulation consists of the observation, 
interview and observation. Based on the observation, the researcher will get 
the information about the students’ learner autonomy in classroom activities. 
Interview guided the researcher to get information about students’ learner 
autonomy personally. The last based on document analysis, the researcher got 
the data about students’ achievement in English with their own learner 
autonomy. 
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5. Technique of Analyzing Data 
The researcher analyzed the data during and after collecting them in 
some techniques of collecting data. The data is the form of field note, 
interview script, and document. There are some experts stated the definition 
of data analysis. Muhadjir explains data analysis is a process of searching and 
systematic constructing of a note and research finding through observations, 
interviews and other collecting techniques to improve the researcher’s 
understanding about the research about the researcher topic and make it as 
other finding (Tohirin, 2013:141).  
The data was analyzed by descriptive qualitative data analysis. As 
using this technique, the researcher collected the data, arrange the data and 
present the data. The qualitative method is kind of research without using any 
calculation or statistic procedure.  
Sutopo (2002:88) is strongly related the data management that is the 
process of physically separating and managing the data groups, folders, or 
cards in order to ease other process afterward. This operation according to 
Miles and Huberman (1994:428) they states that data analysis aimed at 
ensuring (a) high-quality, accessible; (b) documentation of just what analyses 
have been carry out; (c) retention of data and associated analyses after the 
study is complete data. 
After collecting the data, the data will be analyzed based on the Miles 
and Hubberman (1994:21-23) theory framework for qualitative data analysis 
by three components as data reduction, data display, drawing conclusion or 
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verification. These components can’t be separated. They bond each other in 
data collecting process. Once the researcher makes the complete fieldnote, the 
research will be done by the data reduction, and continues to develop 
temporary data display. By examining data displayed in matrices, table, or 
graphics, the researcher will attempt the consideration to reach temporary 
conclusion.  
 
 
                                                                     
 
 
          
 
 
 
 
 
 
 
Figure 1.2 Component of Data Analysis Interactive Model Miles and 
Huberman (1994) 
 
Data Collection Data Display 
Data Reduction 
Conclusion/ 
Verification 
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As showed in the figure above, the researcher’s activity covered three 
components of data analysis and data collection during the process of 
collecting data. The researcher will gather, reduce, display, conclude data 
along the research process, and they related each other. To analyze the data 
about students’ learning autonomy in English foreign language lesson, the 
steps done are as follow: 
a. Data Reduction 
Based on Miles and Huberman (1994: 16), data reduction can 
be interpreted as the process of selection, simplification and 
transformation of the data to field notes. In this step the researcher 
simplified the data without changing the sense of the data. The 
researcher reduced useless data that was not includes the answer of the 
research questions. The researcher only focused on students’ learning 
autonomy and the supporting factor.  
The observation in the class obtained from general activities, 
then the important activities that lead to the data relevant. As well as, 
interview obtained from general information’s then the researcher 
choose the important information that lead to the data relevant.  
b. Data Display 
Data display is a set of information which has been classified 
and organized based on the data reduction which leads to conclusion 
(Miles and Huberman (1994: 17). Data display is to provide organized 
and managed information in data collection that allows conclusion 
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drawing. Generally, a display is an organized, composed assembly of 
information that permits conclusion drawing and action. By data 
display, the researcher considers what she should do, she could 
analyzed or take the other actions based on her understanding. Data 
display is not separate from analysis; it is a apart of analysis. 
The researcher described all the data which obtained from the 
observation, interview and document. It was the way to collect 
research data and it will help the researcher to do the research. In the 
observation the researcher knew about students’ learning autonomy in 
English classroom. From the interview the researcher knew about the 
students’ learning autonomy individually. Document was taken from 
students’ worksheet, syllabus and lesson plan relating students’ 
learning autonomy. 
c. Drawing Conclusion or Verification  
The last technique of analysis the data is drawing conclusion. 
This is the result of the research that describes Students’ Learning 
Autonomy of SMA Muhammadiyah 1 Karanganayar academic year 
2017/2018. 
Conclusion drawing involve moving back to consider what 
analyzed data mean and to assess whether the data findings the 
objectives of the study. The conclusion, then were verified by 
revisiting the data as many time as necessary. The researcher tended to 
accumulate and formulate her interpretations as she went along. She 
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wrote up not only what she saw each day also her interpretations of 
that observation. 
To make verification based on analyzed data, it is important to 
verify the data with other previous research. The researcher compared 
the data with the result of the previous study which is concern in 
learner autonomy. 
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CHAPTER IV 
FINDING AND DISCUSSION 
This chapter deals with findings of the research and discussion of the 
answers for the problem statements stated in the first chapter. The first point 
describes students’ learning autonomy in English lesson and its factor supporting 
the students’ learning autonomy in English learning process of SMA 
Muhammadiyah 1 Karanganyar. The second point discusses the data finding in 
the research field related to the theories. The presenting data is based on 
observation in the classroom, interview the English teachers and students, and 
also study document.  
A. Research Finding 
1. Students’ Learning Autonomy in English Learning 
The research concerned the analysis of autonomous learning in 
english class of eleventh grade of SMA Muhammadiyah 1 
Karanganyar. The research was carried out for about three weeks, from 
4th April to 21th April 2018. The subject of the research was XI ICT 
class students of SMA Muhammadiyah 1 Karanganyar. The writer 
used observation sheet, interview and study document as the 
instruments. 
The students’ learning autonomy of eleventh grade students of 
SMA Muhammadiyah 1 Karanganyar found by the researcher through 
the observation and interview will be presented in this part. The 
researcher used Chan theory including characteristics of autonomous 
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learner including highly motivated, goal oriented, well organized, hard 
working, initiative, enthusiastic, flexible, active, willing to ask 
question and making use of opportunities.  
a. Highly motivated 
Based on the observation sheet result from April 4th, 2018 until 
April 21th, 2018 when the English learning process was held in class 
XI ICT at 07.15 AM-08.30 for every Thursday and every Friday, the 
overall autonomous learning have been applied in that classroom. 
Highly motivated is the one of autonomous learner’ characteristics. 
Based on the observation result the students showed their enthusiasm 
in the teacher explanation during the English learning process. It also 
showed by the students in the meeting on April 19th 2018 below : 
Teacher : “Apa kabar anak-anak, gimana siang-siang masih 
semangat belajar?” 
Students : “Siap semangat pak!” 
 The students which have motivation in their learning process 
will have an autonomy in learning automatically. The researcher could 
reasonably draw this conclusion based on the observation result the 
students’ close attention in class, their eagerness to learn English 
whenever they can, and their career goal. Motivation is something that 
energizes, directs, and sustains behavior. It got students moving, 
pointed them in a particular direction, and kept them going. In the XI 
ICT, the students had some motivation in learning English. It stated in 
interview below: 
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Interviewer  : “Apa sih yang membuat kamu semangat dalam 
belajar bahasa inggris?” 
Student : “Ya sekarang kan bahasa inggris itu sangat 
penting mbak di era modern sekarang ini. 
Contohnya media sosial, blog dll itu kebanyakan 
sudah pakai bahasa inggris, nah kalo kita kurang 
paham berbahasa inggris sementara hal tadi sudah 
jadi kebutuhan sehari-hari seorang pelajar pasti 
keteteran mbak. Biar nggak ketinggalan jaman gitu 
mbak hehe. 
 (IN/HM/I1/FP/Ln.10) 
From the statement above showed that the student motified by 
the use of English in many aspects such as social media, online blog 
etc. The students realized that English is the important necessary in 
this modern era. 
Another student stated her motivation in English learning 
process including in doing the homeworlk. It stated in this interview 
below : 
Interviewer : “Di SMA Muhammadiyah 1 Karanganyar ini kan 
sudah diterapkan sistem fullday school dengan masih 
ada beberapa PR dari guru, nah motivasi apa sih yang 
membuat kamu tetap mengerjakan PR dirumah bukan 
di sekolah?” 
Students   : “Motivasinya sih karena memang dengan adanya PR 
kan bisa untuk mereview materi yang dipelajari di 
sekolah mbak dan juga ingin melatih kemampuan bahasa 
inggris dengan mengerjakan PR itu dirumah mbak 
sebisanya. Lagian kan memang udah tanggung jawab 
seorang pelajar buat ngerjain PR mbak.” 
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 (IN/HM/I3/ANP/Ln.14) 
 
From the interview above the high motivated students will 
develop a good responsibility in their English process. Student 
believed that did the homework by herself will improve her English 
ability. The student also could review the material which was 
explained by the teacher in the school. 
Furthermore in the lesson plan made by the teacher, the students 
were expected to have a high motivation in English learning process. 
It showed in this part of lesson plan below : 
Kewirausahaan/ Ekonomi Kreatif : 
1. Percaya diri (keteguhan hati, optimis).  
2. Berorientasi pada tugas (bermotivasi, tekun/tabah, 
bertekad, enerjik).  
From that part of the lesson plan the researcher concluded that 
highly motivation became the one of the learning purpose that should 
be achieved by the students. It needs the teacher’s role in making 
classroom learning strategy in order to create students motivation in 
English learning. 
 
b. Goal Oriented 
Goal oriented is important in learning process, because the 
students should understand well what the purpose of what they had 
learned. When goals are created by students, the goals become more 
personal and students are more likely to take ownership. The students  
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of XI ICT class understand well why they were learn English. Based on 
the observation result in XI ICT class, when the students understand 
their goal in learning they took their ownership of their English learning 
process. The students believed that goals should be used to help check 
that specific steps are being met along the learning journey toward a 
mastery goal.  It also stated by the student in this interview below : 
Interviewer : “Menurut kalian seberapa penting pelajaran 
bahasa inggris di era modern sekarang ini” 
Student 1 : “Ya penting sekali mbak, soalnya sekarang 
bahasa inggris itu kan banyak menggunakan 
bahasa inggris mbak nah supaya kita nggak 
ketinggalan jaman. Suatu saat nanti juga pengen 
nglanjutin kuliah diluar negeri mbak insyaAllah, 
nah pasti komunikasi juga pakai bahasa inggris jadi 
buat saya belajar bahasa inggris itu penting banget 
mbak.” 
(IN/GO/I2/ANP/Ln.6) 
 From the interview above the student showed her goal of learning 
English. The student had the wish to study aboard in her future. She 
knew well that English used as the international language. Knowing the 
learning goal and the use of English were very important for creating 
autonomous learning. 
Another student has his own goal in learning English as stated in 
interview bellow: 
Interviewer : “Menurut kalian seberapa penting pelajaran 
bahasa inggris di era modern sekarang ini?” 
52 
 
 
 
Student 2 : “Penting sekali mbak, karena bahasa inggris 
bakal berguna bagi dunia pekerjaan miss, 
karena saya bercita-cita bekerja di pelayaran 
kan syaratnya itu salah satunya adalah bahasa 
inggris mbak.” 
      (IN/GO/I1/FP/Ln.08) 
Based on the interview above, the students had their own goals 
in developing their English ability. The researcher also found in the 
observation on 6th April, the teacher mentioned the learning purpose 
before starting the materials explanation.  
Teacher : “Today we will learn about expression attitude about  
  something, open on page … Nah kira-kira apa to tujuan 
dari expression attitude itu. Expression of Love, la ini 
tujuannya supaya kita tahu tatacara mengungkapkan rasa 
sayang dan kasih kita terhadap orang terdekat seperti 
keluarga, saudara dan sahabat. Tidak hanya itu love 
expressiong juga memberitahu kita cara untuk 
menanggapi ungkapan kasih sayang.” 
      (Observation on 6 th April 2018) 
Based on the observation result above the teacher had an 
important role in transferring the goal to the students. Although, the 
students have their own goal, they still need to know the general 
purpose of learning English. 
In addition the lesson plan also supported the students to had 
goal orientation in their future. It showed in this part of lesson plan as 
follow: 
Kewirausahaan/ Ekonomi Kreatif : 
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1. Percaya diri (keteguhan hati, optimis).  
2. Berorientasi pada tugas (bermotivasi, tekun/tabah, 
bertekad, enerjik).  
3. Pengambil resiko (suka tantangan, mampu memimpin)  
4. Orientasi ke masa depan (punya perspektif untuk 
masa depan) 
 
From that statements above the researcher concluded that 
every student was expected to have individual goal orientation. With 
having goal orientation the student will have more efforts to make 
their goal completed in their future.  
 
c. Initiative  
Initiative learner has the ability in deciding and doing the right 
thing without anyone instruction. In autonomous learning initiative is 
the one of abilities needed to construct the students’ mind in order to 
build the independence in making learning decision. Based on the 
observation result, the researcher found that the students of XI ICT 
show their initiative before the English learning process begun. When 
the students should present their conversation about expressing 
attitude toward something, the students had initiative to practice 
before come to the front of the class. Those statements showed in this 
following conversation between two students; 
Student 1 : “Latihan dulu yuk daripada nanti grogi pas maju” 
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Student 2 : “Siap bosku, Fanny action!!” (sambil memulai latihan 
percakapan) 
(Observation class on 20th April 2018) 
From the observation result above the researcher found that the 
two students decided to practice their presentation without the teacher 
instruction. It means that both of them had initiative to do the right 
thing in their learning process. 
The student also has an initiative in prepare the English 
learning process. They like to read some English article and watching 
the speech English video to add their vocabulary and pronunciation 
knowledge. Those statements stated by the student in interview below: 
Interviewer : “Ada nggak sih persiapan khusus sebelum 
pembelajaran bahasa inggris dimulai?” 
Student  : “Itu mbak baca-baca artikel bahasa inggris terus 
suka lihat video-video debat bahasa inggris mbak. 
kalo artikel kan buat nambah vocab la kalau video 
itu buat belajar gimana cara pengucapannya 
soalnya baca bahasa inggris kan sulit mbak nggak 
sama dengan penulisannya” 
Interviewer : “Nah kapan kamu melakukan persiapan itu?” 
Student : “Pagi nyampai disekolah itu mbak sebelum sholat 
dhuha berjamaah.” 
 (IN/I/I2/ANP/Ln.10) 
Based on the interview result above showed that the student 
had an initiative to read some articles and watch the English debate 
before the class begin. The student do that without the teachers’ 
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instruction. The student realized that she need good preparation before 
the learning English. 
 
d. Enthusiastic 
Enthusiastic learners are attentive in class and show great 
interest in theories and the learning material. They will enjoy their 
learning process. Based on the observation on 5th April the researcher 
found the good enthusiastic from the XI ICT students. The students 
entered the class on time and they prepared the materials in their own 
table. The researcher found that three students discussed about the 
material in their worksheet before the class begin. Other students 
prepared their learning sources. When the teacher came to the class, 
the students stand up and say “good morning” to the teacher 
enthusiasticly. The teacher was started the class with some questions, 
the students gave their response with answering the teacher’s question. 
The teacher tried to attract the students attention in order to 
developing the students’ enthusiastic. That statement stated in this 
following interview: 
“Ya namanya siswa mbak kalo kita mengajarnya 
membosankan pasti mereka tidak akan tertarik dengan materi 
pelajarannya, jadi dari awal pelajaran kita harus pintar-
pintar menarik perhatian dari siswa gunanya untuk 
membangun antusias belajar siswa di kelas, kalo siswanya 
antusias maka pembelajaran itu akan sangat menyenangkan. 
Ketika siswa antusias siswa otomatis akan memiliki 
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kemandirian belajar dengan selalu mencari tahu apa sih 
sebenernya yang sedang saya pelajari ini.” (Interview with 
Mr. Catur on 18thApril 2018) 
Based on the interview above the researcher found that teacher 
had the important role in building students’ enthusiastic while the 
learning process. The great enthusiastic will build the autonomy 
learning of the students.  
 
e. Active 
Active is the one of learner autonomy characteristic which 
shows the students’ activities in English learning process. Based on 
the observation on April 6th 2018, the activeness of the students seen 
when the teacher was gave them instruction to finish the task in their 
handbook. The students discussed it with their friends. In discussion 
process the students actively participate in asking and answering with 
their friends. After the students finished the task most of them come 
forward to the teacher to check their answer. The teacher gave 
additional score to the students that come forward to him because 
from those activities the teacher knew that the students have a good 
activeness in doing the task. Those statements also said by the teacher 
in the interview follow: 
“Pertama memang saya menjelaskan disela-sela penjelasan 
saya selalu memancing keaktifan siswa untuk menjawab 
pertanyaan, nah biasanya habis saya jelaskan materi saya 
suruh untuk mengerjakan latihan soal yang ada di LKS mbak 
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pada saat menegerjakan pun saya perhatikan mana siswa 
yang aktif berdiskusi mana siswa yang hanya main-main. Itu 
akan kelihatan ketika sudah selesai siswa yang benar-benar 
berdiskusi akan membawa pekerjaannya maju kedepan dari 
situ saya beri mereka poin keaktifan.” (Interview with Mr. 
Catur on 19thApril 2018) 
In addition the teacher gave the students’ reward to their 
activeness while the English learning process. The reward aims to 
construct the students’ activeness. 
 
f. Well organized 
The autonomous learners will have an ability to organize their 
learning time. Not only in the school, they also organized their 
learning activities in their home. In SMA Muhammadiyah 1 
Karanganyar had implemented fullday school system, so the student 
was demanded to organize their appropriate learning time. Based on 
the observation result, the students showed their learning organization 
in the classroom. Two students stated how they organize their learning 
time in interview follows: 
Interviewer : “Di sekolah yang sudah menerapkan sistem 
fullday school gimana sih cara kalian membagi 
waktu untuk belajar dirumah?” 
Student 1  : “Biasanya habis pulang sekolah itu istirahat 
mbak sekalian sholat magrib, ngaji terus dilanjutin 
sholat isya nah abis sholat isya udah mulai 
senggang waktunya dipake buat belajar mbak 
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kadang juga dilanjutin setelah subuh itu belajar 
lagi” 
 (IN/WO/I3/APU/Ln.12) 
From the statement above the student could manage his 
learning well by himself. The fullday school system did not make the 
student lazy to restudy the material in his home. 
Another student told how she manages her learning. It stated in 
the interview below: 
Interviewer : “Di sekolah yang sudah menerapkan sistem 
fullday school gimana sih cara kalian membagi 
waktu untuk belajar dirumah?” 
Student 2 : “Ya habis pulang sekolah istirahat sebentar 
mbak setelah itu lanjut ikut les lagi di LCC 
mbak.” 
Interviewer : “Nggak capek langsung ikut les setelah pulang 
sekolah?” 
Student 2 : “Enggak mbak udah bisa jadi ya enjoy aja 
memang bagi belajarnya gitu jadi malem bisa 
istirahat.” 
 (IN/WO/I2/AW/Ln.14) 
From those interview results above, the researcher concluded 
that the students had a good organizing in english learning with their 
own way. The students have the different strategies in organize their 
learning. 
g. Willing to ask question 
The feature of learner autonomy is willing to ask question. The 
students not ashamed to ask question about the difficulties they found 
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to their teacher. Based opn the observation in XI ICT class, the 
researcher found that the students showed their curriousity in their 
learning process. The teacher explained about narrative text, then a 
student asked about the tenses used in narrative text. The teacher 
answer briefly, and there were still some questions from the two 
students. They think that when they not ask to their teacher they will 
cannot overcome their difficulties in English learning process. Based 
on the observation the researcher found that the students ask the 
question related to the material to the teacher.  
Student 1 : “Pak, ought to itu artinya apa ya pak? kok saya 
cari dikamus ngga ada pak” 
Student 2 : “Pak kok saya masih bingung sama alur 
ceritanya pak?” 
(Observation class on 6th April 2018) 
The student also stated that, she will ask to the teacher  or the 
people with good ability in english when they had some difficulties in 
english learning process. It reported by the student in the interview 
below: 
Interviewer : “Bagaimana sih cara kalian mengatasi kesulitan 
di dalam belajar bahasa inggris?” 
Student      : “Kalo dikelas ya tanya langsung sama pak guru 
mbak, kalo dirumah tanya sama kakak jadi biar 
paham.” 
Interviewer : “Jadi nggak malu ya untuk bertanya?” 
Student   : “Nggak lah mbak malu bertanya sesat dijalan 
hehehe.” 
(IN/WAQ/I4/NAZ/Ln.10) 
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In addition, the researcher found that students of XI ICT class 
willing to ask the question when they found some difficulties in the 
English learning process. The student believed that when she ashamed 
to ask she will got nothing in her English learning process. It had an 
important role in building the students’ learning autonomy. 
 
h. Making use of opportunities 
The student which has autonomy in learning will take the 
every chance they get to develop their English ability. According to 
the observation in XI ICT class the students always making use the 
opportunities which are given by the teacher. The teacher finished 
explaining thw material about expressing love, he gave the 
opportunities to the student to present the example of conversation 
about expressing love. There there were two students raise their hand. 
That statement showed in the observation result below; 
Teacher  : “Nah kalo sudah tidak ada pertanyaan 
silahkan anak anak yang ingin mencoba maju 
kedepan melakukan percakapan dua orang ya!” 
Students  : “Saya pak, tapi kalo salah nggak apa-apa ya 
pak?”  (sambil mengacungkan tangan) 
(Observation on 19th April 2018) 
Based on the event above, the researcher found that the student 
takes the opportunities that given by their teacher. The teacher also 
added, he gave the chance to the students in order to develop their 
English skill. It stated in the interview with the teacher below: 
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Interviewer :“Bagaimana strategi bapak dalam 
mengembangkan kemampuan bahasa inggris 
siswa pak” 
Teacher       : “Sebenenanya tidak ada strategi khusus hanya 
saja saya selalu memberikan kesempatan bagi 
siswa mbak untuk mengembangkan kemampuan 
bahasa inggris mereka secara continue dalam 
proses pembelajaran didalam kelas. Seperti tadi 
saya member kesempatan siswa untuk maju 
melakukan percakapan, nah itu salah satu 
usaha saya agar siswa bisa mengembangkan 
kemampuan bahasa inggris kebetulan kalo tadi 
itu speaking.” 
(Interview with Mr. Catur on 19thApril 2018) 
Based on those statements above the researcher concluded 
that the teacher was as the facilitator inm giving the opportunities 
for the teacher to improve their English skill in classroom learning 
process. 
Furthermore the student not only making use of the 
opportunities in the classroom learning process but also they take 
the chance they got in the out of the class. That statement stated by 
the student in interview follows: 
Interviewer : “Apakah kalian mengikuti kursus diluar sekolah?” 
Student : “Iya mbak, kebetulan aku dapet voucher les di 
ganesha  nah jadi aku ikut les seminggu 3 kali 
mbak awalnya sih cuma memanfaatkan voucher 
yang aku dapet tapi ternyata ngrasa enak 
belajarnya jadi aku lanjutin.” 
62 
 
 
 
 (IN/MUO/I4/ED/Ln.12) 
 
2. Factor Supporting Students’ Learning Autonomy 
There are some supporting factors in creating autonomous learning 
in English lesson in class XI ICT of SMA N Muhammadiyah 1 
Karanganyar that are related to some approaches in promoting students’ 
learning autonomy. 
a. Resource based approaches 
Resourced based approach will give the students some kind of 
chances for independent study. The students can decide the materials 
together with the ways to make use of the material. Based on the 
observation, the researcher found three students make mini dictionary 
by their own. They said that mini dictionary comes from some sources 
both conventional dictionary and digital dictionary. It help them to 
understand the difficult word and also it is the way to memorize some 
vocabularies. Those statement stated by the students in the interview as 
follows; 
Interviewer : “Ada ngga sih sumber belajar lain yang kalian 
gunakan untuk mengembangkan kemampuan berbahasa 
inggris kalian.” 
Student 1 :  “Ada mbak saya bikin sendiri, kalo nemuin kata-kata yang 
belum familiar saya tulis di buku mbak, habis itu saya cari 
artinya di kamus kalo nggak ketemu di kamus saya juga 
nyari-nyari di google abis itu ditulis artinya disebelah kata 
yg sulit tadi mbak. Ya kaya bikin kamus sendiri gitu mbak 
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kalo kita yang nulis kan lebih inget buat nambah-nambah 
vocab juga mbak” 
 (IN/RBA/I1/DNF/Ln.14) 
Another student also stated in this interview below: 
Interviewer : “Ada ngga sih sumber belajar lain yang kalian 
gunakan untuk mengembangkan kemampuan 
berbahasa inggris kalian.” 
Student 2: “Ada sih mbak selain buku kalo aku emang lebih 
suka belajar bahas inggris pake video, lagu-lagu 
bahasa inggris gitu mbak. Soalnya kalo kita 
dengerin itu kan kita bisa nglatih listening sekaligus 
buat latihan speaking dengan merhatiin cara 
pengucapannya mbak.” 
(IN/RBA/I2/RRR/Ln.10) 
In addition the student took the source of learning not only 
from written material. The student took the advantage from the 
digital material such as English videos and songs. In this case the 
student had an autonomy in deciding the source of learning. 
 
 
b. Technology based approaches 
SMA Muhammadiyah 1 Karanganyar has been implemented 
technology based learning especially in class XI ICT (International 
Class Technology). Based on the observation, XI ICT have been used 
laptop and LCD in their english learning process The teacher role is 
very important to guide the students in utilizing the modern 
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technology. The teacher also take the advantage from students’  
technology used with asked the students to searching some information 
interacted with English material. Those statements are stated by the 
teacher by the interview as follows. 
Interviewer  : “Di era modern sekarang ini bagaimana sih pak 
cara bapak dalam memanfaatkan teknologi dalam 
pembelajaran bahasa inggris?” 
Teacher     : “Kalo untuk pembelajaran di dalam kelas saya sering 
mbak memberikan tugas siswa untuk 
mempresentasikan materi dalam bentuk power point, 
nah materi tersebut bisa mereka dapat dengan 
mencarinya di google di luar jam pelajaran. Tapi 
tetap saya beri rambu-rambu acuan untuk siswa agar 
materi tidak kemana-kemana.” 
(Interview with Mr. Catur on 19thApril 2018) 
In addition the teacher had an important role in giving the 
opportunities for the students to take the advantage of technology in 
their learning process. It showed when the teacher gave the task to the 
students to search about English material in the internet. 
Based on the interview, the student said that using internet 
created an easy learning whenever and wherever. It reported in the 
interview follow: 
Interviewer  : “Di era modern seperti sekarang ini seperti apa 
sih kalian memanfaatkan teknologi dalam belajar 
bahasa inggris?” 
Student    : “Yang pasti memanfaatkan internet mbak buat 
browsing browsing materi di google.” 
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Interviewer : “Apa sih keuntungannya kalo browsing di 
google?” 
Student      : “Komplit mbak nyari apa aja ada dan juga lebih 
praktis mbak tinggal klik langsung bisa dapet 
banyak informasi.” 
(IN/TBA/I3/ET/Ln.12) 
In addition, SMA Muhammadiyah 1 Karanganyar also 
supported the implementation of technology learning. Every twice a 
week the students have IT class to develop their skill in IT. That 
statement said by the student in the interview follow : 
Interviewer  : “Kalau dari sekolah sendiri ada nggak sih 
pembelajaran khusus tentang pemanfaatan 
technology?” 
Student     : “Ada mbak kan ada jadwal IT setiap senin sama 
rabu.” 
Interviewer  : O jadi sekolah juga memfasilitasi pembelajaran 
berbasis teknologi ya, nah dalam pembelajaran IT 
apa aja sih dek yang di ajarkan?” 
Student     : “Kalo IT itu lebih ke bikin online blog kalo nggak 
bikin barcode gitu mbak. Pernah juga diajarin 
buat wordpress mbak jadi beda sama TIK, kalo 
TIK kan lebih ke word, excel sama powerpoint, IT 
itu jadi udah lebih ke teknologi online mbak.” 
 (IN/TBA/I3/APU/Ln.16) 
Another student also stated that mobile phone help their 
English learning process to found online book that did not provided in 
the school. It stated by the students as follows; 
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Interviewer  : “Bagaimana sih peran teknologi itu sendiri dalam 
pembelajaran bahasa inggris kalian?” 
Student  : “Sangat penting mbak, contohnya hp saya ini. 
Dengan hp ini sangat membantu proses belajar 
mbak biasanya nyari-nyari materi secara online 
kalo aku suka nya emang nyari buku online mbak di 
google terus tak download. Soalnya LKS kadang 
nggak lengkap penjelasannya mbak.” 
 (IN/TBA/I2/RRR/Ln.14) 
 
c. Classroom based approaches 
Classroom based approaches is the autonomy in controlling 
class decision. Classroom atmosphere influences the process of 
learning. Teacher and the students have an important role to create a 
good classroom atmosphere in order to make the effective learning 
process. Based on the observation in XI ICT, the researcher found that 
XI ICT had been implemented the classroom based approaches to 
promote the students’ learning autonomy. The students of XI ICT class 
believed that classroom was created for them, with their specific needs 
in mind, because they and their learning are important. There are some 
rules while the English learning process. Those statements reported by 
the student in interview below: 
Interviewer : “Ada nggak sih peraturan yang disepakati satu 
kelas ketika pembelajaran bahasa inggris 
berlangsung?” 
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Student : “Ada mbak, kalo ketika jam bahasa inggris 
ketika guru datang semua wajib berdiri untuk 
menghormati pak guru. Dan sebelum kelas 
dimulai semua hape dikumpulkan mbak 
tujuannya biar nggak pada mainan hp pas jam 
pelajaran.”  
Interviewer :“Itu atas perintah pak guru atau persetujuan 
temen temen kelas?” 
Student : “Ketua kelas mbak yang bikin aturan terus semua 
setuju, pak guru juga sudah tahu mbak aturan itu 
dikelas kami.” 
(IN/CBA/I1/DNF/Ln.16) 
In addition, the teacher also supported that rule with forbid the 
students to use electronic dictionary from the students’ phone. The teacher 
advises to use book dictionary. It stated by the teacher in this following 
interview below: 
Interviewer   : “Ada tidak pak aturan-aturan khusus selama 
pembelajaran bahasa inggris berlangsung?” 
Teacher    : “Sebenarnya aturan-aturan tersebut tercipta karena 
memang kesepakatan antara saya dan kelas mbak. 
Karena dikelas anak-anak setuju untuk 
mengumpulkan hp selama jam pelajaran, dari situ 
saya memang melarang anak-anak menggunakan 
kamus yang ada di hp. Hal itu sebenarnya bertujuan 
pula supaya anak-anak itu tidak malas membuka 
kamus buku yang kita tahu kan anak-anak lebih 
senang membuka kamus hp karena lebih praktis 
padahal kamus buku lebih komplit dibanding kamus 
yang ada di hp.” 
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(Interview with Mr. Catur on 19thApril 2018) 
 
d. Teacher based approaches 
In autonomous learning process, the students still need the 
teacher role because they could not learn without teacher support. In 
teacher based approaches providing professional development and 
teacher education on such aspect teachers’ role in learner autonomy.  
Based on the interview, the students said that they needed the teacher 
to motivate them and to help them deal with language learning process. 
That statement reported by the student below: 
Interviewer : “Menurut kamu gimana sih peran pak guru dalam 
pembelajaran bahasa inggris?” 
Student : “Sangat penting mbak, kita butuh guru untuk 
memotivasi kita dalam belajar selain itu guru kan 
memberi kita arahan-arahan mbak ngasih tau juga 
kalo salah, coba kalo nggak ada pak guru kita kan 
juga bingung mbak walaupun kita mandiri kita tetap 
butuh guru dalam pembelajaran mbak.” 
 (IN/TCBA/I3/APU/Ln.10) 
Another student also stated about the important of the teacher 
role in classroom learning process. It said by the student in interview 
follow: 
Interviewer : “Apa kamu berpikir siswa dapat belajar tanpa  
adanya guru?” 
Student      : “Nggak lah mbak, kita nggak bisa belajar tanpa 
guru karena guru yang akan membantu kita dalam 
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mengatasi kesulitan-kesulitan yang kita temui dan 
juga memberikan feedback untuk kita selama proses 
belajar berlangsung.” 
 (IN/TCBA/I4/ED/Ln.10) 
 Based on the interview above the student stated that 
students could not study without teacher support. The students also 
needed the teacher’s advise while the teaching learning process. 
In addition, the teacher gives some explanation about his belief 
in learning beyond the classroom. That statement reported by the 
teacher in interview below : 
Interviewer : “Menurut bapak bagaimana seharusnya peran 
guru dalam proses pembelajaran pak?” 
Teacher    : “Kalo saya pribadi saya ini masuk kelas untuk 
anak-anak mbak, jadi menurut saya guru 
memang sudah seharusnya menjadi fasilitator 
dalam pembelajaran didalam kelas. Karena 
semandiri apapun siswa mereka tetap butuh 
bimbingan dari kita. Jangan buat siswa itu takut 
dengan kita, untuk memaksimalkan hasil belajar 
kita memang harus pandai membuat siswa itu 
enjoy dengan kita sehingga proses belajar itu 
akan mengalir dengan sendirinya.” 
(Interview with Mr. Catur on 19thApril 2018) 
Based on the interview results above, the researcher concluded 
that teacher based approaches supported the students’ learning 
autonomy in XI ICT class. Even the students had the autonomy in 
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learning they still need teacher as the facilitator in classroom leaning 
process. 
 
e. Learner based approaches 
Learner based approaches concerned with the students’ 
autonomy in developing their autonomous learning. It was providing 
the opportunities for the learner to control their own learning. Based on 
the observation in XI ICT class, the researcher found that the students 
have their own way in controlling their learning. When the teacher 
explained the material in front of class, some students made notes in 
their book, but some students only listen the teacher explanation. 
Based on the interview the researcher found the variant strategy used 
by the student in enhancing their English learning. That statement 
reported in the interview result below : 
Interviewer : “Strategy khusus apa yang kalian lakukan untuk 
meningkatkan kemampuan bahasa inggris kalian?” 
Student    : “Aku orangnya suka ntn film mbak, nah kesukaan 
aku ini aku manfaatin buat sekalian belajar. Jadi 
aku suka liat film-film bahasa inggris disitu aku bisa 
nambah vocab karena ada terjemahannya mbak 
sekalian aku belajar cara ngomong bahasa inggris.” 
(IN/LBA/I2/RRR/Ln.10) 
Another student explained their own strategy in learning 
English. It stated in interview with the student below: 
Interviewer   : “Strategy khusus apa yang kalian lakukan untuk 
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   meningkatkan kemampuan bahasa inggris 
kalian?” 
Student    : “Aku kesulitan sebenernya di kosa kata yang 
terbatas mbak, nah pak guru pernah nyuruh kita 
untuk banyak baca untuk tahu lebih banyak 
vocab. Dari situ aku mulai suka baca-baca 
artikel bahasa inggris buat nambah vocab dan 
biar aku semangat bacanya aku selalu cari 
artikel tentang hal-hal yang aku sukai gitu 
mbak.” 
(IN/LBA/I4/FPW/Ln.14) 
Based on the interview result above the teacher be a model in 
the use of strategy using. The teacher’s job is not only to teach 
language, but to teach learning. For the students, strategies have to be 
learned. 
 
B. DISCUSSION 
This section describes the justification about theories constructed 
by the teacher based on the research finding related to the theories by 
some experts. The answer of the problem statements also will be explained 
here based on the analysis of the data. Furthermore, the finding will be 
discussed with the relevant references from the experts to justify the 
research findings on students’ learning autonomy at the XI ICT class of 
SMA Muhammadiyah 1 Karanganyar. 
Students’ learning autonomy can be seen from the students’ 
characteristics in their learning process activities. Chan (2001) reported 
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that the learners identified the following characteristics qualities of 
autonomous learners; highly motivated, goal oriented, well organized, 
hard working, initiative, enthusiastic about learning, flexible, willing to 
ask question and making use of every opportunities to improve their 
learning. The students of XI ICT class showed some characteristics above 
while the English learning process. The students could work independently 
in determining learning objectives and engaging learning content 
enthusiastic and actively.  
In the English classroom learning process the students’ of XI ICT 
showed their activeness and enthusiastic in English learning. Active and 
enthusiastic is one of characteristics in autonomous learning like Chan 
(2001) argues that autonomous behaviour is essentially selfinitiated rather 
than generated in response to a task which requires the observed 
behaviours. In the beginning of the class the students of XI ICT 
enthusiastic in responding the teacher question and while the main process 
of learning they was active in doing the task that given by the teacher. The 
teacher had some efforts in constructing the students activeness and 
enthusiastic in the learning process of XI ICT class. Based on the 
explanation, it can be concluded that students and teacher had their own 
role in build the enthusiastic and activeness in order to develop 
autonomous learning.  
Based on the interview with the students of XI ICT class, the 
researcher found the students’ individual goal in learning English. Some 
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students said that they learning English in order to have a fluency in 
communicate with English language. The students’ objective was not only 
to comprehend the written English but also how to speak English to 
communicate. It was in line with Midgley statement (2001) Mastery goals 
involve learning to gain competency in understanding the materials and 
performance goals is the ability with little effort, as well as how a person 
performs individually. The students had their own personal goals in 
learning English. As the Madden (1997) stated goals are more personal 
and should be set by students to be accomplished by students. When goals 
are created by students, the goals become more personal and students are 
more likely to take ownership. In the observation in XI ICT, the researcher 
also found that the teacher had the important role in creating goals oriented 
learning. The teacher told the purpose of learning the materials to the 
students in order to make the students plan what they had to achieve.  
Chan (2001) also stated that the autonomous learner had highly 
motivated in English learning. Based on the interview with the students, 
the researcher identified the students’ motivation in English learning. They 
said that English was very important in this modern era, especially in 
fulfilled the students’ need. That was motivated the students in English 
learning process. It was line with Reeve (2006) that motivation is 
something that energizes, directs, and sustains behavior; it gets students 
moving, points them in a particular direction, and keeps them going. 
Highly motivated made the students of XI ICT class willing to ask 
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question to their teacher when they had difficulties in English learning 
process.  
In developing learner autonomy there are some factors supported. 
According to Benson (2001) there are six approaches in promoting learner 
autonomy, they are; resource based approaches, technology based 
approaches, classroom based approaches, teacher based approaches, 
learner based approaches and curriculum based approaches. Based on the 
research in XI ICT of SMA Muhammadiyah Karanganyar, the researcher 
found some factors supporting learner autonomy, they are; 
1. Resource based approaches 
The students’ of XI ICT class decided the materials sources 
together with the ways to make use of the material. They made mini 
dictionary to improving their vocabulary knowledge and to know 
about the meaning of difficult word they found. According to Benson 
(2001) defined resource based approaches as a way of describing 
materials that are designed and organized in such a way that students 
can select and work on their own. The students had responsibility of 
deciding the extent of the materials together with the ways to make use 
of the materials. Based on the observation the researcher found that 
students decided the theme of conversation task by themselves. 
2. Technology based approaches 
Technology had influenced the English learning. In this case 
the learning process carried out by the XI ICT students of SMA 
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Muhammadiyah 1 Karanganyar was took the advantage of technology 
such as the using of internet. They used internet for helping them to 
found the information that they did not get in the school. The students 
also did the online discussion which is talk about English materials 
with their friends. Benson (2001:141) claims that the collaboration and 
increased motivation to lean new technologies adding that more 
empirical data is to be collected on the type of language used and the 
effectiveness of CALL environment for language improvement. The 
students also said that internet was very practically in searching some 
information about English materials. As the Benson (2001) state that 
the benefit of the internet is that students can study whenever they 
want using an unlimited range of authentic materials.  
3. Classroom based approaches 
Classroom based approaches focus on the relationship between 
students and teacher inside the classroom practices. According to 
Benson (2001) mentions that through classroom-based approaches the 
learners have also the chance of monitoring their own learning process. 
Based on the observation in XI ICT class, the researcher found that the 
students made their rule before the class begun. They banned the using 
of phone while the classroom learning process, so the class president 
gathered the students’ phone in a box. That rule aims to control and 
monitor the students’ learning process.  
4. Teacher Based Approaches 
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Benson (2001:174) stated that developing learner autonomy 
involves a lot of more for the teacher role than most teachers realize. In 
XI ICT, the students admitted that they need teacher’s support and 
advice in the learning process. They said that teacher had an important 
role in classroom activities such as helping them in solve their learning 
problem. Based on the interview, the teacher realized that he had a big 
responsibility for the students learning process. He stated that a teacher 
should go to the class for the students. He added every time the 
students got the difficulties the teacher should be ready as the 
facilitator in their learning process. It was in line with Benson (2001) 
statement that the teacher may be ambitious and even eager to tart 
helping their students developing autonomy and awareness of language 
learning process. 
5. Learner based approaches 
Learner based approaches providing opportunities and 
necessary skills for learners to participate in control their own learning. 
The main form is learning strategy or learner training. Based on the 
interview with the students, the researcher found that they had some 
strategies in developing their English ability. The students learn 
English through English movie to improve their vocabulary knowledge 
and speaking ability. Another student stated that she read more English 
articles to develop their writing and reading skill.  The strategies suited 
with their learning necessary. As stated by Benson (2001) that strategy 
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training, explicitly teaching students how to apply language learning 
and language use strategies, can enhance students’ efforts to reach 
language program goals because it encourages students to find their 
own pathways to success, and thus it promotes learner autonomy and 
self direction. 
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CHAPTER V 
CONCLUSION AND SUGGESTION 
 
A. CONCLUSION 
The conclusion of this research deals with the answers of the problem 
statements based on the research findings and discussion in the previous 
chapter. In this chapter the researcher draws the answers of the research 
problem related to the students’ learning autonomy at the eleventh grade 
students of SMA Muhammadiyah 1 Karanganyar academic year 2017/2018 
and the factors supporting the students’ larning autonomy. This research 
described about the characteristics of autonomous learner and the factors in 
developing the learner autonomy. It can be concluded as follow: 
1. Students Learning Autonomy  
In the english learning process, the students showed some 
learner autonomy characteristics. The student highly motivated in 
learning English. They also had great enthusiastic and activeness in 
English learning process. The great enthusiastic and activeness guided 
them to reach another characteristics of autonomous learner such as 
willing to ask question about their difficulties in learning process, 
highly motivated in joining English learning, goal oriented, initiative 
learning, and making use of the opportunities to develop their learning. 
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2. Factors Supporting Leaner Autonomy 
The process of autonomous learning in XI ICT of SMA 
Muhammdiyah 1 Karanganyar was supported by some factors included 
resource based approaches which is providing the opportunities for 
learner to interact with educational materials. Technology based 
approaches providing the opportunities for learners to work with 
diverse forms of educational technology. Classroom based approaches 
providing the relationship between students and the teacher. Teacher 
based approaches providing the professional development of teacher 
role in learning process. Learner based approaches providing 
opportunities and necessary skills for learners to participate to control 
and develop their English learning.  
 
B. Suggestion 
Based on the result stated above, the researcher draws some 
suggestions. Hopefully, these suggestions will be useful for the readers, 
especially for teachers, students, school and future researcher. 
1. Teacher 
The teacher suggest to understand the way how to develop the 
students’ learning autonomy in English classroom learning process and 
perhaps this research can be their reference to give variations in their 
strategies of teaching English.  
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2. Students 
This research is expected to help the students in developing 
their autonomy in English learning. So, they can be more ready for 
class. 
3. School 
The researcher suggests to the school to add more media to 
support teaching and learning process in SMA Muhammadiyah 1 
Karanganyar in order to develop the students’ learning autonomy. 
4. Future Researcher 
Some descriptions of students’ learning autonomy and its 
supporting factor are provided in this research. In addition, it can be 
useful for some additional information and references related to the 
students’ learning autonomy. 
 
 
 
 
 
 
 
 
  
 
81 
 
 
 
BIBLIOGRAPY 
Audrey Gray. (1997). Contructivist Teaching and Learning SSTA Research    
Centre Report  
A.Y. Wang, “On the Constructivist Teaching of Extensive Reading for English 
Majors,” International Journal of Social, Human Science and 
Engineering, vol. 8, no. 3, pp. 3801-3803, 2014. 
Benson, P. and Voller, P. (eds.) (1997) Autonomy and Independence in Language 
Learning, London: Longman. 
Benson, P. (2001) Teaching and Researching Autonomy in Language Learning. 
London: Longman. 
Chan, V. (2001), Readiness for learner autonomy: what do our learners tell us?. 
Teaching in Higher Education, 6, 505-518. 
CIEL. Language Support Network (2000). Integrating Independent Learning with 
The Curiculum Handbook. Retrieved from 
http://www.llas.ac.uk/source/gpg/ 
Dam, L. (1995). Learner Autonomy 3: From theory to Practice. Dublin: 
Authentik.  
Gardner, D., & Miller, L. (1999). Establishing self-access: From theory to 
practice. Cambridge: Cambridge University Press 
Han, L. (2014). Teacher‘s Role in Developing Learner Autonomy: A Literature 
Review. International Journal of English Language Teaching,1(2), 21-27. 
Retrieved from 
http://www.sciedu.ca/journal/index.php/ijelt/article/download/4717/2731 
81 
82 
 
 
 
H.B. Sutopo. 2002. Pengantar Penelitian Kulaitatif. Surakarta; Universitas 
Sebelas Maret 
Holec, H. (1981). Autonomy and foreign language learning. Oxford: Pergamon 
J. O’Malley, & A. Chamot, (1990). Language Learning Strategies. Cambridge: 
Cambridge University Press,  
L. Vigotsky, Mind and Society. Cambridge, MA: Harvard University Press, 1978. 
Lamb. M. (2004). It depends on the students themselves: Independent language 
learning at an Indonesian state school. Language, Culture, and 
Curriculum. Vol. 17, No.3, pp.229-245. Retrieved from 
http://eprints.whiterose.ac.uk/ 1662/1/lambm2.pdf on November 23, 2011. 
Little, D. (2001). Learner Autonomy and Second/Foreign Language Learning. 
Subject Centre for Languages. 
Littlewood.W. (1999). Defining and developing autonomy in East Asian contexts. 
Applied Linguistics 20/1.Oxford University press. 
Miles, M. B., & Huberman, A. M. (1994). Qualitative data analysis: An expanded 
sourcebook (2nd ed.). Thousand Oaks, CA: Sage. 
Milles, matew B dan A, Michele Hubberman.1994. Analisi Data Kulaitatif. 
Bandung : Remaja Rosdakarya 
Moleong, Lexy J.2004.Metodologi Penelitian Kualitatif. Bandung : Remaja 
Rosdakaraya 
Mynard, J., & Carson, L. (Eds.). (2012). Advising in Language  Learning: 
Dialogue, Tools and Context. Harlow: Pearson Education. 
83 
 
 
 
O’Malley, J. M., & Chamot, A. U. (1990). Learning strategies in second language 
acquisition.Cambridge: Cambridge University Press. 
Sugiyono.2007. Metode Peneletian Pendidikan (pendekatan kuantitatif,kualitatif 
dan RnD).Bandung;  CV Alfabeta. 
Thanasoulas, D. (2000). What is learner autonomy and how can it be fostered? 
TheInternet TESL Journal, Vol. VI, No. 11, November 2002. Retrieved 
from http://iteslj.org/Articles/Thanasoulas-Autonomy.html on November 
23, 2011. 
Tohirin. 2013.Methodologi Penelitian Kualitatif dalam Pendidikan dan   
bimbingan konseling. Jakarta : PT Grafindo Persada 
Weiner, B. (2000). Intrapersonal and Interpersonal Theories of Motivation from 
an Attributional Perspective. Educational Psychology Review, 12, 1-14. 
 
 
 
 
 
 
 
 
 
 
 
84 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
84 
85 
 
 
 
 
APPENDIX 1 
FIELD NOTES 
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FIELD NOTE 
 
Number : 1 
Title  : First meeting 
Time  : April, 5th 2018 
The first meeting was held on Thursday, April 5th  2018. In that day the 
teacher has already entered to the class. In the beginning of the lesson the teacher 
greeted the students and asked their condition. After that the teacher checked the 
students’ attendance. The teacher checked the students’ attendance by call them 
one by one. The teacher also gave the motivation to the students in order they 
wanted to go to school every day and always learn English because English was 
an international language. If they wanted to study abroad they had to master 
English well. The students seemed motivated and happy. After the students were 
ready to accept the material for the lesson, the teacher moved to the main activity. 
The teacher asked the students to open their worksheet. The material was 
Expression (how to express love/happiness). The teacher asked the students to 
looking for the meaning of some love expressions. After that the teacher 
facilitated the students to do some exercises related to expressing love in their 
worksheet individually. The students were active in asking some questions to the 
teacher and discussed the material with their friends in the class. Some students 
came forward to the teacher to clear their difficulties individually. The teacher 
gave point to the students who were willing to ask question.  
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The next activity was confirmation. The teacher asked the difficulties 
during the learning process. There were some students asked about the meaning of 
words and asked to the teacher to explain it more in the next meeting because the 
time was over. The teacher gave motivation to the students, so they would be 
more active in the next learning process or next meeting. Then the teacher closed 
the class by saying hamdalah and salam.  
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FIELD NOTE 
 
Number : 2 
Title  : Second Meeting  
Time  : April, 6th 2018 
Second meeting was held on Friday, April 6th  2018. In that day the teacher 
was checked the attendance of the students and asked their condition. Before go to 
the main activity, the teacher reviewed the last material that had been given 
before. The teacher gave some oral question related to the love expression. 
After that the teacher began the new material. It was about narrative text. 
The teacher gave the students a text to read. After the teacher asked the students to 
read the text, then they were asked to interpretes the text. The teacher guided 
them. There were some new words that the students didn’t know the meaning. 
When the students didn’t know the meaning they can’t understand well about the 
story. Next the teacher explained a little about past tense. Narrative text is a text 
that used past tense. Some students asked to the teacher related to the changes of 
the form of verb I and verb II. The students showed their enthusiasm during the 
learning process. 
 After the student finished read the text. The teacher asked the students to 
came forward and retell the text. Two students raised their hands and the teacher 
invited both of them one by one. After the two students finished in retelling the 
story, the teacher asked the moral value of the story. Some students answer the 
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teacher question with their different answer. The teacher gave the point to the 
students who active in performing and answering the question. 
 In the last was confirmation. The teacher asked to the students if there any 
question about narrative. The students said no because the teacher had been 
explained the material clearly. Then the teacher gave the motivation to students 
before closing the lesson.  
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FIELD NOTE 
 
Number : 3  
Title  : Third Meeting 
Time  : April, 19th 2018 
The third meeting was held on Thursday, April 19th 2018. In the beginning 
of the class, the teacher greeted the students and asked their condition first. Then 
the teacher checked the students’ attendance by calling them one by one. Before 
the material given, the teacher gave some motivations to the students. The teacher 
also reviewed the last material that had been given before. The teacher asked the 
students to exchange their own home work with their friend and checked the 
answer together.  
In the main activities the teacher explained the new material, it was 
expressing : sorrow and attention. The teacher asked the students what they were 
saying when they felt sad. After that the teacher asked the students to read some 
example of attention expressions. Some students asked to the teacher about the 
word that they didn’t know the meaning. After the students comprehended the 
material, the teacher divided them into some groups. One group consists of five 
students. The teacher asked each group to make a conversation about sorrow and 
attention expression by themselves. The theme was free in order to explore the 
students’ creativities.  
 The students discussed the material and starting to make the conversation. 
The teacher facilitated the students when they had some difficulties in making the 
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conversation. Because the time was over the teacher asked the students to finish 
their group work in home. The teacher also commanded the students to perform 
their conversation next meeting without any texts. Then the teacher closed the 
lesson by saying hamdalah and salam. 
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FIELD NOTE 
 
Number : 4 
Title  : Fourth meeting 
Time  : April, 20th 2018 
The third meeting was held on Thursday, April 20th 2018. In the beginning 
of the class, the teacher greeted the students and asked their condition first. Then 
the teacher checked the students’ attendance by calling them one by one. Before 
the material given, the teacher gave some motivations to the students. The teacher 
also reviewed the last material that had been given before. The teacher asked the 
students to prepare their performance in the front of class with their own group.  
Without the teacher’s command, the third group was asked to came 
forward and performing their conversation. The teacher invited them and prepared 
the score sheet. Before the students showed their performance, the teacher asked 
their students’ number because the score would take individually. There were 
some aspects that would be paid attention by the teacher. They were expression, 
pronunciation and the content. After all groups finished in performing their 
conversations the teacher reviewed their performance and giving some suggestion.  
In the end of the class the teacher showed his satisfaction to the students’ 
performance. The teacher gave motivation to the students in order to make them 
better in English skill, especially in speaking. Then the teacher closed the class 
with saying hamdalah and salam. 
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Interview to the 
teacher 
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THE DRAFT OF INTERVIEW TO THE TEACHER 
 
Date of Interview : Wednesday 18th April 2018 
Time of Interview : 10.45 WIB 
Place of Interview : In the Teacher Room 
Interviewer  : Alfadhila Dakwatul Istiqomah (ADI) 
Interviewee  : Rohmat Catur S, S.S 
 
ADI  : “Assalamualaikum pak Catur.” 
RC  : “Walaikum salam mbak.” 
ADI  : “Maaf mengganggu sebentar pak, saya mau sedikit bertanya pak 
apakah bapak berkenan?” 
RC : “Oh gak apa-apa mbak silahkan.” 
ADI : “Mohon maaf sambil kulo rekam nggeh pak?” 
RC : “Iya mbak silahkan.” 
ADI : “Terimakasih pak, baik penelitian saya kan tentang kemandirian 
siswa dalam belajar bahasa inggris pak nah menurut bapak 
kemandirian siswa dalam belajar itu diperlukan atau tidak pak?” 
RC : “Sangat perlu mbak karena kan sekarang jamannya informasi itu 
bisa diakses dari berbagai cara terutama melalui technology 
kemandirian itu sendiri yang akan membuat siswa lebih kreatif 
dalam proses pembelajaran.” 
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ADI : “Kemudian bentuk kemandiran seperti apa pak yang ditunjukkan 
oleh siswa selama didalam proses belajar mengajar di kelas 
bapak?” 
RC : “Yang pertama biasanya saya menyuruh siswa untuk mencari 
informasi tentang materi tertentu jadi mereka mandiri dalam 
mencari materi sendiri tapi tetap saya beri rambu-rambu biar nggak 
kemana-mana materinya.” 
ADI : “Dalam mencari materi tersebut apakah siswa memanfaatkan 
technology pak?” 
RC : “Ya karena kan siswa jaman sekarang pasti punya hp sendiri-
sendiri jadi mereka memanfaatkan sumber dari internet misalnya 
google atau blog-blog online lainnya.” 
ADI : “Apakah ada perbedaan diantara siswa yang berkemandirian 
tinggi dengan siswa yang kurang mandiri dalam belajar pak?” 
RC : “Jelas ada mbak siswa yang mandiri dalam belajar akan memiliki 
hasil belajar yang lebih bagus karena kekreatifan mereka dan 
mereka akan lebih berani juga lebih antusisas dalam 
menyampaikan pendapat di dalam kelas.” 
ADI : “Lalu bagaimana cara bapak dalam membangun antusias belajar 
siswa didalam kelas.” 
RC : “Ya namanya siswa mbak kalo kita mengajarnya membosankan 
pasti mereka tidak akan tertarik dengan materi pelajarannya, jadi 
dari awal pelajaran kita harus pintar-pintar menarik perhatian dari 
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siswa gunanya untuk membangun antusias belajar siswa di kelas, 
kalo siswanya antusias maka pembelajaran itu akan sangat 
menyenangkan. Ketika siswa antusias siswa otomatis akan 
memiliki kemandirian belajar dengan selalu mencari tahu apa sih 
sebenernya yang sedang saya pelajari ini.” 
ADI : “Ketika siswa antusias dalam pembelajaran apakah itu sudah 
otomatis menciptakan keaktifan siswa didalam kelas pak?” 
RC : “Sebenarnya belum tentu siswa yang antusias itu aktif mbak 
kadang mereka juga butuh kita beri stimulus atau motivasi untuk 
bisa lebih aktif.” 
ADI : “Seperti apa pak bentuk stimulus atau motivasi yang bapak 
berikan kepada siswa?” 
RC : “Pertama memang saya menjelaskan disela-sela penjelasan saya 
selalu memancing keaktifan siswa untuk menjawab pertanyaan, nah 
biasanya habis saya jelaskan materi saya suruh untuk mengerjakan 
latihan soal yang ada di LKS mbak pada saat menegerjakan pun 
saya perhatikan mana siswa yang aktif berdiskusi mana siswa yang 
hanya main-main. Itu akan kelihatan ketika sudah selesai siswa 
yang benar-benar berdiskusi akan membawa pekerjaannya maju 
kedepan dari situ saya beri mereka poin keaktifan.” 
ADI : “Bagaimana strategi bapak dalam mengembangkan kemampuan 
bahasa inggris siswa pak?” 
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RC         : “Sebenenanya tidak ada strategi khusus hanya saja saya selalu 
memberikan kesempatan bagi siswa mbak untuk mengembangkan 
kemampuan bahasa inggris mereka secara continue dalam proses 
pembelajaran didalam kelas. Seperti tadi saya member kesempatan 
siswa untuk maju melakukan percakapan, nah itu salah satu usaha 
saya agar siswa bisa mengembangkan kemampuan bahasa inggris 
kebetulan kalo tadi itu speaking.” 
ADI  :“Ada tidak pak aturan-aturan khusus selama pembelajaran bahasa 
inggris berlangsung?” 
RC  : “Sebenarnya aturan-aturan tersebut tercipta karena memang 
kesepakan antara saya dan kelas mbak. Karena dikelas anak-anak 
berinisiatif untuk mengumpulkan hp selama jam pelajaran, dari situ 
saya memang melarang anak-anak menggunakan kamus yang ada 
di hp. Hal itu sebenarnya bertujuan pula supaya anak-anak itu tidak 
malas membuka kamus buku yang kita tahu kan anak-anak lebih 
senang membuka kamus hp karena lebih praktis padahal kamus 
buku lebih komplit dibanding kamus yang ada di hp.” 
ADI  : “Menurut bapak bagaimana seharusnya peran guru dalam proses 
pembelajaran pak?” 
RC  : “Kalo saya pribadi saya ini masuk kelas untuk anak-anak mbak, 
jadi menurut saya guru memang sudah seharusnya menjadi 
fasilitator dalam pembelajaran didalam kelas. Karena semandiri 
apapun siswa mereka tetap butuh bimbingan dari kita. Jangan buat 
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siswa itu takut dengan kita, untuk memaksimalkan hasil belajar kita 
memang harus pandai membuat siswa itu enjoy dengan kita 
sehingga proses belajar itu akan mengalir dengan sendirinya.” 
ADI : “Kemudian dalam penyusunan kurikulum atau RPP sendiri ada 
tidak sih pak usaha untuk meningkatkan kemandirian siswa?” 
RC : “Ada mbak karena saya sendiri memang masih menggunakan 
KTSP dengan pendidikan karakter didalamnya, di situ terdapat 
beberapa karakter yang mencerminkan kemandirian belajar siswa.” 
ADI : “Baik pak terimakasih atas waktu dan informasi yang sangat 
bermanfaat pak.” 
RC : “Sama-sama mbak semoga bisa membantu untuk penelitiannya 
biar lancar ya mbak.” 
ADI : “Aminn Terimakasih banyak pak.” 
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THE DRAFT OF INTERVIEW TO THE STUDENTS 
 
Interview to the Students of Class XI ICT 
Date of Interview : Thursday 5th April 2018 
Time of Interview : 1. 09.30 WIB 
     2. 12.30 WIB 
Place of Interview : 1.  In the front of the class 
     2.  In the front of mosque  
Interviewer  : Alfadhila Dakwatul Istiqomah (ADI) 
Interviewee  : 1. Firdaus Prihandana (FP) 
     2. Difan Nur Fadhilah (DNF) 
Interview 1 
ADI  : “Lagi Istirahat ya?” 
FH  : “Iya mbak.” 
ADI  : “Mbak dhila boleh tanya-tanya nggak sambil ngisi waktu istirahat 
   kamu?” 
FH  : “Boleh aja mbak hehe.” 
ADI  : “Kenalan dulu ya, namanya siapa?” 
FH  : “Firdaus Prihandana mbak, tapi panggil daus aja mbak” 
ADI           : “Oke daus, mbak dhila mau nanya nih menurut kamu gimana sih 
pendapat kamu tentang belajar bahasa inggris? Seberapa penting 
belajar bahasa inggris di era modern seperti sekarang ini?” 
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FH : “Penting sekali mbak, karena bahasa inggris bakal berguna bagi 
dunia pekerjaan, dan saya bercita-cita bekerja di pelayaran kan 
syaratnya itu salah satunya adalah bahasa inggris mbak.” 
ADI : “Wah hebat nih cita-citanya, berarti memang sangat penting ya 
untuk belajar bahasa inggris nah apa sih motivasi kamu dalam 
belajar bahasa inggris?” 
FH : “Kan tadi mbak karena memang pentingnya bahasa inggris di 
era modern ini, Contohnya media sosial, blog dll itu kebanyakan 
sudah pakai bahasa inggris, nah kalo kita kurang paham 
berbahasa inggris sementara hal tadi sudah jadi kebutuhan sehari-
hari seorang pelajar pasti keteteran mbak. Biar nggak ketinggalan 
jaman gitu mbak hehe.” 
ADI : “Kemudian ada nggak persiapan khusus yang kamu lakukan 
sebelum pembelajaran bahasa inggris?” 
FH : “Paling buka-buka buku mbak sama ngecek ada PR nggak gitu.” 
ADI : “Apa kamu merasa cukup paham dengan pembelajaran didalam 
kelas?” 
FH : “Kadang paham kadang nggak mbak hehe.” 
ADI : “Nah kalo lagi pas nggak paham gimana cara kamu supaya bisa 
paham?” 
FH : “Pertama tanya temen dulu mbak kira-kira temen yang udah 
paham, kalo masih belum paham juga tanya ke depan sama pak 
guru mbak.” 
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ADI : “Kemudian bagaimana sih kamu membagi waktu belajar dengan 
sistem fullday school yang diterapkan oleh sekolah?” 
FH : “Ya kan kalo pulang sore ya mbak itu istirahat dulu sampai nanti 
bada’ isya itu belajar buat materi besuk mbak.” 
ADI : “Nggak ngerasa capek ya hehe?” 
FH : “Enggak mbak karena udah biasa dan udah diniatin juga hehe.” 
ADI : “Oke firdaus terimakasih ya atas waktunya, jangan lupa terus 
semangat belajar.” 
FH : “Iya mbak siap sama-sama.” 
 
Interview 2 
ADI : “Assalamualaikum, maaf ganggu habis sholat dhuhur ya?” 
DNF : “Iya mbak udah selesai nunggu bel masuk hehe.” 
ADI : “Boleh minta waktunya sebentar nggak mbak pengen tanya-
tanya nih?’ 
DNF : “Iya mbak gapapa .” 
ADI : “Oya kenalan dulu ya, namanya siapa?’ 
DNF : “Difan Nur Fadhilah mbak.” 
ADI : “Oke, Difan menurut pendapat kamu bagaimana sih 
pembelajaran bahasa inggris itu? Penting atau nggak?” 
DNF : “Penting sekali mbak karena bahasa inggris itu kan bahasa 
internasional buat komunikasi missal kita bertemu orang dari 
Negara lain.” 
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ADI : “Kemudian kalo pembelajaran bahasa inggris di sekolah sudah 
diterapkan belum di kehidupan sehari-hari difan?” 
DNF : “Belum sih mbak hehe tapi kadang itu mbak bikin status pake 
bahasa inggris itu udah nerapin dikit-dikit kan mbak hehehe.” 
ADI : “Iya bagus itu buat latihan, nah kalo pembelajaran didalam kelas 
sudah cukup paham atau belum dengan penjelasan pak guru?” 
DNF : “Alhamdulillah paham mbak sedikit-sedikit hehe.” 
ADI : “Nah ada nggak sih sumber belajar lain yang kamu gunakan 
buat ngembangin kemampuan bahasa inggrismu.” 
DNF  : “Ada mbak saya bikin sendiri, kalo nemuin kata-kata yang 
belum familiar saya tulis di buku mbak, habis itu saya cari artinya 
di kamus kalo nggak ketemu di kamus saya juga nyari-nyari di 
google abis itu ditulis artinya disebelah kata yg sulit tadi mbak. 
Ya kaya bikin kamus sendiri gitu mbak kalo kita yang nulis kan 
lebih inget buat nambah-nambah vocab juga mbak” 
ADI : “Wah bagus itu, Nah kalo pembelajaran didalam kelas ada 
nggak sih aturan-aturan khusus yang disepakati satu kelas selama 
pelajaran bahasa inggris berlangsung?” 
DNF : “Ada mbak, kalo ketika jam bahasa inggris ketika guru datang 
semua wajib berdiri untuk menghormati pak guru. Dan sebelum 
kelas dimulai semua hape dikumpulkan mbak tujuannya biar 
nggak pada mainan hp pas jam pelajaran.”  
ADI  : “Itu atas perintah pak guru atau persetujuan temen temen kelas?” 
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DNF  : “Ketua kelas mbak yang bikin aturan terus semua setuju, pak guru 
juga sudah tahu mbak aturan itu dikelas kami.” 
ADI : “Kelas jadi lebih kondusif ya berarti.” 
DNF : “Iya mbak hehe.” 
ADI : “Oke Difan terimakasih ya buat waktu dan informasinya, selamat 
mengikuti pelajaran selanjutnya ya semangat.” 
DNF : “Iya mbak sama-sama.” 
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THE DRAFT OF INTERVIEW TO THE STUDENTS 
 
Interview to the Students of Class XI ICT 
Date of Interview : Friday, 6th April 2018 
Time of Interview : 1. 09.30 WIB 
     2. 12.15 WIB 
Place of Interview : 1.  In the class 
     2.  In the front of mosque  
Interviewer  : Alfadhila Dakwatul Istiqomah (ADI) 
Interviewee  : 1. Alifa Wulandari (AW) 
     2. Rahmad Rayhan Ramadhan (RRR) 
Interview 1 
ADI  : “Assalamualaikum, istirahat kok nggak ke kantin fa?” 
AW  : “Enggak mbak, tadi pagi udah sarapan hehe.” 
ADI : “Owh, kalo gitu mbak temenin duduk-duduk sambil nanya-nanya 
ya.” 
AW : “Iya mbak tapi jangan susah-susah nanya nya hehe.” 
ADI : “Nggak kok gampang hehe oya menurut Alifa penting nggak sih 
belajar bahasa inggris.” 
AW : “Penting sekali mbak karena dijaman sekarang ini bahasa inggris 
seperti udah jadi kebutuhan untuk berkomunikasi.” 
ADI : “Kemudian motivasi apa sih yang membuat kamu semangat untuk 
belajar bahasa inggris?” 
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AW : “Itu mbak pengen nanti kalo pas kuliah pengen ambil jurusan 
bahasa inggris jadi mulai sekarang belajar sedikit-sedikit.” 
ADI : “Wah nanti sama dong kaya mbak kuliahnya hehe nah ada nggak 
sih persiapan khusus yang Alifa lakukan sebelum pembelajaran 
bahasa inggris dimulai?” 
AW  : “Itu mbak baca-baca artikel bahasa inggris terus suka lihat video-
video debat bahasa inggris mbak kalo artikel kan buat nambah 
vocab la kalau video itu buat belajar gimana cara pengucapannya 
soalnya baca bahasa inggris kan sulit mbak nggak sama dengan 
penulisannya” 
ADI : “Menurut kamu pembelajaran didalam kelas sudah cukup 
membuat kamu paham atau belum?” 
AW : “Ya kadang paham kadang ada beberapa yang kurang paham 
mbak.” 
ADI  : “Di sekolah yang sudah menerapkan sistem fullday school 
gimana sih cara kalian membagi waktu untuk belajar dirumah?” 
AW  : “Ya habis pulang sekolah istirahat sebentar mbak setelah itu 
lanjut ikut les lagi di LCC mbak.” 
ADI  : “Nggak capek langsung ikut les setelah pulang sekolah?” 
AW  : “Enggak mbak udah bisa jadi ya enjoy aja memang bagi 
belajarnya gitu jadi malem bisa istirahat.” 
ADI : “Nah emang gitu sih belajar itu harus dibuat enjoy supaya nggak 
terasa capek ya hehe.” 
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AW : “Iya mbak apalagi kalo kita udah suka sama pelajarannya belajar 
jadi menyenangkan.” 
ADI : “Sipp mbak suka sekali semangat kamu, semangat belajar terus ya 
terimakasih buat waktunya Alifa.” 
AW : “Iya mbak sama-sama.” 
 
Interview 2 
ADI  : “Assalamualaikum, lagi ngapain nih?” 
RRR  : “Walaikumsalam, lagi duduk-duduk aja mbak abis sholat 
dhuhur.” 
ADI  : “Mbak boleh nanya-nanya nggak?’ 
RRR  : “Silahkan mbak semoga saya bisa jawab hehe.” 
ADI  : “ Pasti bisa hehe tadi kan habis pelajaran bahsa inggris pak catur 
ya nah menurut Rahmad seberapa penting sih pembelajaran bahasa 
inggris itu?” 
RRR : “Menurut aku penting mbak supaya kita nggak ketinggalan jaman 
hehe.” 
ADI : “Nah sebelum pembelajaran bahasa inggris dimulai ada nggak sih 
persiapan khusus yang Rahmad lakukan?” 
RRR : “Yang pasti mengecek PR mbak kalo ada kalo nggak ada ya baca-
baca materi-materi yang akan dipelajari.” 
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ADI : “Nah dalam mempersiapkan materi ada nggak sih sumber materi 
lain yang kamu gunakan untuk mengembangkan kemampuan 
bahasa inggris kamu?” 
RRR  : “Ada sih mbak selain buku kalo aku emang lebih suka belajar 
bahasa inggris pake video, lagu-lagu bahasa inggris gitu mbak. 
Soalnya kalo kita dengerin itu kan kita bisa nglatih listening 
sekaligus buat latihan speaking dengan merhatiin cara 
pengucapannya mbak.” 
ADI : “Berarti bukan cuma dari buku ya belajarnya bisa pake video dan 
lagu-lagu bahasa inggris, nah disekolah kan sudah diterapkan 
sistem fullday school gimana sih cara rahmad dalam membagi 
waktu belajar?” 
RRR : “ Kalo aku caranya belajar ya kaya tadi mbak pake lagu atau 
video jadi aku nggak terlalu bingung dalam membagi waktu belajar 
karena itu bisa dilakuin pas kita lagi santai atau istirahat.” 
ADI : “Kemudian di era modern seperti sekarang perkembangan 
teknologi sangatlah pesat, nah bagaimana peran teknologi dalam 
proses pembelajaran bahasa inggris?” 
RRR  : “Sangat penting mbak, contohnya hp saya ini. Dengan hp ini 
sangat membantu proses belajar mbak biasanya nyari-nyari materi 
secara online kalo aku suka nya emang nyari buku online mbak di 
google terus tak download. Soalnya LKS kadang nggak lengkap 
penjelasannya mbak.”  
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ADI : “Memang HP sangat berguna buat belajar kalo kita bisa 
memanfaatkan dengan baik ya, Oke Rahmad terimakasih sudah 
mau meluangkan waktunya buat ngobrol sama mbak Dhila. 
Semangat terus ya.” 
RRR : “Iya mbak sama-sama semoga lancar juga mbak penelitiannya 
cepet wisuda.” 
ADI : “Amin yaAllah.” 
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THE DRAFT OF INTERVIEW TO THE STUDENTS 
 
Interview to the Students of Class XI ICT 
Date of Interview : Thursday 19th April 2018 
Time of Interview : 1. 09.30 WIB 
     2. 10.15 WIB 
     3. 12.30 WIB 
Place of Interview : 1.  In the front of the class 
     2.  In the front of the class 
     3. In the front of mosque 
Interviewer  : Alfadhila Dakwatul Istiqomah (ADI) 
Interviewee  : 1. Alfinda Nur Pratiwi (ANP) 
     2. Ardiya Putra Utomo (APU) 
     3. Edo Tomagola (ET) 
Interview 1 
ADI  : “Assalamualaikum, boleh minta waktunya sebentar nggak?” 
ANP  : “Boleh mbak.” 
ADI : “Mbak mau ngobrol-ngobrol sedikit kalo boleh tahu namanya 
siapa ya?” 
ANP : “Alfinda Nur Pratiwi mbak, biasa dipanggil alfi.” 
ADI : “Baik Alfi, menurut kamu seberapa penting sih belajar bahasa 
inggris di era modern seperti sekarang ini?” 
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ANP : “Ya penting sekali mbak, soalnya sekarang bahasa inggris itu kan 
banyak menggunakan bahasa inggris mbak nah supaya kita nggak 
ketinggalan jaman. Suatu saat nanti juga pengen nglanjutin kuliah 
diluar negeri mbak insyaAllah, nah pasti komunikasi juga pakai 
bahasa inggris jadi buat saya belajar bahasa inggris itu penting 
banget mbak.” 
ADI : “Wah semoga bisa tercapai kuliah diluar negeri ya, bagaimana 
pembelajaran bahasa inggris didalam kelas sudah cukup paham 
atau masih ada beberapa kesulitan?” 
ANP : “Sudah cukup paham mbak Alhamdulillah.” 
ADI : “Dalam belajar bahasa inggris ada strategi khusus nggak untuk 
menambah pengetahuan tentang bahasa inggris.” 
ANP : “Aku suka itu mbak liat video debate di youtube, jadi aku sering 
download video debate bahasa inggris nah buat nambah-nambah 
vocab sama cara pengucapannya mbak yang penting.” 
ADI : “Kemudian disekolah kan sudah diterapkan sistem fullday school 
bagaimana cara kamu dalam membagi waktu belajar?” 
ANP : “Pulang sekolah istirahat sebentar mbak abis itu belajar tentang 
materi yang tadi dipelajari disekolah nanti malemnya ngerjain PR.” 
ADI  : “Nah motivasi apa sih yang membuat kamu tetap mengerjakan 
PR dirumah bukan di sekolah?” 
ANP : “Motivasinya sih karena memang dengan adanya PR kan bisa 
untuk mereview materi yang dipelajari di sekolah mbak dan juga 
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ingin melatih kemampuan bahasa inggris dengan mengerjakan PR 
itu dirumah mbak sebisanya. Lagian kan memang udah tanggung 
jawab seorang pelajar buat ngerjain PR mbak.” 
ADI  : “Setuju banget sama kamu Alifa, nah semoga tetap termotivasi 
untuk belajar bahasa inggris ya. Terimakasih atas waktunya ya.” 
ANP : “Amin sama-sama mbak.” 
 
Interview 2 
ADI : “Assalamualaikum, mbak temenin duduk ya Ardy sambil 
ngobrol-ngobrol.” 
APU : “Iya mbak boleh tanya-tanya apa mbak susah nggak hehe.” 
ADI : “Nggak kamu kan pinter pasti bisa jawab hehe.” 
APU : “Bisa aja mbak dhila.” 
ADI : “Nah menurut Ardy seberapa penting sih belajar bahasa inggris?” 
APU : “Penting sekali mbak karena di jaman sekarang ini bahasa inggris 
banyak dibutuhkan buat syarat-syarat melanjutkan pendidikan dan 
mencari kerja.” 
ADI : “Bener banget tuh Ardy, nah kalo pembelajaran bahasa inggris di 
kelas sendiri sudah cukup paham atau masih ada kesulitan?” 
APU : “Ya kadang paham tapi kalo materinya agak sulit ya pasti harus 
lebih banyak nanya mbak sama pak guru supaya lebih paham.” 
ADI  : “Menurut kamu gimana sih peran pak guru dalam pembelajaran 
bahasa inggris?” 
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APU : “Sangat penting mbak, kita butuh guru untuk memotivasi kita 
dalam belajar selain itu guru kan memberi kita arahan-arahan mbak 
ngasih tau juga kalo salah, coba kalo nggak ada pak guru kita kan 
juga bingung mbak walaupun kita mandiri kita tetap butuh guru 
dalam pembelajaran mbak.” 
ADI : “Nah kalo disini kan udah diterapkan fullday school gimana sih 
cara kamu membagi waktu belajar dirumah?” 
APU : “Biasanya habis pulang sekolah itu istirahat mbak sekalian sholat 
magrib, ngaji terus dilanjutin sholat isya nah abis sholat isya udah 
mulai senggang waktunya dipake buat belajar mbak kadang juga 
dilanjutin setelah subuh itu belajar lagi.” 
ADI : “Kemudian di perkembangan teknologi sekarang ini bagaimana 
sih kamu memanfaatkan teknologi untuk meningkatkan 
kemampuan bahasa inggris?” 
APU  : “Yang pasti memanfaatkan penggunaan internet untuk 
kepentingan belajar bahasa inggris.” 
ADI  : “Kalau dari sekolah sendiri ada nggak sih pembelajaran khusus 
tentang pemanfaatan technology?” 
APU  : “Ada mbak kan ada jadwa IT setiap senin sama rabu.” 
ADI  : “O jadi sekolah juga memfasilitasi pembelajaran berbasis 
teknologi ya, nah dalam pembelajaran IT apa aja sih dek yang di 
ajarkan?” 
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APU  : “Kalo IT itu lebih ke bikin online blog kalo nggak bikin barcode 
gitu mbak. Pernah juga diajarin buat wordpress mbak jadi beda 
sama TIK, kalo TIK kan lebih ke word, excel sama powerpoint, IT 
itu jadi udah lebih ke teknologi online mbak.” 
ADI : “Oke jadi sekolah sangat mendukung pembelajaran berbasis IT 
ya, oke Ardy terimakasih ya udah mau diajak ngobrol selalu 
semangat terus ya.” 
APU : “Yak mbak sama-sama sukses juga ya buat mbak dhila biar cepet 
wisuda.” 
ADI : “Aminnn.” 
 
Interview 3 
ADI : “Assalamulaikum, habis sholat dhuhur ya sibuk nggak mbak dhila 
mau ngobrol-ngobrol sebentar.” 
ET : “Walaikumsalam, enggak mbak silahkan.” 
ADI : “Menurut Edo seberapa penting sih pembelajaran bahasa inggris 
di era modern sekarang ini.” 
ET : “Sangat penting mbak biar nggak ketinggalan jaman bisa bicara 
bahasa inggris hehe.” 
ADI : “Apa sih motivasi Edo dalam belajar bahasa inggris?” 
ET : “Pengen bisa bicara dalam bahasa inggris dengan lancar mbak cas 
cis cus gitu hehe.” 
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ADI : “Bagus harus banyak berlatih ya, nah dalam belajar bahasa inggris 
sering nggak menemui kesulitan?” 
ET : “Kadang sih mbak karena emang kan bahasa inggris itu susah-
susah gampang beda banget sama bahasa kita bhasa Indonesia.” 
ADI : “Nah, usaha apa sih yang kamu lakukan untuk mengatasi kesulita-
kesulitan tersebut?” 
ET : “Lebih banyak belajar mbak nggak Cuma di sekolah tapi juga di 
rumah.” 
ADI  : “Di era modern seperti sekarang ini seperti apa sih kalian 
memanfaatkan teknologi dalam belajar bahasa inggris?” 
ET  : “Yang pasti memanfaatkan internet mbak buat browsing 
browsing materi di google.” 
ADI  : “Apa sih keuntungannya kalo browsing di google?” 
ET  : “Komplit mbak nyari apa aja ada dan juga lebih praktis mbak 
tinggal klik langsung bisa dapet banyak informasi.” 
ADI : “Oke Edo tetep semangat belajar bahasa inggris ya manfaatkan 
teknologi sebaik mungkin untuk belajar, terimakasih untuk 
waktunya ya.” 
ET : “Sama-sama mbak terimakasih semangatnya.” 
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THE DRAFT OF INTERVIEW TO THE STUDENTS 
 
Interview to the Students of Class XI ICT 
Date of Interview : Friday 20th April 2018 
Time of Interview : 1. 09.30 WIB 
     3. 12.30 WIB 
Place of Interview : 1.  In the front of the class 
     2.  In the front of the class 
Interviewer  : Alfadhila Dakwatul Istiqomah (ADI) 
Interviewee  : 1. Nabila Ardelia Zahra (NAZ) 
     2. Frilia Putri Winata (FPW) 
     3. Estini Dian (ED)  
Interview 1 
ADI  : “Assalamualaikum, lg pada ngapain nih?” 
FPW  : “Ini mbak lagi ngobrol-ngobrol hehe.” 
ADI  : “Mbak dhila boleh ikut gabung nggak nih?” 
NAZ  : “Iya mbak gabung aja gapapa.” 
ADI  : “Makasih oya mbak dhila mau nanya-nya sedikit ya, menurut 
kalian seberapa penting sih belajar bahasa inggris itu?” 
NAZ : “Penting mbak karena bahasa inggris kan sebagai bahasa 
internasional nah kita sebagai generasi muda memang sudah 
seharusnya mempelajari bahasa inggris untuk kepentingan kita di 
masa depan.” 
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ADI : “Kalo menurut Frilia gimana nih?” 
FPW : “Setuju sih mbak sama Nabila, penting banget ita belajar bahasa 
inggris karena kita juga harus mengikuti tuntutan jaman yang 
memang mengharuskan kita paham bahasa internasional.” 
ADI  : “Bagaimana sih cara kalian mengatasi kesulitan di dalam belajar 
bahasa inggris?” 
NAZ  : “Kalo dikelas ya tanya langsung sama pak guru mbak, kalo 
dirumah tanya sama kakak jadi biar paham.” 
ADI  : “Jadi nggak malu ya untuk bertanya?” 
NAZ  : “Nggak lah mbak malu bertanya sesat dijalan hehehe.” 
ADI  : “Nah Kalo Frilia strategy khusus apa yang kamu lakukan untuk  
meningkatkan kemampuan bahasa inggris kalian?” 
FPW  : “Aku kesulitan sebenernya di kosa kata yang terbatas mbak, nah 
pak guru pernah nyuruh kita untuk banyak baca untuk tahu lebih 
banyak vocab. Dari situ aku mulai suka baca-baca artikel bahasa 
inggris buat namabh vocab dan biar aku semangat bacanya aku 
selalu cari artikel tentang hal-hal yang aku sukai gitu mbak.” 
ADI : “Memang harus banyak baca sih kalo buat nambah vocab, kalo 
Nabila sendiri ada nggak strategy khusus?” 
NAZ : “Ya hampir sama sih mbak sama Frilia hehe.” 
ADI : “Oke terimakasih ya Nabila dan Frilia, semangat belajar terus ya.” 
NAZ & FPW : “Iya mbak sama-sama.” 
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Interview 2 
ADI : “Assalamualaikum, lagi sibuk nggak nih boleh nggak mbak dhila 
tanya-tanya?” 
ED : “Boleh banget mbak.” 
ADI : “Mbak temenin ya sambil ngobrol-ngobrol, oya menurut dian 
seberapa penting sih belajar bahasa inggris itu? 
ED : “Menurutku memang penting mbak kalo sekarang mungkin kita 
belum terlalu membutuhkan bahasa inggris tapi di masa depan di 
dunia pendidikan dan pekerjaan  bahasa inggris itu sangat 
dibutuhkan.” 
ADI : “Bener banget, kemudian menurut Dian pembelajaran didalam 
kelas yang dilakukan pak guru sudah cukup bisa dipahami atau 
belum?” 
ED : “Sudah sih mbak cuma kan kadang memang materinya yang sulit 
jadi kadang ya gagal paham hehe.” 
ADI : “Nah kalo kurang paham gimana sih cara kamu untuk mengatasi 
kesulitan tersebut?’ 
ED : “Dirumah dipelajarin lagi mbak kalo dibuku kurang jelas ya 
browsing di internet.” 
ADI  : “Apa kamu berpikir siswa dapat belajar tanpa adanya guru?” 
ED  : “Nggak lah mbak, kita nggak bisa belajar tanpa guru karena guru 
yang akan membantu kita dalam mengatasi kesulitan-kesulitan 
yang kita temui selama proses belajar berlangsung.” 
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ADI  : “Apakah kamu mengikuti kursus diluar sekolah?” 
ED  : “Iya mbak, kebetulan aku dapet voucher les di ganesha  nah jadi 
aku ikut les seminggu 3 kali mbak awalnya sih cuma 
memanfaatkan voucher yang aku dapet tapi ternyata ngrasa enak 
belajarnya jadi aku lanjutin.” 
ADI : “Berawal dari voucher ya hehe oke terimakasih ya Dian untuk 
waktunya sudah mau diajak ngobrol tetep semangat belajarnya ya.” 
ED : “Iya mbak sama-sama hehe.” 
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APPENDIX 4 
 List of students’ 
name 
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Students’ List of  XI ICT 
 
N
No 
 
Induk 
Sekolah 
 
Induk Nasional 
 
Nama Siswa 
1.   12540 0006941640 Adinda Nur Pratiwi 
2.  12541 0008656638 Affifah Atika Sari 
3.   12612 0002228632 Agnes Budi Pratiwi 
4.  12542 0010836426 Ainurrizka Dwi Nugrahaningtyas 
5.  12543 0010716701 Alifia Wulandari 
6.  12544 0004351685 Annisa Salma Yunitasari 
7.  12545 0009550475 Ardiya Putra Utomo 
8.  12546 0013193605 Dendis Ramadhan 
9.  12547 0016858543 Dewi Putri Handayani 
10.  12548 0003636485 Dewinta Firdausya 
11.  12549 0004339221 Difa Mur Fadhilah Rosid 
12.  12550 0011319997 Edo Tomagola 
13.  12551 0011190828 Estini Dian Fajarwati 
14.  12552 0011131953 Faradila Fina Rahmawati 
15.  12553 0003636679 Faizatusy Syauqi 
16.  12554 0016220943 Fatimah Shalehah 
17.  12555 0010715731 Fina Anggita 
18.  12556 0010716718 Firdaus Prihandana 
19.  12557 0010891866 Frilia Putri Winata 
20.  12558 0005604800 Haidar Iqbal Rais Noor 
21.  12559 0011131887 Hanung Prabowo 
22.  12560 9992130288 Hasan Baihaqi 
23.  12561 0010716158 Intan Permatasari 
24.  12562 0015200297 Ludfiananda Nur Saesarina Kurnianti 
25.  12563 0011153765 Mahanani Varista Putri 
26.  12564 0010716967 Muhammad Luthfani Hashfi 
27.  12565 0011135385 Muhammad Ridho Prastyarto 
28.  12566 0020056695 Nabila Ardelia Zahra 
29.  12567 0011190827 Nur Rohmah 
30.  12568 0009590379 Pratama Tanjung Cahaya Mulia 
31.  12569 0011099537 Putra Habib Fanfa 
32.  12570 0003636701 Rahmad Rayhan Ramadhan 
33.  12571 0010995775 Salsabyla Audyna 
34.  12572 0011713175 Shelinka Erma Diana Fiqih 
35.  12575 000149
6637 
Yuni Haryanti 
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APPENDIX 5 
Observation 
sheet 
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Students’ 
activities 
Did Not 
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OBSERVATION SHEET 
1. Self Planning 
 Students’ 
material 
preparation 
before class 
begin  
 Active in finding 
the information 
of the material 
 Students’ 
sources 
preparation 
 
√ 
 
 
 
 
√ 
 
 
√ 
 
 
1. Self Monitoring 
 Active in 
questioning the 
material 
 Active in 
working 
individually or 
group 
 Active using 
dictionary and 
other sources 
 Active in 
concerning task 
 
√ 
 
 
√ 
 
 
 
√ 
 
 
√ 
 
 
2. Self evaluating 
 Restudy the 
material by their 
own 
 
√ 
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 Re discuss the 
material with 
their friends 
 Active in finding 
the difficulty by 
themselves 
 Active in asking 
the difficulty to 
the teacher 
 
√ 
 
 
√ 
 
 
√ 
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APPENDIX 6 
  Lesson Plan 
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RENCANA PELAKSANAAN PEMBELAJARAN (RPP) 
 
Nama Sekolah : SMA Muhammadiyah 1 Karanganyar 
Mata Pelajaran  :  Bahasa Inggris 
Kelas/Semester :  XI / 2 
Alokasi Waktu :  2 x 45 menit ( 1x pertemuan ) 
Topik :    Perasaan (Expressing: sorrow&attention) 
Pertemuan Ke :    5 
 
A. Standar Kompetensi 
 Mendengarkan 
7. Memahami makna dalam  percakapan transaksional dan interpersonal 
resmi dan berlanjut (sustained) dalam konteks kehidupan sehari-hari. 
 Berbicara 
9. Mengungkapkan makna dalam teks percakapan transaksional dan 
interpersonal resmi dan berlanjut (sustained) dalam konteks kehidupan 
sehari-hari. 
 
B. Kompetensi Dasar 
7.2 Merespon makna dalam percakapan transaksional (to get things 
done) dan interpersonal (bersosialisasi)  resmi dan berlanjut 
(sustained) yang menggunakan ragam bahasa lisan secara akurat, 
lancar dan berterima dalam konteks kehidupan sehari-hari dan 
melibatkan tindak tutur: menyatakan perasaan malu, menyatakan 
perasaan marah, dan menyatakan perasaan jengkel. 
9.2 Mengungkap-kan makna dalam percakapan transaksional (to get 
things done) dan interpersonal (bersosialisasi)  resmi dan 
berlanjut (sustained) yang menggunakan ragam bahasa lisan 
secara akurat, lancar dan berterima dalam konteks kehidupan 
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sehari-hari dan melibatkan tindak tutur: menyatakan perasaan 
malu, menyatakan perasaan marah, dan menyatakan perasaan 
jengkel. 
 
C. Indikator Pencapaian Kompetensi 
Indikator Pencapaian Kompetensi 
Nilai Budaya Dan  
Karakter Bangsa 
 Merespon dengan benar terhadap tindak 
tutur: menyatakan perasaan (expressing: 
sorrow& attention)  ) 
 Melakukan berbagai tindak tutur dalam 
wacana lisan interpersonal/transaksional: 
menyatakan perasaan (expressing: 
sorrow& attention) 
Religius, jujur, toleransi, disiplin, 
kerja keras, mandiri, demokratis, rasa 
ingin tahu, semangat kebangsaan, cinta 
tanah air, menghargai prestasi, bersahabat, 
cinta damai, gemar membaca, peduli 
lingkungan, peduli sosial, tanggung jawab, 
mandiri 
 Merespon dengan benar terhadap tindak 
tutur: menyatakan perasaan (expressing: 
sorrow& attention)  ) 
 Melakukan berbagai tindak tutur dalam 
wacana lisan interpersonal/transaksional: 
menyatakan perasaan (expressing: 
sorrow& attention) 
Religius, jujur, toleransi, disiplin, 
kerja keras, mandiri, demokratis, rasa 
ingin tahu, semangat kebangsaan, cinta 
tanah air, menghargai prestasi, bersahabat, 
cinta damai, gemar membaca, peduli 
lingkungan, peduli sosial, tanggung jawab, 
mandiri 
 
Kewirausahaan/ Ekonomi Kreatif : 
 Percaya diri (keteguhan hati, optimis).  
 Berorientasi pada tugas (bermotivasi, tekun/tabah, bertekad, 
enerjik).  
 Pengambil resiko (suka tantangan, mampu memimpin)  
 Orientasi ke masa depan (punya perspektif untuk masa depan) 
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D. Tujuan Pembelajaran 
Pada akhir pembelajaran : 
 Siswa dapat merespon dengan benar terhadap tindak tutur: 
menyatakan peringatan. 
 Siswa dapat melakukan berbagai tindak tutur dalam wacana lisan 
interpersonal/transaksional: menyatakan perasaan peringatan. 
 
E. Materi Pokok 
Menyatakan perasaan (expressing: sorrow& attention) 
 
My heart is so burdened I’m so sad to hear that 
 
F. Metode Pembelajaran/Teknik:  
Total Physical Response 
 
G. Strategi Pembelajaran 
Tatap Muka Terstruktur Mandiri 
 Bertanya jawab tentang 
cara menyatakan 
perasaan  
(expressing: sorrow& 
attention). 
 Membahas nilai-nilai 
yang terkandung dalam 
cara menyatakan 
perasaan  
 Dengan kelompok 
belajarnya, siswa 
diberi tugas untuk 
melakukan hal-hal berikut, 
dan melaporkan setiap 
kegiatan kepada guru, a.l. 
tentang tempat, siapa saja 
yang datang, kesulitan yang 
dihadapi. 
 Siswa melakukan berbagai 
kegiatan terkait dengan 
wacana berbentuk naratif 
di luar tugas tatap muka 
dan terstruktur yang 
diberikan guru. 
 Siswa mengumpulkan 
setiap hasil kerja dalam 
portofolio, dan 
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(expressing: sorrow& 
attention). 
 Membahas unsur dan 
langkah retorika dalam 
cara menyatakan 
perasaan  
(expressing: sorrow& 
attention) 
 Membahas ciri-ciri 
leksikogramatika. 
 Mendengarkan cerita 
(secara langsung atau 
dengan media 
elektronik). 
 Membacakan cerita 
kepada kelompok atau 
kelas (monolog). 
 Menceritakan kembali 
cerita kepada kelompok 
atau kelas (monolog). 
 Membahas kesulitan 
yang dihadapi siswa 
dalam melakukan 
 kegiatan terstruktur dan 
mandiri. 
 
 Bertanya jawab tentang 
cara menyatakan perasaan  
(expressing: love) yang 
didengar dengan kelompok 
belajarnya 
 Membahas nilai-nilai yang 
terkandung dalam cara 
menyatakan perasaan  
(expressing: 
sorrow& 
attention). 
 Membahas unsur dan 
langkah retorika dalam teks 
naratif. 
 Membahas ciri-ciri 
leksikogramatika. 
 Mendengarkan cerita 
(secara langsung 
atau dengan media 
elektronik). 
 Membacakan cerita kepada 
kelompok (monolog). 
 Menceritakan kembali 
 cerita kepada kelompok 
(monolog). 
 
melaporkan hal-hal yang 
sudah diperoleh serta 
kesulitan yang dihadapi 
secara rutin kepada guru. 
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Langkah-langkah Kegiatan Pembelajaran 
Kegiatan Awal  (10’) 
 Mengucapkan salam dengan ramah kepada siswa ketika memasuki 
ruang kelas (nilai yang ditanamkan: santun, peduli) 
 Mengecek kehadiran siswa (nilai yang ditanamkan: disiplin, rajin) 
 Mengaitkan materi/kompetensi yang akan dipelajari dengan karakter 
 Dengan merujuk pada silabus, RPP, dan bahan ajar, menyampaikan 
butir karakter yang hendak dikembangkan selain yang terkait dengan 
SK/KD 
 Siswa berdiskusi mengenai pertanyaan yang tertera di buku teks 
 
Kegiatan Inti (70’) 
Eksplorasi 
Dalam kegiatan eksplorasi guru: 
 Memberikan stimulus berupa pemberian materi cara menyatakan 
perasaan  (expressing: sorrow& attention). 
 Mendiskusikan materi bersama siswa  (Buku : Bahan Ajar Bahasa 
Inggris mengenai cara menyatakan perasaan  (expressing: sorrow& 
attention). 
 Memberikan kesempatan pada peserta didik mengkomunikasikan 
secara lisan atau mempresentasikan mengenai cara menyatakan 
perasaan  (expressing: sorrow& attention). 
 Siswa diminta membahas contoh soal dalam Buku : Bahan Ajar 
Bahasa Inggris mengenai cara menyatakan perasaan  (expressing: 
sorrow& attention). 
Elaborasi 
Dalam kegiatan elaborasi guru: 
133 
 
 
 
 Membiasakan siswa membuat cara menyatakan perasaan  
(expressing: sorrow& attention). 
 Memfasilitasi siswa melalui pemberian tugas mengerjakan latihan 
soal yang ada pada buku ajar Bahasa Inggris untuk dikerjakan secara 
individual. 
Konfirmasi 
Dalam kegiatan konfirmasi  guru: 
 Memberikan umpan balik pada siswa dengan memberi penguatan 
dalam bentuk lisan pada siswa yang telah dapat menyelesaikan 
tugasnya. 
 Memberi konfirmasi pada hasil pekerjaan yang sudah dikerjakan 
oleh siswa melalui sumber buku lain. 
 Memfasilitasi siswa melakukan refleksi untuk memperoleh 
pengalaman belajar yang sudah dilakukan. 
 Memberikan motivasi kepada siswa yang kurang dan belum bisa 
mengikuti dalam materi mengenai cara menyatakan perasaan  
(expressing: sorrow& attention). 
Kegiatan Akhir (10’) 
 Siswa diminta membuat rangkuman dari materi cara menyatakan 
perasaan  (expressing: sorrow& attention). 
 Siswa dan Guru melakukan refleksi terhadap kegiatan yang sudah 
dilaksanakan. 
 Siswa diberikan pekerjaan rumah (PR) berkaitan dengan materi cara 
menyatakan perasaan  (expressing: sorrow& attention). 
 Menyampaikan rencana pembelajaran pada pertemuan berikutnya. 
H. Sumber/Bahan/Alat 
 Buku Look Ahead 2 
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 Kaset/CD 
 Tape 
 Script dari Look Ahead 2 
 
I. Penilaian  
Indikator, Teknik, Bentuk, dan Contoh. 
 
 
N
o. 
 
Indikator Teknik Bentuk Contoh 
1
.  
 
 
 
 
 
 
2
.  
 
 
 
 
 
Merespon cara 
menyatakan 
perasaan  
(expressing: 
sorrow& 
attention) 
 
Mempraktikkan  
tindak tutur cara 
menyatakan 
perasaan  
(expressing: 
sorrow& 
attention). 
 
Tes 
Tertulis 
 
 
 
 
 
 
Tes 
Lisan 
 
 
 
 
 
Meleng
kapi dialog 
 
 
 
 
 
Tugas 
Berpasangan 
Complet
e the dialogue 
below using the 
suitable 
expression! 
 
 
Listen 
to the 
conversations. 
Then answer 
the following 
questions 
 
II.   Instrumen  Penilaian 
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Listen to the conversations. Then answer the following questions. 
Conversation 1 
Man: Did you enjoy your weekend at the tea plantation ? 
Woman: Certainly, It’s a marvelous place I’ve ever seen 
 
Conversation 2 
Woman: Frankly, darling, having holiday in a quiet island is boring 
to me. 
Man: Alright, alright. We’ll go home tomorrow. 
 
Conversation 3 
 Boy 1:  Oh, it’s a shame.  I was hoping we got a big fish. 
 Boy 2:  Never mind. We are fishing again tomorrow. Cheer up! 
 
Ways to say it: Asking if someone remembers or not 
Formal expressions 
 I wonder if you remember …. 
 You remember ...., don’t you? 
 You haven’t forgotten ...., have you? 
 Don’t you remember ....? 
  Do you happen to remember it now? 
Ways to respond 
 Let me think, yes, I remember. 
 I remember especially the scenery. 
 I’ll never forget that. 
 I’ll always remember. 
 I can remember it clearly. 
 
Informal expressions 
 Remember the old house we used to live in? 
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 Remember that? 
 I’m sorry, I don’t remember. 
Ways to respond 
 Hold on. Yes, got it! 
 I know …. 
 It’s coming back to me now. 
Response if you forget 
 Sorry, I’ve completely forgotten. 
 I’m afraid I forget. 
 I really can’t remember. 
 I’m afraid I have no memory of him. 
 Err, let me think. No, it’s gone. 
 Sorry, it slipped off my mind. 
III.  Pedoman Penilaian  
     
 
Kriteria 
 
Jika respon 
benar, ucapan 
benar, 
intonasi 
benar, dan 
pengucapan lancar. 
 
Jika respon 
benar, ucapan 
benar, 
Intonasi 
benar, dan 
pengucapan tidak 
lancar. 
 
Jika 
respon benar, 
ucapan benar, 
intonasi salah, 
dan 
penguc
apan tidak 
lancar. 
 
Jika 
respon 
kurang 
tepat, 
ucapan 
salah, 
intonasi 
salah,dan 
pengucapan 
tidak lancar. 
 
Nilai 
 
100 
 
90 
 
80 
 
70 
 
Mengetahui,  
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Kepala Sekolah Guru Mata 
 Pelajaran 
 
Munfarid S.Ag,. M.PdI     Rohmat Catur S, S.S 
NBM. 827007     NBM. 
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RENCANA PELAKSANAAN PEMBELAJARAN (RPP) 
 
Nama Sekolah : SMA Muhammadiyah 1 Karanganyar 
Mata Pelajaran  :  Bahasa Inggris 
Kelas/Semester :  XI / 2 
Alokasi Waktu :  2 x 45 menit ( 1x pertemuan ) 
Topik : Menyatakan perasaan  (expressing: love) 
Pertemuan Ke :  3 
 
A. Standar Kompetensi 
 Mendengarkan 
7. Memahami makna dalam  percakapan transaksional dan interpersonal 
resmi dan berlanjut (sustained) dalam konteks kehidupan sehari-hari. 
 Berbicara 
9. Mengungkapkan makna dalam teks percakapan transaksional dan 
interpersonal resmi dan berlanjut (sustained) dalam konteks kehidupan 
sehari-hari. 
 
B. Kompetensi Dasar 
7.1 Merespon makna dalam percakapan transaksional (to get things done) 
dan interpersonal (bersosialisasi)  resmi dan berlanjut (sustained) yang 
menggunakan ragam bahasa lisan secara akurat, lancar dan berterima 
dalam konteks kehidupan sehari-hari dan melibatkan tindak tutur: 
menyatakan sikap terhadap sesuatu, menyatakan perasaan cinta, dan 
menyatakan perasaan sedih. 
9.1. Mengungkap-kan makna dalam percakapan transaksional (to get things 
done) dan interpersonal (bersosialisasi) resmi dan berlanjut (sustained) 
dengan menggunakan ragam bahasa lisan secara akurat, lancar dan 
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berterima dalam konteks kehidupan sehari-hari  dan melibatkan tindak 
tutur: menyatakan sikap terhadap sesuatu, menyatakan perasaan cinta, 
dan menyatakan perasaan sedih. 
 
C. Indikator Pencapaian Kompetensi 
Indikator Pencapaian Kompetensi 
Nilai Budaya Dan  
Karakter Bangsa 
 Merespon dengan benar terhadap tindak 
tutur: menyatakan perasaan (expressing: 
love). 
 Melakukan berbagai tindak tutur dalam 
wacana lisan interpersonal/transaksional: 
menyatakan perasaan (expressing:love). 
Religius, jujur, toleransi, disiplin, 
kerja keras, mandiri, demokratis, rasa 
ingin tahu, semangat kebangsaan, cinta 
tanah air, menghargai prestasi, bersahabat, 
cinta damai, gemar membaca, peduli 
lingkungan, peduli sosial, tanggung jawab, 
mandiri 
 
Kewirausahaan/ Ekonomi Kreatif : 
 Percaya diri (keteguhan hati, optimis).  
 Berorientasi pada tugas (bermotivasi, tekun/tabah, bertekad, 
enerjik).  
 Pengambil resiko (suka tantangan, mampu memimpin)  
 Orientasi ke masa depan (punya perspektif untuk masa depan) 
 
D. Tujuan Pembelajaran 
Pada akhir pembelajaran : 
 Siswa dapat merespon dengan benar terhadap tindak tutur: 
menyatakan perasaan (expressing: love). 
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 Siswa dapat melakukan berbagai tindak tutur dalam wacana lisan 
interpersonal/transaksional: menyatakan perasaan (expressing: 
love). 
 
E. Materi Pokok 
Menyatakan perasaan  (expressing: love) 
         A :  Oh, my deaest Antony. How could you marry such a woman 
like Octavia. You said you loved me. Oh, how dare you!How 
deep is your love for me? 
 B : My sweetest queen,there’s a beggary in the love that can be 
reckoned . 
 
F. Metode Pembelajaran/Teknik:  
Total Physical Response 
 
G. Strategi Pembelajaran 
Tatap Muka Terstruktur Mandiri 
 Bertanya jawab tentang 
cara menyatakan 
perasaan  
(expressing: 
love). 
 Membahas nilai-nilai 
yang terkandung dalam 
cara menyatakan 
perasaan  
(expressing: 
love). 
 Dengan kelompok 
belajarnya, siswa 
diberi tugas untuk 
melakukan hal-hal berikut, 
dan melaporkan setiap 
kegiatan kepada guru, a.l. 
tentang tempat, siapa saja 
yang datang, kesulitan yang 
dihadapi. 
 Bertanya jawab tentang 
cara menyatakan perasaan  
 Siswa melakukan berbagai 
kegiatan terkait dengan 
wacana berbentuk naratif 
di luar tugas tatap muka 
dan terstruktur yang 
diberikan guru. 
 Siswa mengumpulkan 
setiap hasil kerja 
dalam portofolio, dan 
melaporkan hal-
hal yang sudah diperoleh 
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 Membahas unsur dan 
langkah retorika dalam 
cara menyatakan 
perasaan  
(expressing: 
love). 
 Membahas ciri-ciri 
leksikogramatika
. 
 Mendengarkan cerita 
(secara langsung 
atau dengan media 
elektronik). 
 Membacakan cerita 
kepada 
kelompok atau kelas 
(monolog). 
 Menceritakan kembali 
cerita kepada kelompok 
atau kelas (monolog). 
 Membahas kesulitan 
yang dihadapi 
siswa dalam melakukan 
kegiatan 
terstruktur dan mandiri. 
 
(expressing: love) yang 
didengar dengan kelompok 
belajarnya 
 Membahas nilai-nilai yang 
terkandung dalam cara 
menyatakan perasaan 
(expressing: love). 
 Membahas unsur dan 
langkah retorika dalam teks 
naratif. 
 Membahas ciri-ciri 
leksikogramatika. 
 Mendengarkan cerita 
(secara langsung 
atau dengan media 
elektronik). 
 Membacakan cerita kepada 
kelompok (monolog). 
 Menceritakan kembali 
cerita kepada 
kelompok (monolog). 
 
serta kesulitan yang 
dihadapi secara rutin 
kepada guru. 
 
 
Langkah-langkah Kegiatan Pembelajaran 
Kegiatan Awal  (10’) 
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 Mengucapkan salam dengan ramah kepada siswa ketika memasuki 
ruang kelas (nilai yang ditanamkan: santun, peduli) 
 Mengecek kehadiran siswa (nilai yang ditanamkan: disiplin, rajin) 
 Mengaitkan materi/kompetensi yang akan dipelajari dengan karakter 
 Dengan merujuk pada silabus, RPP, dan bahan ajar, menyampaikan 
butir karakter yang hendak dikembangkan selain yang terkait dengan 
SK/KD 
 Siswa berdiskusi mengenai pertanyaan yang tertera di buku teks 
 
Kegiatan Inti (70’) 
Eksplorasi 
Dalam kegiatan eksplorasi guru: 
 Memberikan stimulus berupa pemberian materi cara menyatakan 
perasaan  (expressing: love). 
 Mendiskusikan materi bersama siswa  (Buku : Bahan Ajar Bahasa 
Inggris mengenai cara menyatakan perasaan  (expressing: love). 
 Memberikan kesempatan pada peserta didik mengkomunikasikan 
secara lisan atau mempresentasikan mengenai cara menyatakan 
perasaan  (expressing: love). 
 Siswa diminta membahas contoh soal dalam Buku : Bahan Ajar 
Bahasa Inggris mengenai cara menyatakan perasaan  (expressing: 
love). 
Elaborasi 
Dalam kegiatan elaborasi guru: 
 Membiasakan siswa membuat cara menyatakan perasaan  
(expressing: love). 
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 Memfasilitasi siswa melalui pemberian tugas mengerjakan latihan 
soal yang ada pada buku ajar Bahasa Inggris untuk dikerjakan secara 
individual. 
Konfirmasi 
Dalam kegiatan konfirmasi  guru: 
 Memberikan umpan balik pada siswa dengan memberi penguatan 
dalam bentuk lisan pada siswa yang telah dapat menyelesaikan 
tugasnya. 
 Memberi konfirmasi pada hasil pekerjaan yang sudah dikerjakan 
oleh siswa melalui sumber buku lain. 
 Memfasilitasi siswa melakukan refleksi untuk memperoleh 
pengalaman belajar yang sudah dilakukan. 
 Memberikan motivasi kepada siswa yang kurang dan belum bisa 
mengikuti dalam materi mengenai cara menyatakan perasaan  
(expressing: love). 
Kegiatan Akhir (10’) 
 Siswa diminta membuat rangkuman dari materi cara menyatakan 
perasaan  (expressing: love). 
 Siswa dan Guru melakukan refleksi terhadap kegiatan yang sudah 
dilaksanakan. 
 Siswa diberikan pekerjaan rumah (PR) berkaitan dengan materi cara 
menyatakan perasaan  (expressing: love). 
 Menyampaikan rencana pembelajaran pada pertemuan berikutnya. 
 
H. Sumber/Bahan/Alat 
 Buku Look Ahead 2 
 Kaset/CD 
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 Tape 
 Script dari Look Ahead 2 
 
I. Penilaian  
Indikator, Teknik, Bentuk, dan Contoh. 
 
 
N
o. 
 
Indikator 
Tekni
k 
Bentuk Contoh 
1
.  
 
 
 
 
 
2
.  
 
 
 
 
 
Merespon cara 
menyatakan 
perasaan  
(expressing: 
love).. 
 
Mempraktikkan  
tindak tutur cara 
menyatakan 
perasaan  
(expressing: love). 
 
Tes 
Tertulis 
 
 
 
 
 
Tes 
Lisan 
 
 
 
 
 
Meleng
kapi dialog 
 
 
 
 
Membu
at dialog 
Comple
te the dialogue 
below using 
the suitable 
expression! 
 
Give 
your responses 
orally based on 
the situations 
below! 
 
II.    Instrumen  Penilaian 
Part A. Active Listening. Listen to the cassette and fill in the 
blanks. Act out this conversation.  
Situation 1 :  Soraya meets Adam at the cafeteria. 
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Soraya :  Hello, Adam. How are you getting on? 
Adam :   Fine, thanks. How are you? 
Soraya :   I’m very well. Thank you. 
Adam :   Have you finished your lunch? 
Soraya :   Yes, I have. I’d better be going, or I’ll be late at my 
office. Goodbye, Adam. 
Adam :   Goodbye, Soraya. See you tomorrow. 
 
Situation 2 :  In the banquet room was a group of well-dressed 
people chatting among themselves. Soraya approached 
one of them. 
Soraya :    Good morning. Do you know who Susan Brandy is? 
Adam :    She’s over there. 
Soraya :    Thank you. (Soraya went up to her). Hi, I am Soraya. 
How do you `do? 
Susan   :    Hello, Soraya. This is Peter and Teddy. I’m sure you’ve 
heard of them. 
Soraya  :    How do you do, sir? 
Peter     :    Hello. My wife has told me a great deal about you.  
Soraya  :  Nothing too terrible I hope, sir. 
Peter     :  On the contrary. She has said only good things about 
you. 
Soraya :  Thank you, sir. (She turns to Teddy). Good afternoon, 
sir. 
Teddy :  Hello, Soraya. 
Soraya :  It’s a pleasure to meet you, sir. 
Teddy :  Thank you. You’re looking very well. 
Soraya :  So are you, sir. I’m so sorry about what happened 
yesterday. 
Teddy :  Thank you. Are you set up here to take care of all of us? 
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Soraya :  Oh, yes. I think we can make everyone comfortable. 
Teddy :  That’s good. Sorry, but I would like to get freshened up. 
Soraya :  Of course. It was pleased to meet you. 
Teddy :  Well, good night. 
 
 
III.  Pedoman Penilaian      
 
 
 
 
Mengetahui,  
Kepala Sekolah Guru Mata 
 Pelajaran 
 
 
 
Munfarid S.Ag,. M.PdI     Rohmat Catur S, S.S 
NBM. 827007     NBM. 
 
Kriteria 
 
Jika 
respon benar, 
ucapan benar, 
intonasi benar, 
dan pengucapan 
lancar. 
 
Jika respon 
benar, ucapan 
benar, intonasi 
benar, dan 
pengucapan tidak 
lancar. 
 
Jika 
respon benar, 
ucapan benar, 
intonasi salah, 
dan 
pengucapan 
tidak lancar. 
 
Jika 
respon kurang 
tepat, ucapan 
salah, intonasi 
salah, dan 
pengucapan 
tidak lancar. 
 
Nilai 
 
100 
 
90 
 
80 
 
70 
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RENCANA PELAKSANAAN PEMBELAJARAN (RPP) 
 
Nama Sekolah : SMA Muhammadiyah 1 Karanganyar 
Mata Pelajaran  :  Bahasa Inggris 
Kelas/Semester :  XI / 2 
Alokasi Waktu :  2 x 45 menit ( 1x pertemuan ) 
            Topik : Narrative 
Pertemuan Ke : 4 
 
A. Standar Kompetensi 
 Mendengarkan 
8. Memahami makna dalam teks fungsional pendek dan monolog berbentuk  
narrative, spoof  dan hortatory exposition dalam konteks kehidupan 
sehari-hari. 
 Berbicara 
10.Mengungkapkan makna dalam teks fungsional pendek dan esei berbentuk  
narrative, spoof  dan hortatory exposition dalam konteks kehidupan 
sehari-hari .  
 
B. Kompetensi Dasar 
8.2  Merespon makna dalam teks  monolog yang menggunakan ragam 
bahasa lisan secara akurat, lancar dan berterima dalam konteks 
kehidupan sehari-hari dalam teks berbentuk: narrative, spoof, dan 
hortatory exposition. 
10.2 Mengungkap-kan makna dalam esei dengan mengguna-kan ragam  
bahasa lisan secara akurat, lancar dan berterima dalam konteks 
kehidupan sehari-hari  dalam teks berbentuk: narrative, spoof, dan 
hortatory exposition. 
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C. Indikator Pencapaian Kompetensi 
Indikator Pencapaian Kompetensi 
Nilai Budaya Dan  
Karakter Bangsa 
 Merespon wacana monolog: narrative 
 Melakukan monolog berbentuk : narrative 
 
Religius, jujur, toleransi, disiplin, 
kerja keras, mandiri, demokratis, rasa 
ingin tahu, semangat kebangsaan, cinta 
tanah air, menghargai prestasi, 
bersahabat, cinta damai, gemar 
membaca, peduli lingkungan, peduli 
sosial, tanggung jawab, mandiri 
Kewirausahaan/ Ekonomi Kreatif : 
 Percaya diri (keteguhan hati, optimis).  
 Berorientasi pada tugas (bermotivasi, tekun/tabah, bertekad, enerjik).  
 Pengambil resiko (suka tantangan, mampu memimpin)  
 Orientasi ke masa depan (punya perspektif untuk masa depan) 
 
D. Tujuan Pembelajaran 
Pada akhir pembelajaran siswa dapat : 
1. Merespon wacana monolog: narrative 
2. Melakukan melakukan monolog berbentuk : narrative 
 
E. Materi Pokok 
Wacana monolog berbentuk: narrative contohnya: 
Today, I’d like to tell you a legend from South Sea, Central Java. The title 
is The Stone Flower or Bunga Batu. Well, listen carefully. A long long time ago 
the people of Wanakerta Kingdom were very worried because the Queen Dewi 
Kalasekti had suffered from a strange illness for a long time. Doctors and 
shamans were ordered to cure the Queen, but the queen was not healed. 
Meanwhile, the high priest of the kingdom was praying to God, when he heard a 
voice echoing, “The queen can be cured by the stone flower. This flower has no 
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leaves or stem. It is white. It grows on a stone hill in the same direction of the 
sunset.”Well, the queen ordered Tumenggung Arungbinang to search for the 
flower. Tumenggung Arungbinang was a brave, honest and loyal nobleman.It so 
happened then, Tumenggung Arungbinang followed the direction of the sunset. 
Finally he arrived at a steep hill slope near the South Sea. What happened then 
?He climbed up the hill. But Alas! As he was climbing up the hill, he slipped 
and he slid down, he rolled over and fell down unconsciously.Well, slowly, he 
woke up and you know what? He saw a beautiful princess treating his wound 
gently. Then she fed him with some hot soup.“Who are you really, princess ?” 
asked Tumenggung Arungbinang.“ I am Dewi Tisnawati, the guardian fairy 
who guard the stone flower garden.” said Dewi Tisnawati gently. “It’s God’s 
will that the first man who comes here will be my husband to-be. I’ve been 
waiting for you for a long time. ““But … but….. I have to get the stone flower 
for my queens, princess. She is terribly ill. “ said Arungbinang.“Don’t worry. 
You’ll recover soon and I’ll show you the way to get the flower.”So to cut a 
long story, Tumenggung Arungbinang managed to get the stone flower with the 
help of Dewi Tisnawati. Do you know what the stone flower was ? The stone 
flower was actually the swallow’s nest. It was made of the bird’s saliva when it 
was sleeping. The nest was stuck on the cave wall of Karangbolong hill.“ Would 
you come back to me and marry me after you have finished your task ? “ 
pleaded Dewi Tisnawati.“ Yes, you have my word, Dewi.” replied Tumenggung 
Arungbinang.Arungbinang took the flower to the queen and the stone flower 
was made into soup and given to the queen. Day by day, the queen was getting 
healthier and healthier. The queen was touched by Arungbinang’s story and 
gave her blessing for Arungbinang to marry Dewi Tisnawati.So in the end, 
Tumenggung Arungbinang and Dewi Tisnawati married and lived at 
Karangbolong hill. 
 
F. Metode Pembelajaran/Teknik:  
Total Physical Response 
 
G. Strategi Pembelajaran 
Tatap Muka Terstruktur Mandiri 
 Bertanya jawab tentang 
monolog berbentuk: 
narrative yang sudah 
dibaca, ditonton, 
dan/atau didengar. 
 Dengan kelompok 
belajarnya, siswa diberi 
tugas untuk melakukan hal-
hal berikut, dan melaporkan 
setiap kegiatan kepada 
 Siswa melakukan berbagai 
kegiatan terkait dengan 
wacana berbentuk naratif 
di luar tugas tatap muka 
dan terstruktur yang 
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 Membahas nilai-nilai 
yang terkandung dalam 
monolog berbentuk: 
narrative. 
 Membahas unsur dan 
langkah retorika dalam 
teks naratif. 
 Membahas ciri-ciri 
leksikogramatika. 
 Mendengarkan cerita 
(secara langsung atau 
dengan media 
elektronik). 
 Membacakan cerita 
kepada kelompok atau 
kelas (monolog). 
 Menceritakan kembali 
cerita kepada kelompok 
atau kelas (monolog). 
 Membahas kesulitan 
yang dihadapi siswa 
dalam melakukan 
kegiatan terstruktur dan 
mandiri. 
 
guru, a.l. tentang tempat, 
siapa saja yang datang, 
kesulitan yang dihadapi. 
 Bertanya jawab tentang 
monolog berbentuk: 
narrative didengar dengan 
kelompok belajarnya 
 Membahas nilai-nilai yang 
terkandung dalam monolog 
berbentuk: narrative. 
 Membahas unsur dan 
langkah retorika dalam teks 
naratif. 
 Membahas ciri-ciri 
leksikogramatika. 
 Mendengarkan cerita 
(secara langsung atau 
dengan media elektronik). 
 Membacakan cerita kepada 
kelompok (monolog). 
 Menceritakan kembali 
cerita kepada kelompok 
(monolog). 
 
diberikan guru. 
 Siswa mengumpulkan 
setiap hasil kerja dalam 
portofolio, dan 
melaporkan hal-hal yang 
sudah diperoleh serta 
kesulitan yang dihadapi 
secara rutin kepada guru. 
 
 
 
 
Langkah-langkah Kegiatan Pembelajaran 
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Kegiatan Awal  (10’) 
a. Mengucapkan salam dengan ramah kepada siswa ketika memasuki 
ruang kelas (nilai yang ditanamkan: santun, peduli) 
b. Mengecek kehadiran siswa (nilai yang ditanamkan: disiplin, rajin) 
c. Mengaitkan materi/kompetensi yang akan dipelajari dengan karakter 
d. Dengan merujuk pada silabus, RPP, dan bahan ajar, menyampaikan 
butir karakter yang hendak dikembangkan selain yang terkait dengan 
SK/KD 
e. Siswa berdiskusi mengenai pertanyaan yang tertera di buku teks 
 
Kegiatan Inti (70’) 
Eksplorasi 
Dalam kegiatan eksplorasi guru: 
 Memberikan stimulus berupa pemberian materi monolog berbentuk: 
narrative 
 Mendiskusikan materi bersama siswa  (Buku : Bahan Ajar Bahasa 
Inggris mengenai monolog berbentuk: narrative 
 Memberikan kesempatan pada peserta didik mengkomunikasikan 
secara lisan atau mempresentasikan mengenai monolog berbentuk: 
narrative 
 Siswa diminta membahas contoh soal dalam Buku : Bahan Ajar 
Bahasa Inggris mengenai monolog berbentuk: narrative. 
Elaborasi 
Dalam kegiatan elaborasi guru: 
 Membiasakan siswa membuat monolog berbentuk: narrative 
152 
 
 
 
 Memfasilitasi siswa melalui pemberian tugas mengerjakan latihan 
soal yang ada pada buku ajar Bahasa Inggris untuk dikerjakan secara 
individual. 
Konfirmasi 
Dalam kegiatan konfirmasi  guru: 
 Memberikan umpan balik pada siswa dengan memberi penguatan 
dalam bentuk lisan pada siswa yang telah dapat menyelesaikan 
tugasnya. 
 Memberi konfirmasi pada hasil pekerjaan yang sudah dikerjakan 
oleh siswa melalui sumber buku lain. 
 Memfasilitasi siswa melakukan refleksi untuk memperoleh 
pengalaman belajar yang sudah dilakukan. 
 Memberikan motivasi kepada siswa yang kurang dan belum bisa 
mengikuti dalam materi mengenai monolog berbentuk: narrative. 
Kegiatan Akhir (10’) 
 Siswa diminta membuat rangkuman dari materi monolog berbentuk: 
narrative 
 Siswa dan Guru melakukan refleksi terhadap kegiatan yang sudah 
dilaksanakan. 
 Siswa diberikan pekerjaan rumah (PR) berkaitan dengan materi 
monolog berbentuk: narrative. 
 Menyampaikan rencana pembelajaran pada pertemuan berikutnya. 
H. Sumber/Bahan/Alat 
 Buku Look Ahead 2 
 Kaset/CD 
 Tape 
 Script dari Look Ahead 2 
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I. Penilaian  
Indikator, Teknik, Bentuk, dan Contoh. 
 
II.   Instrumen  Penilaian 
1. Vocabulary and Pronunciation 
Part A. Try This. Listen and repeat. 
a. Cannery 
b. Quay 
c. Hatchery 
d. Bakery 
e. Vineyard 
f. Orchard 
g. Apiary 
h. Resort 
 
N
o. 
 
Indikator Teknik 
Bentu
k 
Contoh 
1
.  
 
 
 
 
 
2
. 
 
 
 
 
 
Merespon dan 
menggunakan 
monolog 
berbentuk: 
narrative. 
 
Mempraktikkan  
tindak tutur 
monolog 
berbentuk: 
narrative. 
Tes 
Tertulis 
 
 
 
 
 
Tes 
Lisan 
 
 
 
 
 
Melen
gkapi dialog 
 
 
 
 
Memb
uat dialog 
Complet
e the dialogue 
below using the 
suitable 
expression! 
 
Give 
your responses 
orally based on 
the situations 
below! 
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i. Dockyard 
j. Cemetery 
 
 
 
APPENDIX 7 
Syllabus of 
English Subject 
 
 
  
152 
 
 
 
SILABUS  PEMBELAJARAN 
 
Nama Sekolah : SMA Muhammadiyah 1 Karanganyar 
Mata Pelajaran : Bahasa Inggris 
Kelas / Semester : XI / 2 
 
Standar 
Kompetensi 
Kompetensi Dasar 
Materi 
Pembelajaran 
Nilai Budaya & 
Karakter Bangsa 
Kewirausahaan/
Ekonomi Kreatif  
Kegiatan 
Pembelajaran 
Indikator Penca-
paian Kompetensi 
Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
Mendengarkan 
7. Memahami 
makna dalam  
percakapan 
transaksional 
dan 
interpersonal 
resmi dan 
berlanjut 
(sustained) 
dalam konteks 
kehidupan 
sehari-hari 
7.1 Merespon 
makna dalam 
percakapan 
transaksional 
(to get things 
done) dan 
interpersonal 
(bersosialisas
i)  resmi dan 
berlanjut 
(sustained) 
yang 
menggunaka
n ragam 
bahasa lisan 
secara 
akurat, lancar 
dan 
berterima 
dalam 
konteks 
kehidupan 
sehari-hari 
dan 
melibatkan 
tindak tutur: 
menyatakan 
sikap 
terhadap 
sesuatu, 
menyatakan 
perasaan 
cinta, dan 
menyatakan 
perasaan 
 Responding to 
expressions 
of congratu-
lating 
andcompli-
menting 
 Religius, jujur, 
toleransi, 
disiplin, kerja 
keras, mandiri, 
demokratis, 
rasa ingin tahu, 
semangat 
kebangsaan, 
cinta tanah air, 
menghargai 
prestasi, 
bersahabat, 
cinta damai, 
gemar 
membaca, 
peduli 
lingkungan, 
peduli sosial, 
tanggung 
jawab 
 Percaya diri 
(keteguhan 
hati, optimis).  
 Berorientasi 
pada tugas 
(bermotivasi, 
tekun/tabah, 
bertekad, 
enerjik).  
 Pengambil 
resiko (suka 
tantangan, 
mampu 
memimpin)  
 Orientasi ke 
masa depan 
(punya 
perspektif 
untuk masa 
depan) 
 Melakukan studi 
pustaka untuk 
mengidentifikasi 
berbagai 
ungkapan 
menyatakan 
sikap dan 
perasaan 
beserta 
responnya 
secara 
berkelompok. 
 Mendengarkan 
percakapan 
interpersona/tra
nsaksional 
melalui tape 
secara klasikal 
 Mendiskusikan 
tindak tutur 
yang digunakan 
dan responnya 
dalam 
percakapan 
yang didengar 
secara 
berkelompok 
 Mengidentifikasi 
hubungan antar 
pembicara 
 Mengidentifikasi 
makna tindak 
tutur sikap  
terhadap sesuatu 
 Merespon tindak 
tutur menyatakan 
sikap terhadap 
sesuatu 
 Mengidentifikasi 
makna tindak 
tutur menyatakan 
perasaan sedih 
 Merespon tindak 
tutur menyatakan 
perasaan sedih 
 Mengidentifikasi 
makna tindak 
tutur menyatakan 
perasaan cinta 
 Merespon tindak 
tutur menyatakan 
perasaan cinta 
 Mengidentifikasi 
konteks situasi 
Tertulis 
 
 
 
(PG dan 
Uraian) 
 
 
 
Quiz  
 
 
 
Tug
as  
1 x 45 
 
 
 
 
1
1  x 45 
Developing 
English 
Competenc
ies 
for Grade 
XSenior 
High 
School 
(SMA/MA) 
Tape 
Kamus 
Kaset/CD 
Tape/CD 
Player 
OHP/LCD 
Foto/Poste
r 
Gambar 
Koran 
berbehasa 
Inggris 
Majalah 
Internet 
153 
 
 
 
Standar 
Kompetensi 
Kompetensi Dasar 
Materi 
Pembelajaran 
Nilai Budaya & 
Karakter Bangsa 
Kewirausahaan/
Ekonomi Kreatif  
Kegiatan 
Pembelajaran 
Indikator Penca-
paian Kompetensi 
Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
sedih 
 7.2 Merespon 
makna dalam 
percakapan 
transaksional 
(to get things 
done) dan 
interpersonal 
(bersosialisas
i)  resmi dan 
berlanjut 
(sustained) 
yang 
menggunaka
n ragam 
bahasa lisan 
secara 
akurat, lancar 
dan 
berterima 
dalam 
konteks 
kehidupan 
sehari-hari 
dan 
melibatkan 
tindak tutur: 
menyatakan 
perasaan 
malu, 
menyatakan 
perasaan 
marah, dan 
menyatakan 
perasaan 
jengkel 
 Responding to 
narrative texts 
 Religius, jujur, 
toleransi, 
disiplin, kerja 
keras, mandiri, 
demokratis, 
rasa ingin tahu, 
semangat 
kebangsaan, 
cinta tanah air, 
menghargai 
prestasi, 
bersahabat, 
cinta damai, 
gemar 
membaca, 
peduli 
lingkungan, 
peduli sosial, 
tanggung 
jawab 
 Percaya diri 
(keteguhan 
hati, optimis).  
 Berorientasi 
pada tugas 
(bermotivasi, 
tekun/tabah, 
bertekad, 
enerjik).  
 Pengambil 
resiko (suka 
tantangan, 
mampu 
memimpin)  
 Orientasi ke 
masa depan 
(punya 
perspektif 
untuk masa 
depan) 
 Melakukan studi 
pustaka untuk 
mengidentifikasi 
berbagai 
ungkapan 
menyatakan 
perasaan 
beserta 
responnya 
secara 
berkelompok. 
 Mendengarkan 
percakapan 
interpersona/tra
nsaksional 
melalui tape 
secara klasikal 
 Mendiskusikan 
tindak tutur 
yang digunakan 
dan responnya 
dalam 
percakapan 
yang didengar 
secara 
berkelompok 
 Mengidentifikasi 
makna tindak 
tutur  
menyatakan 
perasaan malu 
 Merespon tindak 
tutur menyatakan 
perasaan malu 
 Mengidentifikasi 
makna tindak 
tutur menyatakan 
perasaan marah 
 Merespon tindak 
tutur menyatakan 
perasaan marah 
 Mengidentifikasi 
makna tindak 
tutur menyatakan 
perasaan jengkel 
 Merespon tindak 
tutur menyatakan 
perasaan jengkel 
Tertulis 
 
 
 
(PG dan 
Uraian) 
 
 
 
Quiz  
 
 
Tugas  
2 x 45 
 
 
 
2 x 45 
Developing 
English 
Competenc
ies 
for Grade 
XSenior 
High 
School 
(SMA/MA) 
Tape 
Kamus 
Kaset/CD 
Tape/CD 
Player 
OHP/LCD 
Foto/Poste
r 
Gambar 
Koran 
berbehasa 
Inggris 
Majalah 
Internet 
8. Memahami 
makna dalam 
teks fungsional 
pendek dan 
monolog 
8.1 Merespon 
makna dalam 
teks 
fungsional 
pendek  
 Responding to 
expressions 
of congratu-
lating 
andcompli-
 Religius, jujur, 
toleransi, 
disiplin, kerja 
keras, mandiri, 
demokratis, 
 Percaya diri 
(keteguhan 
hati, optimis).  
 Berorientasi 
 Mendengarkan 
sebuah 
pengumuman 
lisan. 
 Mengidentifikasi 
topik sebuah teks 
fungsional 
pendek yang 
didengar 
Tertulis 
 
 
 
1 x 45 
 
 
 
Developing 
English 
Competenc
ies 
fo
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Standar 
Kompetensi 
Kompetensi Dasar 
Materi 
Pembelajaran 
Nilai Budaya & 
Karakter Bangsa 
Kewirausahaan/
Ekonomi Kreatif  
Kegiatan 
Pembelajaran 
Indikator Penca-
paian Kompetensi 
Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
berbentuk  
narrative, spoof  
dan hortatory 
exposition dalam 
konteks 
kehidupan 
sehari-hari 
resmi dan tak 
resmi yang 
menggunaka
n ragam 
bahasa lisan 
secara 
akurat, lancar 
dan 
berterima 
dalam 
konteks 
kehidupan 
sehari-hari 
menting 
 Responding to 
narrative texts 
rasa ingin tahu, 
semangat 
kebangsaan, 
cinta tanah air, 
menghargai 
prestasi, 
bersahabat, 
cinta damai, 
gemar 
membaca, 
peduli 
lingkungan, 
peduli sosial, 
tanggung 
jawab 
pada tugas 
(bermotivasi, 
tekun/tabah, 
bertekad, 
enerjik).  
 Pengambil 
resiko (suka 
tantangan, 
mampu 
memimpin)  
 Orientasi ke 
masa depan 
(punya 
perspektif 
untuk masa 
depan) 
 Mendiskusikan 
isi teks yang 
didengar secara 
berpasangan. 
 Mendiskusikan 
bentuk bahasa 
lisan 
berdasarkan 
teks yang 
didengar secara 
kelompok. 
 Mengidentifikasi 
informasi tertentu 
teks yang 
didengar 
 Mengidentifikasi 
tujuan 
komunikasi teks 
fungsional 
pendek yang 
didengar. 
(PG dan 
Uraian) 
 
 
 
Quiz 
 
 
 
Tugas 
1 x 45 
 
 
 
1
1x 45 
r Grade 
XSenior 
High 
School 
(SMA/MA) 
Tape 
Kamus 
Kaset/CD 
Tape/CD 
Player 
OHP/LCD 
Foto/Poste
r 
Gambar 
Koran 
berbehasa 
Inggris 
Majalah 
\Internet 
 8.2 Merespon 
makna dalam 
teks  
monolog 
yang 
menggunaka
n ragam 
bahasa lisan 
secara 
akurat, lancar 
dan 
berterima 
dalam 
konteks 
kehidupan 
sehari-hari 
dalam teks 
berbentuk: 
narrative, 
spoof, dan 
 Responding to 
expressions 
of congratu-
lating 
andcompli-
menting 
 Responding to  
texts 
 Religius, jujur, 
toleransi, 
disiplin, kerja 
keras, mandiri, 
demokratis, 
rasa ingin tahu, 
semangat 
kebangsaan, 
cinta tanah air, 
menghargai 
prestasi, 
bersahabat, 
cinta damai, 
gemar 
membaca, 
peduli 
lingkungan, 
peduli sosial, 
tanggung 
jawab 
 Percaya diri 
(keteguhan 
hati, optimis).  
 Berorientasi 
pada tugas 
(bermotivasi, 
tekun/tabah, 
bertekad, 
enerjik).  
 Pengambil 
resiko (suka 
tantangan, 
mampu 
memimpin)  
 Orientasi ke 
masa depan 
(punya 
perspektif 
untuk masa 
 Mendengarkan 
sebuah 
narrative/spoof/
hortatory 
exposition 
secara klasikal. 
 Mendiskusikan 
isi teks yang 
didengar secara 
berpasangan. 
 Melakukan case 
building 
berdasarkan 
kelompok pro 
dan kontra. 
 Mengidentifikasi 
main idea dari 
teks hortatory 
exposition yang 
didengar 
 Mengidentifikasi 
tokoh dari cerita 
yang didengar 
 Mengidentifikasi 
kejadian dalam 
teks yang 
didengar 
 Mengientifikasi 
bagian cerita 
yang lucu 
 Mengientifikasi 
solusi dalam 
sebuah cerita 
Tertulis 
 
 
(PG dan 
Uraian) 
 
 
Tugas 
 
 
Quiz 
1 x 45 
 
 
\
2 x 45 
 
 
 
1 x 45 
Developing 
English 
Competenc
ies 
for Grade 
XSenior 
High 
School 
(SMA/MA) 
Tape 
Kamus 
Kaset/CD 
Tape/CD 
Player 
OHP/LCD 
Foto/Poste
r 
Gambar 
155 
 
 
 
Standar 
Kompetensi 
Kompetensi Dasar 
Materi 
Pembelajaran 
Nilai Budaya & 
Karakter Bangsa 
Kewirausahaan/
Ekonomi Kreatif  
Kegiatan 
Pembelajaran 
Indikator Penca-
paian Kompetensi 
Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
hortatory 
exposition 
depan) yang didengar 
 Mengidentifikasi 
kasus yang 
didengar 
 Mengidentifikasi 
argumen yang 
didengar 
Koran 
berbehasa 
Inggris 
Majalah 
Internet 
Berbicara 
9. Mengungkapkan 
makna dalam 
teks percakapan 
transaksional 
dan 
interpersonal 
resmi dan 
berlanjut 
(sustained) 
dalam konteks 
kehidupan 
sehari-hari 
9.1 Mengungkap-
kan makna 
dalam 
percakapan 
transaksional 
(to get things 
done) dan 
interpersonal 
(bersosialisas
i) resmi dan 
berlanjut 
(sustained) 
dengan 
menggunaka
n ragam 
bahasa lisan 
secara 
akurat, lancar 
dan 
berterima 
dalam 
konteks 
kehidupan 
sehari-hari  
dan 
melibatkan 
tindak tutur: 
menyatakan 
sikap 
terhadap 
sesuatu, 
menyatakan 
perasaan 
cinta, dan 
 Congratu-
lating and 
complimen-
ting 
 
 Religius, jujur, 
toleransi, 
disiplin, kerja 
keras, mandiri, 
demokratis, 
rasa ingin tahu, 
semangat 
kebangsaan, 
cinta tanah air, 
menghargai 
prestasi, 
bersahabat, 
cinta damai, 
gemar 
membaca, 
peduli 
lingkungan, 
peduli sosial, 
tanggung 
jawab 
 Percaya diri 
(keteguhan 
hati, optimis).  
 Berorientasi 
pada tugas 
(bermotivasi, 
tekun/tabah, 
bertekad, 
enerjik).  
 Pengambil 
resiko (suka 
tantangan, 
mampu 
memimpin)  
 Orientasi ke 
masa depan 
(punya 
perspektif 
untuk masa 
depan) 
 Bermain peran 
secara 
berkelompok 
 Menggunakan 
tindak tutur 
menyatakan 
sikap terhadap 
sesuatu 
 Merespon tindak 
tutur menyatakan 
sikap terhadap 
sesuatu 
 Menggunakan 
tindak tutur 
menyatakan 
perasaan cinta 
 Merespon tindak 
tutur menyatakan 
perasaan cinta 
 Menggunakan 
tindak tutur 
menyatakan 
perasaan sedih 
 Merespon tindak 
tutur menyatakan 
sikap terhadap 
sesuatu, 
menyatakan 
perasaan cinta, 
dan menyatakan 
perasaan sedih 
Performans 6 x 45 Developing 
English 
Competenc
ies 
for Grade 
XSenior 
High 
School 
(SMA/MA) 
Tape 
Kamus 
Kaset/CD 
Tape/CD 
Player 
OHP/LCD 
Foto/Poste
r 
Gambar 
Koran 
berbehasa 
Inggris 
Majalah 
Internet 
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Standar 
Kompetensi 
Kompetensi Dasar 
Materi 
Pembelajaran 
Nilai Budaya & 
Karakter Bangsa 
Kewirausahaan/
Ekonomi Kreatif  
Kegiatan 
Pembelajaran 
Indikator Penca-
paian Kompetensi 
Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
menyatakan 
perasaan 
sedih 
 9.2 Mengungkap-
kan makna 
dalam 
percakapan 
transaksional 
(to get things 
done) dan 
interpersonal 
(bersosialisas
i)  resmi dan 
berlanjut 
(sustained) 
yang 
menggunaka
n ragam 
bahasa lisan 
secara 
akurat, lancar 
dan 
berterima 
dalam 
konteks 
kehidupan 
sehari-hari 
dan 
melibatkan 
tindak tutur: 
menyatakan 
perasaan 
malu, 
menyatakan 
perasaan 
marah, dan 
menyatakan 
perasaan 
jengkel 
 Performing a 
monologue  
 Religius, jujur, 
toleransi, 
disiplin, kerja 
keras, mandiri, 
demokratis, 
rasa ingin tahu, 
semangat 
kebangsaan, 
cinta tanah air, 
menghargai 
prestasi, 
bersahabat, 
cinta damai, 
gemar 
membaca, 
peduli 
lingkungan, 
peduli sosial, 
tanggung 
jawab 
 Percaya diri 
(keteguhan 
hati, optimis).  
 Berorientasi 
pada tugas 
(bermotivasi, 
tekun/tabah, 
bertekad, 
enerjik).  
 Pengambil 
resiko (suka 
tantangan, 
mampu 
memimpin)  
 Orientasi ke 
masa depan 
(punya 
perspektif 
untuk masa 
depan) 
 Bermain peran 
secara 
berkelompok 
 Menggunakan 
tindak tutur 
menyatakan 
perasaan malu 
Merespon tindak 
tutur menyatakan 
perasaan malu 
 Menggunakan 
tindak tutur 
menyatakan 
perasaan marah 
 Merespon tindak 
tutur menyatakan 
perasaan malu, 
menyatakan 
perasaan marah, 
dan menyatakan 
perasaan jengkel 
Tertulis 
 
 
(PG dan 
Uraian) 
 
 
Tugas 
 
 
Quiz 
1 x 45 
 
 
2 x 45 
 
 
 
1 x 45 
Developing 
English 
Competenc
ies 
for Grade 
XSenior 
High 
School 
(SMA/MA) 
Tape 
Kamus 
Kaset/CD 
Tape/CD 
Player 
OHP/LCD 
Foto/Poste
r 
Gambar 
Koran 
berbehasa 
Inggris 
Majalah 
Internet 
10 Mengungkapkan 
makna dalam 
10.1 Mengungkap-
kan makna 
 Congratu-
lating and 
 Religius, jujur, 
toleransi, 
 Percaya diri 
(keteguhan 
 Memberikan 
sebuah 
 Menggunakan 
bahasa lisan 
Tugas 
performance 
4 x 45 Developing 
English 
157 
 
 
 
Standar 
Kompetensi 
Kompetensi Dasar 
Materi 
Pembelajaran 
Nilai Budaya & 
Karakter Bangsa 
Kewirausahaan/
Ekonomi Kreatif  
Kegiatan 
Pembelajaran 
Indikator Penca-
paian Kompetensi 
Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
teks fungsional 
pendek dan esei 
berbentuk  
narrative, spoof  
dan hortatory 
exposition dalam 
konteks 
kehidupan 
sehari-hari   
dalam teks 
fungsional 
pendek  
resmi dan tak 
resmi dengan 
menggunaka
n ragam 
bahasa lisan 
secara 
akurat, lancar 
dan 
berterima 
dalam 
konteks 
kehidupan 
sehari-hari 
complimen-
ting 
 Performing a 
monologue 
disiplin, kerja 
keras, mandiri, 
demokratis, 
rasa ingin tahu, 
semangat 
kebangsaan, 
cinta tanah air, 
menghargai 
prestasi, 
bersahabat, 
cinta damai, 
gemar 
membaca, 
peduli 
lingkungan, 
peduli sosial, 
tanggung 
jawab 
hati, optimis).  
 Berorientasi 
pada tugas 
(bermotivasi, 
tekun/tabah, 
bertekad, 
enerjik).  
 Pengambil 
resiko (suka 
tantangan, 
mampu 
memimpin)  
 Orientasi ke 
masa depan 
(punya 
perspektif 
untuk masa 
depan) 
pengumuman 
lisan secara 
bergantian 
dalam 
menyampaikan 
teks fungsional 
pendek 
 
 
4 x 45 
Competenc
ies 
for Grade 
XSenior 
High 
School 
(SMA/MA) 
Tape 
Kamus 
Kaset/CD 
Tape/CD 
Player 
OHP/LCD 
Foto/Poste
r 
Gambar 
Koran 
berbehasa 
Inggris 
Majalah 
Internet 
 10.2 Mengungkap-
kan makna 
dalam esei 
dengan 
mengguna-
kan ragam 
bahasa lisan 
secara 
akurat, lancar 
dan 
berterima 
dalam 
konteks 
kehidupan 
sehari-hari  
dalam teks 
berbentuk: 
 Congratu-
lating and 
complimen-
ting 
 Performing a 
monologue  
 Religius, jujur, 
toleransi, 
disiplin, kerja 
keras, mandiri, 
demokratis, 
rasa ingin tahu, 
semangat 
kebangsaan, 
cinta tanah air, 
menghargai 
prestasi, 
bersahabat, 
cinta damai, 
gemar 
membaca, 
peduli 
lingkungan, 
 Percaya diri 
(keteguhan 
hati, optimis).  
 Berorientasi 
pada tugas 
(bermotivasi, 
tekun/tabah, 
bertekad, 
enerjik).  
 Pengambil 
resiko (suka 
tantangan, 
mampu 
memimpin)  
 Orientasi ke 
masa depan 
 Mendongeng 
 Melakukan 
debat secara 
 berkelompok 
 Menggunakan 
kalimat past 
continuous 
dalam 
menyampaikan 
spoof 
 Melakukan 
monolog 
berbentuk 
narrative 
 Melakukan 
monolog 
berbentuk 
hortatory 
exposition 
 Menggunakan 
Tugas 
 
 
Performans 
4 x 45 
 
 
4 x 45 
Developing 
English 
Competenc
ies 
for Grade 
XSenior 
High 
School 
(SMA/MA) 
Tape 
Kamus 
Kaset/CD 
Tape/CD 
Player 
OHP/LCD 
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Standar 
Kompetensi 
Kompetensi Dasar 
Materi 
Pembelajaran 
Nilai Budaya & 
Karakter Bangsa 
Kewirausahaan/
Ekonomi Kreatif  
Kegiatan 
Pembelajaran 
Indikator Penca-
paian Kompetensi 
Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
narrative, 
spoof, dan 
hortatory 
exposition 
peduli sosial, 
tanggung 
jawab 
(punya 
perspektif 
untuk masa 
depan) 
modal “should” 
untuk 
menyampaikan 
saran 
 Melakukan debat 
Foto/Poste
r 
Gambar 
Koran 
berbehasa 
Inggris 
Majalah 
Internet 
Membaca 
11 Memahami 
makna teks 
fungsional 
pendek dan esei 
berbentuk   
narrative, spoof  
dan hortatory 
exposition dalam 
konteks 
kehidupan 
sehari-hari  dan 
untuk 
mengakses ilmu 
pengetahuan 
11.1Merespon 
makna dalam 
teks 
fungsional 
pendek  
(misalnya 
banner, 
poster, 
pamphlet, 
dll.) resmi 
dan tak resmi 
yang 
menggunaka
n ragam 
bahasa tulis 
secara 
akurat, lancar 
dan 
berterima 
dalam 
konteks 
kehidupan 
sehari-hari 
dan untuk 
mengakses 
ilmu 
pengetahua  
 Identifying 
meanings and 
information in 
a  text 
 
 Religius, jujur, 
toleransi, 
disiplin, kerja 
keras, mandiri, 
demokratis, 
rasa ingin tahu, 
semangat 
kebangsaan, 
cinta tanah air, 
menghargai 
prestasi, 
bersahabat, 
cinta damai, 
gemar 
membaca, 
peduli 
lingkungan, 
peduli sosial, 
tanggung 
jawab 
 Percaya diri 
(keteguhan 
hati, optimis).  
 Berorientasi 
pada tugas 
(bermotivasi, 
tekun/tabah, 
bertekad, 
enerjik).  
 Pengambil 
resiko (suka 
tantangan, 
mampu 
memimpin)  
 Orientasi ke 
masa depan 
(punya 
perspektif 
untuk masa 
depan) 
 Membaca 
nyaring 
bermakna 
sebuah banner, 
poster, 
pamphlet 
secara individu 
 Mendiskusikan 
isi teks yang 
dibaca secara 
berpasangan. 
 Mendiskusikan 
ciri-ciri 
gramatikal yang 
digunakan 
dalam teks yang 
dibaca secara 
berkelompok. 
 Membaca 
nyaring 
bermakna 
wacana ragam 
tulis yang 
dibahas dengan 
ucapan dan 
intonasi yang 
benar 
 Mengidentifikasi 
topic dari teks 
yang dibaca 
 Mengidentifikasi 
informasi tertentu 
dari banner, 
poster, pamphlet 
Performans 
 
Tertulis 
(PG dan 
Uraian) 
 
Quiz 
 
Tugas 
1 x 45 
 
1 x 45 
 
 
 
2 x 45 
Developing 
English 
Competenc
ies 
for Grade 
XSenior 
High 
School 
(SMA/MA) 
Tape 
Kamus 
Kaset/CD 
Tape/CD 
Player 
OHP/LCD 
Foto/Poste
r 
Gambar 
Koran 
berbehasa 
Inggris 
Majalah 
Internet 
 11.2 Merespon 
makna dan 
langkah 
retorika 
dalam esei 
 Reading  texts  Religius, jujur, 
toleransi, 
disiplin, kerja 
keras, mandiri, 
demokratis, 
 Percaya diri 
(keteguhan 
hati, optimis).  
 Berorientasi 
 Membaca 
nyaring 
bermakna teks 
exposition 
 Mengidentifikasi 
makna kata 
dalam teks yang 
dibaca 
Performans 
 
 
Tertulis 
2 x45 
 
 
 
Developing 
English 
Competenc
ies 
159 
 
 
 
Standar 
Kompetensi 
Kompetensi Dasar 
Materi 
Pembelajaran 
Nilai Budaya & 
Karakter Bangsa 
Kewirausahaan/
Ekonomi Kreatif  
Kegiatan 
Pembelajaran 
Indikator Penca-
paian Kompetensi 
Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
yang 
menggunaka
n ragam 
bahasa tulis 
secara 
akurat, lancar 
dan 
berterima 
dalam 
konteks 
kehidupan 
sehari-hari  
dan untuk 
mengakses 
ilmu 
pengetahuan 
dalam teks 
berbentuk   
narrative, 
spoof, dan 
hortatory 
exposition 
rasa ingin tahu, 
semangat 
kebangsaan, 
cinta tanah air, 
menghargai 
prestasi, 
bersahabat, 
cinta damai, 
gemar 
membaca, 
peduli 
lingkungan, 
peduli sosial, 
tanggung 
jawab 
pada tugas 
(bermotivasi, 
tekun/tabah, 
bertekad, 
enerjik).  
 Pengambil 
resiko (suka 
tantangan, 
mampu 
memimpin)  
 Orientasi ke 
masa depan 
(punya 
perspektif 
untuk masa 
depan) 
secara individu 
 Mendiskusikan 
berbagai aspek 
dari teks seperti 
isi, struktur 
teks, secara 
berkelompok. 
 Berlatih 
menggunakan 
kalimat yang 
menyatakan 
argumen dan 
saran 
 Mengidentifikasi 
makna kalimat 
dalam teks  yang 
dibaca 
 Mengidentifikasi 
setting dalam 
sebuah cerita 
narasi 
 Mengidentifikasi 
komplikasi dalam 
sebuah cerita 
narasi 
 Mengidentifikasi 
kejadian dalam 
teks yang dibaca 
 Mengidentifikasi 
kasus yang 
dibahas dalam 
teks 
 Mengidentifikasi 
argumen yang 
diberikan 
 Mengidentifikasi 
saran yang 
diberikan 
 Mengidentifikasi 
langkahlangkah 
retorika dari teks 
 Mengidentifikasi 
tujuan 
komunikasi teks 
dibaca 
(PG dan 
Uraian) 
 
 
Tugas 
 
 
Quiz 
4 x45 
 
 
 
2 x45 
for Grade 
XSenior 
High 
School 
(SMA/MA) 
Tape 
Kamus 
Kaset/CD 
Tape/CD 
Player 
OHP/LCD 
Foto/Poste
r 
Gambar 
Koran 
berbehasa 
Inggris 
Majalah 
Internet 
Menulis 
12 Mengungkapkan 
makna dalam 
teks fungsional 
pendek dan esei 
berbentuk 
12.1 Mengungkap-
kan makna 
dalam teks 
fungsional 
pendek  
(misalnya 
banner, 
 Developing a 
paragraph  
based on 
thepictures 
 
 Religius, jujur, 
toleransi, 
disiplin, kerja 
keras, mandiri, 
demokratis, 
rasa ingin tahu, 
semangat 
 Percaya diri 
(keteguhan 
hati, optimis).  
 Berorientasi 
pada tugas 
(bermotivasi, 
 Menuliskan 
sebuah banner, 
poster, 
pamphlet 
secara 
berkelompok 
 Menggunakan 
tata bahasa, 
kosa kata, tanda 
baca, ejaan, dan 
tata tulis dengan 
akurat 
Tugas 
 
 
 
Unjuk kerja 
2 x 45 Developing 
English 
Competenc
ies 
for Grade 
XSenior 
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Standar 
Kompetensi 
Kompetensi Dasar 
Materi 
Pembelajaran 
Nilai Budaya & 
Karakter Bangsa 
Kewirausahaan/
Ekonomi Kreatif  
Kegiatan 
Pembelajaran 
Indikator Penca-
paian Kompetensi 
Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
narrative, spoof  
dan hortatory 
exposition dalam 
konteks 
kehidupan 
sehari-hari 
poster, 
pamphlet, 
dll.) resmi 
dan tak resmi 
dengan 
menggunaka
n ragam 
bahasa tulis 
secara 
akurat, lancar 
dan 
berterima 
dalam 
konteks 
kehidupan 
sehari-hari 
kebangsaan, 
cinta tanah air, 
menghargai 
prestasi, 
bersahabat, 
cinta damai, 
gemar 
membaca, 
peduli 
lingkungan, 
peduli sosial, 
tanggung 
jawab 
tekun/tabah, 
bertekad, 
enerjik).  
 Pengambil 
resiko (suka 
tantangan, 
mampu 
memimpin)  
 Orientasi ke 
masa depan 
(punya 
perspektif 
untuk masa 
depan) 
dan 
 Mempublikasika
n di  lingkungan 
sekolah 
 Menulis gagasan 
utama 
 Mengelaborasi 
gagasan utama 
 Membuat draft, 
merevisi, 
menyunting 
 Menghasilkan 
banner, poster, 
atau pamphlet 
High 
School 
(SMA/MA) 
Tape 
Kamus 
Kaset/CD 
Tape/CD 
Player 
OHP/LCD 
Foto/Poste
r 
Gambar 
Koran 
berbehasa 
Inggris 
Majalah 
Internet 
 12.2 Mengungkap-
kan makna 
dan langkah 
retorika 
dalam esei 
dengan 
menggunaka
n ragam 
bahasa tulis 
secara 
akurat, lancar 
dan 
berterima 
dalam 
konteks 
kehidupan 
sehari-hari  
dalam teks 
berbentuk:  
narrative, 
spoof, dan 
hortatory 
 Writing  texts  Religius, jujur, 
toleransi, 
disiplin, kerja 
keras, mandiri, 
demokratis, 
rasa ingin tahu, 
semangat 
kebangsaan, 
cinta tanah air, 
menghargai 
prestasi, 
bersahabat, 
cinta damai, 
gemar 
membaca, 
peduli 
lingkungan, 
peduli sosial, 
tanggung 
jawab 
 Percaya diri 
(keteguhan 
hati, optimis).  
 Berorientasi 
pada tugas 
(bermotivasi, 
tekun/tabah, 
bertekad, 
enerjik).  
 Pengambil 
resiko (suka 
tantangan, 
mampu 
memimpin)  
 Orientasi ke 
masa depan 
(punya 
perspektif 
untuk masa 
depan) 
 Membuat draft 
teks exposition 
dengan 
melakukan 
chain writing. 
 Melakukan 
koreksi teman 
sejawat 
 Menggunakan 
kalimat past 
continuous 
dalam menulis 
spoof 
 Menggunakan 
kalimat kompleks 
dalam membuat 
sebuah cerita 
 Menggunakan 
modal “should” 
untuk menulis 
saran pada teks 
hortatory 
exposition 
 Menghasilkan 
teks berbentuk 
spoof 
Tugas 
Unjuk kerja 
2 x 45 
2 x 45 
Developing 
English 
Competenc
ies 
for Grade 
XSenior 
High 
School 
(SMA/MA) 
Tape 
Kamus 
Kaset/CD 
Tape/CD 
Player 
OHP/LCD 
Foto/Poste
r 
Gambar 
Koran 
161 
 
 
 
Standar 
Kompetensi 
Kompetensi Dasar 
Materi 
Pembelajaran 
Nilai Budaya & 
Karakter Bangsa 
Kewirausahaan/
Ekonomi Kreatif  
Kegiatan 
Pembelajaran 
Indikator Penca-
paian Kompetensi 
Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
exposition berbehasa 
Inggris 
Majalah 
Internet 
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1. Students Learning Autonomy 
Charact
eristics 
Observation Interview Document 
Highly 
motivated 
 Informant 1 :Motivasinya sih karena 
memang dengan adanya PR kan bisa untuk 
mereview materi yang dipelajari di sekolah 
mbak dan juga ingin melatih kemampuan 
bahasa inggris dengan mengerjakan PR itu 
dirumah mbak sebisanya. Lagian kan 
memang udah tanggung jawab seorang pelajar 
buat ngerjain PR mbak. 
 
Informant 2 :Ya sekarang kan bahasa 
inggris itu sangat penting mbak di era modern 
sekarang ini. Contohnya media sosial, blog dll 
itu kebanyakan sudah pakai bahasa inggris, 
nah kalo kita kurang paham berbahasa inggris 
sementara hal tadi sudah jadi kebutuhan 
sehari-hari seorang pelajar pasti keteteran 
mbak. Biar nggak ketinggalan jaman gitu 
mbak hehe 
 
RPP : 
Berorientasi pada tugas 
(bermotivasi, 
tekun/tabah, bertekad, 
enerjik).  
 
The lesson plan 
used by 
the teacher also 
supported the 
students to have a high 
motivation in english 
learning as stated above. 
Goal 
oriented 
Today we will learn about 
expression attitude aboutsomething, 
open on page … Nah kira-kira apa to 
tujuan dari expression attitude itu. 
Expression of Love, la ini tujuannya 
supaya kita tahu tatacara 
mengungkapkan rasa sayang dan kasih 
kita terhadap orang terdekat seperti 
keluarga, saudara dan sahabat. Tidak 
Informant 1 : Suatu saat nanti juga 
pengen nglanjutin kuliah diluar negeri mbak 
insyaAllah, nah pasti komunikasi juga pakai 
bahasa inggris jadi buat saya belajar bahasa 
inggris itu penting banget mbak. 
 
Informant 2 : Penting sekali mbak, 
karena bahasa inggris bakal berguna bagi 
dunia pekerjaan miss, karena saya bercita-cita 
RPP : Orientasi 
ke masa depan (punya 
perspektif untuk masa 
depan) 
 
The lesson plan 
also expected the 
students to have goal 
orientation in their 
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hanya itu love expressiong juga 
memberitahu kita cara untuk 
menanggapi ungkapan kasih sayang. 
(Observation class on 6 April) 
 
The teacher had important role 
in transferring the goal of learning to 
students. 
bekerja di pelayaran kan syaratnya itu salah 
satunya adalah bahasa inggris mbak 
future. 
Well 
organized 
 Informant 1 : Biasanya habis pulang 
sekolah itu istirahat mbak sekalian sholat 
magrib, ngaji terus dilanjutin sholat isya nah 
abis sholat isya udah mulai senggang 
waktunya dipake buat belajar mbak kadang 
juga dilanjutin setelah subuh itu belajar lagi 
 
Informant 2 : Ya habis pulang 
sekolah istirahat sebentar mbak setelah itu 
lanjut ikut les lagi di LCC mbak. 
 
 
Initiativ
e 
Event 1 : “Latihan dulu yuk 
daripada nanti grogi pas maju.” 
(Observation on 20th April 2018) 
Informant 1 : Itu mbak baca-baca 
artikel bahasa inggris terus suka lihat video-
video debat bahasa inggris mbak 
 
 
Enthusi
astic 
When the teacher was started the 
class with some questions, the students 
gave their response with answering the 
teacher’s question. 
 
Teacher :Ya namanya siswa mbak 
kalo kita mengajarnya membosankan pasti 
mereka tidak akan tertarik dengan materi 
pelajarannya, jadi dari awal pelajaran kita 
harus pintar-pintar menarik perhatian dari 
siswa gunanya untuk membangun antusias 
belajar siswa di kelas, kalo siswanya antusias 
maka pembelajaran itu akan sangat 
menyenangkan. Ketika siswa antusias siswa 
otomatis akan memiliki kemandirian belajar 
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dengan selalu mencari tahu apa sih 
sebenernya yang sedang saya pelajari ini 
 
Active The activeness of the students 
seen when the teacher was gave them 
instruction to finish the task in their 
handbook. After the students finished 
the task most of them come forward to 
the teacher to check their answer. 
Teacher: Pertama memang saya 
menjelaskan disela-sela penjelasan saya selalu 
memancing keaktifan siswa untuk menjawab 
pertanyaan, nah biasanya habis saya jelaskan 
materi saya suruh untuk mengerjakan latihan 
soal yang ada di LKS mbak pada saat 
menegerjakan pun saya perhatikan mana 
siswa yang aktif berdiskusi mana siswa yang 
hanya main-main. Itu akan kelihatan ketika 
sudah selesai siswa yang benar-benar 
berdiskusi akan membawa pekerjaannya maju 
kedepan dari situ saya beri mereka poin 
keaktifan. 
 
 
Willing 
to ask question 
Student 1 : “Pak, ought to 
itu artinya apa ya pak? kok saya cari 
dikamus ngga ada pak” 
 
Student 2 : “Pak kok saya 
masih bingung  sama alur ceritanya 
pak?” 
 
Informant 1 : Kalo dikelas ya tanya 
langsung sama pak guru mbak, kalo dirumah 
tanya sama kakak jadi biar paham. 
 
Making 
use of 
oppourtunities 
Teacher : “Nah kalo sudah tidak 
ada pertanyaan silahkan anak anak yang 
ingin mencoba maju kedepan 
melakukan percakapan dua orang ya!” 
Students : “Saya pak, tapi kalo 
salah nggak apa-apa ya pak?”  (sambil 
mengacungkan tangan) 
 
Informant : Iya mbak, kebetulan aku 
dapet voucher les di ganesha  nah jadi aku 
ikut les seminggu 3 kali mbak awalnya sih 
cuma memanfaatkan voucher yang aku dapet 
tapi ternyata ngrasa enak belajarnya jadi aku 
lanjutin. 
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2. Supporting Factors in Autonomous Learning 
Supporting Factors Observation 
 
Interview Document 
Resources Based Approaches  Informant 1 :Ada mbak saya bikin 
sendiri, kalo nemuin kata-kata yang 
belum familiar saya tulis di buku mbak, 
habis itu saya cari artinya di kamus kalo 
nggak ketemu di kamus saya juga nyari-
nyari di google abis itu ditulis artinya 
disebelah kata yg sulit tadi mbak. Ya kaya 
bikin kamus sendiri gitu mbak kalo kita 
yang nulis kan lebih inget buat nambah-
nambah vocab juga mbak 
 
Informant 2 : Ada sih mbak selain buku 
kalo aku emang lebih suka belajar bahas 
inggris pake video, lagu-lagu bahasa 
inggris gitu mbak. Soalnya kalo kita 
dengerin itu kan kita bisa nglatih listening 
sekaligus buat latihan speaking dengan 
merhatiin cara pengucapannya mbak 
 
 
Technology Based Approaches Based on the observation, 
XI ICT have been used 
laptop and LCD in their 
english learning process 
Informant 1 : Yang pasti memanfaatkan 
internet mbak buat browsing browsing 
materi di google. 
 
Informant 2 : Sangat penting mbak, 
contohnya hp saya ini. Dengan hp ini 
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sangat membantu proses belajar mbak 
biasanya nyari-nyari materi secara online 
kalo aku suka nya emang nyari buku 
online mbak di google terus tak download. 
Soalnya LKS kadang nggak lengkap 
penjelasannya mbak. 
 
Classroom Based Approaches Siswa mengumpulkan hp 
mereka didepan kelas 
sebelum pelajaran dimulai. 
 
Informant 1 : Ada mbak, kalo ketika jam 
bahasa inggris ketika guru datang semua 
wajib berdiri untuk menghormati pak guru. 
Dan sebelum kelas dimulai semua hape 
dikumpulkan mbak tujuannya biar nggak 
pada mainan hp pas jam pelajaran. 
 
Teacher Based Approaches  Informant 1 : Sangat penting mbak, kita 
butuh guru untuk memotivasi kita dalam 
belajar selain itu guru kan memberi kita 
arahan-arahan mbak ngasih tau juga kalo 
salah, coba kalo nggak ada pak guru kita 
kan juga bingung mbak walaupun kita 
mandiri kita tetap butuh guru dalam 
pembelajaran mbak 
 
Informant 2 : Nggak lah mbak, kita nggak 
bisa belajar tanpa guru karena guru yang 
akan membantu kita dalam mengatasi 
kesulitan-kesulitan yang kita temui selama 
proses belajar berlangsung. 
 
 
Learner Based Approaches  Informant 1 : Aku orangnya suka ntn film 
mbak, nah kesukaan aku ini aku manfaatin 
buat sekalian belajar. Jadi aku suka liat 
film-film bahasa inggris disitu aku bisa 
nambah vocab karena ada terjemahannya 
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mbak sekalian aku belajar cara ngomong 
bahasa inggris 
 
Informant 2  : nah pak guru pernah 
nyuruh kita untuk banyak baca untuk tahu 
lebih banyak vocab. Dari situ aku mulai 
suka baca-baca artikel bahasa inggris buat 
nambah vocab dan biar aku semangat 
bacanya aku selalu cari artikel tentang hal-
hal yang aku sukai gitu mbak. 
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